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FORWARD

The idea for a developmental conference on the future role of Pi Kappa Delta In
the forensic community came from a need felt by the leaders of the organization
to Iisten to the advice of Its members. These proceedings refiect the ldeas,
suggestions, and criticisms offered by members of the organlization and were
presented as papers In St. Louls, Missourl, as a part of the 1989 Natlonal
Convention and Tournament actlivitles sponsored by Pl Kappa Delta.

The conference offered four working groups, each featuring different aspects of
the organization: Organlzational structure and processes; competitive and non-
competitive outlets; pedagogy and research; and Inter-forensic organizational
cooperation. Panellsts presented papers, resoondents commented, and together,
these groups developed recommendatlions to become a “leglslative agenda" for the
future l|eaders of Pl Kappa Delta.

These proceedings present the papers of the featured presentations and the
recommendations that were forthcoming. In addltlon, the keynote address del |-
vered by Professor pon Swanson Is Included.

The papers for the proceedings were adlted based upon guldellnes provided to
each presentar. These proceedings represent the best copy possible from the
papers submitted for Incluslion.

The developmental conference was well recelved. P| Kappa Delta plans to offer
additlonal conferences as a part of its blennlal conventlon and tournament in
future years. It Is the hope of the Natlicnal Councl! that these proceedings
will provide a resource to Pl Kappa Delta faculty, students, and alumnl mem-
bers, and to the forensic community, at large.

August 1, 1989 Robert S. Littlefield
Conference Planner
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THE FUTURE ROLE OF Pl KAPPA DELTA:
QUR CHALLENGE FOR THE YEAR 2000 AND BEYOND

Don R. Swanson, Keynote Speaker
Willamette University

A Pl Kappa Delta Natlonal Conventlon and Tournament Is a time to celebrate. We
do that well with our rltuals and spirit of fellowship. But we cannot afford
to be complacent. We must not only celeb-ate; we must examlne. In particular
we must examine to see If we are true to our roots. We must examline to see
whether we |Ive up to our stated goals. The Natlonal Councl | Is to be commended
for recognlzing the need for examlination and establishing thls developmental
conference. We should be very grateful to Robert Littlefleld who deserves our
thanks for hls energy and commltment to developing a quallty c¢onference.

| have been reflecting as | prepared to speak to you. | have thought about why
| love forensics, why | chose thls profession, and why | have continued as a
forenslic educator for a quarter of a century. And the more | reflected, the
more | consldered questions and answers that seemed commonplace, but aren‘t
expressed as often as they ought to be. So | wlll express them generally as
the crises | see forensics facing, the opportunity P| Kappa Delta has to be
Instrumental In shaping the future and the challenges of forenslic leadership.

Pi Kappa Delta faces a future full of challenge because the esducatlona: acti-
vity of forenslcs faces significant challenges. sSome in the forensic community
even feel| that forensics faces a challenge to survive. In general, | view two
major crises. The crisis of eiltism and the crisis of ethics.

The Crisis of Elitism

On most campuses, If forensics Is to remaln strong it cannot promote excesslve
elitizm. Because forensics tends to attract bright students who asplre to
future leadership, there Is a type of elltism present. But a problein exists
when the actlvity of forenslcs develops particlpation barrlers that signifi-
cantly IImit the ablllty of quallty students to participate. Now if the phrase
“significantly IImIt the ablllty to particlipate," was examined as a debate pro-
position we would have to define terms. We have varlous operatlional definitlons
of how selective we can and should be. Some parts of the country offer three
divislons of forensic events, novice, junlor, and senlor. Other areas offer
one open dlivision, The American Forensic Assoclation National Indlvidual
Events Tournament was established to be a highly selective natlona! tournament.
For 117 years, the Interstate Oratorical Assoclatlon Nationa! Contest has
included only the top two orators from each state. The Natlonal Forenslc
Assoclatlon Natlonal Tournament quallification procedure allows for a wroac
range of particlipation. The Natlonal Debate Tournament, that was traditionally
highly selective, has become less selective over the years. The Cross Examinat lon
Debate Assoclatlion Is under pressure to establlIsh selective qual|fication stan-
dards for participation. The arguments for and agalnst tournament Incluslion or
exclusion are famlllar to us. But simply discussing the qualliflication proce-
dures for tournaments does not address the crisls of elltism. Routine opera-




tlonal behavior and the degree of entry level barriers provide a better
definition of the level of elitism that Is present. I do not presume to be
able to clearly deflne the level of elltism that Is present Ir |l of the
varlous facets of forensics, but | know that a problem results whe.. we allow It
to become too elite. To Iilustrate, | turn to the famlllar historlical example
of pollcy debate.

Witness the crisis that our activity NDT debate found Itself In by becoming
more ellte. The entry le.vel barrlers, esoterlic presentation style, selectlive
Judging pools, and excusslve research demands, all comblined to enhance the
ellte nature of the actlvity. As high school team debate Increasing!y adopts
the same ellte features, they are experlencing a resultant drop In participation.
NFL Presldent Frank Sferra related to me recently that high school team debate
has experlenced an 8 percent decrease In participation dur Ing each of the last
three years. In an article In the October 10, 1988 Issue of The New Republic
entitled, "The Deciline of Debate: Pull It Across Your Fiow," Michael McCough,
a former debater, examines high school policy debate. His discover les and
discontent with the evolutlon of debate, are not a surprise to speech educa-

tors, and provide an explanation for the decline of debate. ". . . form comes
to dominate content . . . the power of the flow pad Is what moves . . . the
real debate takes place on the notepad, not at the podium. . . . Quantity of
arguments, however, comes at the expense of quallty . . . the absurdity of the
argument will not be held agalnst you. In the surreal world of abstractlion
that |s debate, one argument Is as good as another--provided that It Is sup-
ported by a ‘quote card’ from an expert. . . .* McCough characterlzes speakers
using "robotlc effect,” the "“drill Instructor mode," and an Incomprehensibie
speed that ". . .sounds |lke the motormouth In the Federal Express commerclals.”
The article goes on to polnt out what | consider to be the root of the problem,
the Incestuous elitism of debate. "The ‘debate community’ Is so Inbred that
many Jjudges . . . are ex-debaters, and thus votarles of the flow sheet." When
it is suggested that "lay" judges be used, “. . .the prevalling feeling |s that
they should not. The resl!stance to “lay" judges points up a dirty secret about
debate; a lot of Its attraction Is based on sSnob appeal." And as debaters
often say, ". . .It has nothing to do with the real world."

1 have quoted McCough’'s article at length because his observatlions shatter the
Illuslons of many parents and educatlonal administrators who support debate.
They support debate because they belleve that It Is ". . .an oasls of |lberal
learning In the Intellectual desert." But as debate evolves what Is It really?
Where Is It going? Is CEDA debate capable of remalning true to Its roots and
malntaining an audlence orlentatlion and an appllication of sound rhetorical
principles? Many observers say that question Is already moot. Can the NDT
survive? Can the Amerlcan Debate Assoclatlon revive pollcy debate? Will the
move to Lincoln-Douglas debate In high schools preserve opportunities for stu-
dents to debate with an audlence orlentation? Because I have focused oi, debate
to illustrate, piease do not think that Indlvidua! events are Immune to el |t |Ism.
Should publlc speaking competition appeal to the public¢c? Is the public
quallifled to judge forensic events? What have we accomplished If we have
tralned students only to appeal to a “qualifled" forenslic critic? What have we
done when we take the act of public communication and make |t essentlally a
private act? In short, what If we are creating an ellte group of people whose




key sklll is to talk "forensics" to each other? For many forenslc educators
answers to these questions ralse sthical |ssues.

The Crisis of Ethlcs

I am concerned about the state of current practice In debate. As a coach, |

have witnessed an evolution of debate practice that Is reflected well In
McCough's comments. Questions regarding debate practice are questlions of
ethics to me. | recognize, as Carolyn Keefe cCoes In her textbock chapter,
"Debate Ethlcs and Morallity," that ". . .Indlviduals directly concerned wlth

the activity of debate do not agree about the domain of ethlcs, what constlitu-
tes ethical behavior, and to what degree ethlcal standards can and should be
enforced.” However, one of my favorlte professors, Wllllam S. Howel |, has
written that "ethlical conslderatlions In human events surface only when they are
consclously classifled as signlficant issues. Most of the time, people carry
on thelr day-by-day activitles wlith never a thought about the moral rightness
or wrongness of what they are dolng. Occaslonally, however, doubts about the
morallty of thelr own actlons or the activitles of others do become a matter of
concern.” We all know that there are many who love debate and forensics who
have serlous concerns about |ts contemporary state. We should worry. There
are a lot of speech doubts about the morallity of many contemporary debate prac-
tices. What If we are allenating the key peopie whose support we most need?

Is It not a professor's responsibllity to profess what he or she has studled
and contemplated? Do we as professors profess the standards and principies of
sound and competent rhetoric? Have we been true to the tradlitlions and Intent
of forensic educatlon. Do we, as rhetorliclans, advocate effectively for what
we belleve? | belleve In "good" rhetoric which | define In the following
manner .

Good rhetoric Is not Incomplete rhetoric. Contrary to what some debate prac-
titloners would espouse, complex rhetorlc Is not necessarlly better rhetoric.
Even Informatlion theorists Indicate that Information overload does not constl-
tute good rhetoric. &ood rhetoric adapts to the audlience, a dictum which does
not imply that the rhetoriclan selects only a highly selective subset of the
audlence to appeal to. The good rhetoriclan Is capable of foilowing the
Ciceronlan model and explaining In a manner ttat the ordinary |Istener can
understand. The good rhetoriclan works to accomplish excellence In ail of the
canons of rhetoric: invention, arrangement, style, memory and dellvery.

Do | assume too much when | assume a rhetorical perspective for forenslics prac-
tice? Has the traditlonal ratlionale for forensic education not been that It
teaches the principles of rhetorlic and serves as a laboratory for rhetorical
sklll deveiozment? Isn"t It ar ethical stance to Insist that our forensic
activities reflect the teaching of all of the canons of rhetoric. is It not
also an ethical stance to expect, as Carolyn Keefe does In her discussion of
"Debate Ethlics and Morallty," that debate should "develop an appreclatlion o*
systematic change as a baslis for democratlic actlon. . ." and ". . .foster con-
cern for interpersonal relationships in the debate community"? It is an ethl-
cal question when we ask: does the content of our forensics teachling prepare




students to deal with the reallty of how rhetoric Is applled in the “real
wor |d“? But how Is rhetoric applled In the real world? Don't worry, be happy!
This theme represents the most successful song lyric and Presidentlal campalgn
theme of this current academic year. Don't worry, be happy! It has appeal,
and behavioral Impact, but Is It ethical rhetoric? The ethlcal expectation of
accurate representation Is something we all |earned a long time ago. We
learned that "saylng something, doesn‘t make It so." For example, Isn’'t there
a tinge of demagoguery to presidentlal candidate Bush saylng "I want to be
known as the educatlon president," and then In his first month In offlce pro-
posing further cuts In the federal educatlion budget? Would It not be unethlcal
for me to assert that we face no significant challenges as forensic educators,
or to say that because Pl Kappa Delta Is strong and healthy In 1989, It wlll
remain so In the future? Are we demagogues when we extol the goal achlevement
of our forensic programs? Are we ethlcal when we Justify forensics to those
who support our programs?

Pl Kappa Delta‘’s Challenge

Pl Kappa Delta Is unlque among all the forensic organlizations. We are unlique
because of the types of Instlitutlons and forenslic programs that afflllate with
Pl Kappa Delta. We are unlque because we cherlsh and nourish our history and
culture. We are unlque because we strive to accomplish a balance between the
var lous purposes we serve. We are unlque because we do not Just manage tour-
naments; we seek to |ead our members to a qual ity forensic experlence. The
Constitution of Pl Kappa Delta states:

It shail be the purpose of thls fraternity to stimulate
progress In and to further the Interests of Intercolleglate
speech actlivities and communicatlon In an effort to provide
functional leadership training for IIfe, to foster beneficlal
competition In Intercolleglate speech and communicatlion
actlvities, and at the same tIme encourage a splirit of fel low-
ship, brotherly cooperation, and Incentive to achlevement.

A conclse statement of our mission then Is to provide functional |eadershlip
tralning, foster beneficlal competition, encourage fellowshilp, and provide
recognition for achlevement. How does that differ from other forenslic organi-
zatlons? All would certainly express their reason for exlistence as to provlide,
encourage and regulate Intercolleglate competition. Perhaps our mission Is not
drastically different. But | think our emphasls |s somewhat unique. We state
that we stimulate speech activities "in an effort to provide functional |eader-
ship training." It Is stated first and provides an overarching reason for
doing what we do.

Pl Kappa Delta colleges and universitles are speclal and perhaps sven unlque.
Perhaps stereotypes are unreallistic, but | would speculate that by comparison
to non-P| Kappa Delta Schoo!s, P| Kappa Delta schools are more ilkely to have a
forensic program that enjoys strong support from an academic department of
speech communication, more I|lkely to be funded through stable academic funding
rather than student government controlled funding, more Ilkely to be a school
with a strong commitment to Ilberal arts education, and more Ilkely to enjoy




significant moral support from the campus community. Now If these features of
my stereotype are accurate, there Is a casua! connection to be drawn. Pl Kappa
Delta schools are affillated with thls honorary because of Its rich tradition
and Its goals. What does thls broad stereotype Indicate? It Indlcates that Pl
Kappa Delta schools have the abillity to take a leadershlp role In maintalning
qual ity In the Intercolleglate forensic experlence.

Because of Its baslic misslon, Its history and Its peoble, Pl Kappa Delta Is
destined to lead the forensic community. Perhaps | can best explaln thls pro-

position by an analogical application a flald of study of managerlal
leadership.

In my own teaching of leadershlp, | have a fondness for a varlety of concepts.
The general concepts of leadership are falrly simple. In their 1987 book, The
Leadership Chalienge: How to Get Extraordinary Things Done In Organizations,
Santa Clara University professors James Kouzas and Barry Posner’s research has
caused them to discover flve basic behavioral commltments In the cases of "best
leadership." They not only considered a varlety of major leadership studles,
but worked with the AmerIcan Management Assoclatlion In a comprehens!ve study of
1500 managers. (Note the debate coach trying to provide an admsquate source
clte.) | have borrowed the Kouzes/Posner |abels because | think they rapresent
concepts we all recognize, and they fit the challenge of forensic leadershlp
that Pl Kappa Delta faces In the future. They are “challenging the process,
Insplring a shared vision, enabling others to act, modellng the way, and
encouraging the heart." My guess Is that Just listening to these labels, you
have a feel for how they fit the leadership of Pl Kappa Delta. | am fortunate
to be able to speak to you today and assert some ways In which | belleve these
comm|tments are fulfllled by PI Kappa Delta and to open a discussion of how Pl

Kappa Delta might fulflll |ts commlitments in the future. | am also fortunate
that | am free to generallze since | precede the real work of the developmental
conference where carefully developed Ideas will be dellberated.

We are all famlllar with leadership bromides. Thelr value Is to stir our con-
cern. Our shared concern |s finding methods that might enable us to bring
leadership concepts to frultlon through our actions. How does Pi Kappa Delta

act, and how can It act In the future to provide functional leadershlip tralning
for llife?

Challenging the Process

To challenge the process really means to search for Innovation that wlll
Improve the activity. P]| Kappa Delta has always taken the |ead In studying the
ratlionale for and then trying new approaches to forensic competition. |In 1987,
President Gary Horn sald, “Not only have we been wllling and able to change to
meet the needs of members but on many fronts we have been the flrst to make new
and Innovative moves." The reference Is to that historical legacy of Innova-
tion that we are all proud of. As Horn polinted out, we can look at our recent
innovations. For example, we took the |ead In advancing CEDA debate to our
natlonal tournament, and we worked to dlversify the scope of Individual event
opportunities. We work to nourish our members after they graduate by sup-
porting alumni chapters. We are having thls developmental conference today.




We are actlvely pursulng Innovation. James McGregor Burns In his semlnal
volume on leadershlp could well have been referring to Pl Kappa Delta when he
sald, "The ultimate test of practical leadership Is the reallzatlion of
Intended, real change that meets people'’s enduring needs." Qur Innovatlons
tend to endure because they are based on our comm!tment to our goals.

Our challenge Is to continue Innovation. Change simply to have change has not
been a Pl Kappa Delta goal; the goal has been to discover the Innovations that
Improve our pedagogy and practice. How can we now challenge the process of
forensic educatlion and competlition? Many of us have Ideas, and we shall hear
stimulating Ideas for change this afternoon In our developmental conference.

Inspiring a Shared Vision

The simple fact that we are engaged In this developmental conference today
Indlcates our desire to share our vislion of forensics educatlion. Many frater-
nal colleagues have precedec us and shared-thelr vislion wlth us. Sharing the
vislon Is an Important process.

Those who view an honorary's role narrowly may criticlze with the claim that
the |eadership consists of the dinosaurs who are no longer the most active
forensic directors. When | was younger, that criticism may have appeared valld
to me, but the more | learn about organlzational culture, the more | reallze we
need the dinosaurs. We need "the Order of the Beards," and the Hall of Fame.
The history, tradlition, rites, rituals, and anecdotes about past Pl Kappa Delta
heroes are to be cherished. They are to be cher ished because they provide the
real sense of "we" as a communlity, dedlcated to common goals, moving forward to
meet our timeless asplirations.

Our challenge Is to not only challenge the process and work to Improve forensic
practice, but also to share that vision with others.

Enabiing Others to Act

The theory of crganlzational leadership embodles the tenet that successful
leadership will come from bullding a coalltlon of supporters and collaborators.
For forenslic programs to be successful they need the support of a number of
constituencles. Rather than discuss all of those groups, | wlll focus on the
most Important support group we can have. |t | the group that provides our
most significant resource and raw materlal.

| belleve that we frequently fall In our meager efforts to galn the support and
collaboration of our secondary school forensl|c colleagues. They view us with
susplclon and frequently feel that our only Interest In them Is to grab their
tournament fees and recrult thelr outstanding competitors. Some send thelr
students to summer forenslc workshops conducted on a college or university cam-
pus. Too frequently they have a highly negative reaction to much of what thelr
students learned. And they blame the entlire forensic community for the kind of
tralning thelr students recelve In these workshops. There |s a dlisturbling
trend In too many school districts to employ a non-teacher as the forenslic
coach. This hired gun usually |acks tralning In rhetoric or argumentatlion, and




focuses the program's energy on fllling the trophy case. By the way, have you
ever asked hligh school forensic coachss about thelr academlc background in the
fleld of spesch communication? | challenge vou to survey coaches at the next
high school tournament you sponsor. In the survey ask I|f they have taken
courses In publlc speaking, argumentation, oral Interpretation, rhetorlcal
theory, or the pedagogy of directing speech activities. When we reallze thelr
aducational deficlencles, we begin to understand why the students that come to
our programs from theirs, lack an understanding of the principles that under!i=
forensic practice. Secondary forensic educators, who are serlous about pro-
viding quallty forensic Instruction, face an enormous task. Why Is thelr
forensic program different from the var|ous competing actlivities that Optimist,
VEW, American Leglon contests, model legislative assemblles and model UN.
Secondary school forensic programs should be different because they are
grounded on a solld base of forensic and rhetorlical theory. Many teachers
would Illke to feel comfortable turning to us as a resource. Many of these edu-
cators simply want to know that we share common conce.'ns and educatlional goals
for our students.

Our chalienge Is not only to strengthen all of ocur members to be better foren-
sic competlitors, coaches and critics, but to work with all members of the
forensic community to strengthen (he activity. Wwe enable others when we teach
them what we know and belleve. We must examine Pl Kappa Delta’'s past educa-
tional efforts and develop methods to reinstitute, refine and extend those
efforts. You will hear some excellsnt I|deas addressing thls challenge this
afternoon.

Model Ing the way

Contemporary forenslic practice Is largely a result of model Ing behavlior.
Students mode!| the behavior of other competltors and of thelr Judges. We serve
as powerful models In many of our coaching techniques. But perhaps our most
significant impact derives from how we model rhetorical criticism as a forenslic
judge.

All of us who are members of the Order of Instruction and serve as judges In
our natlional tournament, bear a responsibllity by virtue of our designation as
members of the Order of Instruction. | do not belleve that as we enter a round
we are Just a "judge" placed In the competition to render a technical declislion.
We are forensic educators placed In a critic/judge position In order to foster
the personal growth of the student competitors. If | am serlous about my
designation as a member of the Order of Instruction, the Implications are: |
cannot functlon as a tabula rasa judge. If | am to fulfill my moral respon-
sibllity as a2 Member of the Order of Instruction, | must functlion as an Inter-
ventlonist educator. There are some things | car-»t 'eave outside the door as
| enter a competlitive round of speaking. | cannc¢ |eave outslide, or refuse to
apply. my knowledge of the self-svident truths of the world, or my knowledge
and experlence wlth rhetoric, argumentation and communication theory. |
challenge you, as you judge In this and other tournaments, to remember your
pledge as a member of the Order of Instruction. |If you remember the pledge you
will not Just play judge, you will Instruct! | know, some might point out that
we Interventionists, are a minority. So what? We have the solid basis of
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forensl: traditlon and rhetorlical theory to back us up. Those contemporary
gamesmanshlp practices that do not reflect the theory of our academlc
disclpline are ripe for criticism. We, members of the Order of Instruction are

the critics. If we nave a commltment to the goals of our honorary, we will
mode| the approprlate Jjudge behavior. Remember the Pl Kappa Delta motto: "The
art of persuasion beautiful and Just.” Our motto Is not "The sclence of

winning a ballot, expeditious and strateglc."
Encouraging the Heart

Our motto not only Indicates our asplrations for our rhetorical endeavors, but
It also sets a soclo-emotlional tone.

Perhaps It Is difficult In the heat of competition to consider the true emo-
tional nature of relatlonships In the forensic community. Yet any of us who
reflect on our own competitive experlence reallze It Is the relatlionships that
endure long after the pot metal tarnishes and the plastic flakes away from the
trophles we collected. Ask any Pl Kapp» Delita natlonal offlicer why they are
wllling to put forth enormous effort on behalf of the organlzation, and they
Wil respond that they love the activity and want to glve somethling back to the
activity which has glven them so much. Ask any Pl Kappa Delta compet|tor what
they remember most about a natlonal convention and tournament and they wlll
respond wilth storles about the comradery of thelr team and the new frlends they
made. Yes, | think It Is falr to assert that Pl Kappa Delta members love the
art of persuasion, beautlful and just. But as members, we also share a frater-
nal love for each of our colleagues In the fraternity. That love takes the
form of an active celebration of each othar's accompl Ishments, an actlive
recognition of excellence, actlve help and support to enable all to Improve
thelr communicztion skllis, and actlive feliowship that bullds the comradery of
Pl Kappa Deltans. That Is a cultural feature of our honorary. In the cor-
porate world, organ.zatlons would envy and strive to accomplish what Pl Kappa
Delta has accomplished. Deal and Kennedy In Corporate Cultures |dentlfy the
key features of a strong culture In an organization as the "shared values," the
“heroes," and the "rites and rltuals."” Organlizatlions wishing to bulld a
stronger culture are encouraged to engage thelr members In the definitlion and
repeated sxpression of thelr core values. They are taught that those values
are hollow uniess they are operationalized In their organlizational tehavior.
The values are constantly reassessed In Ilght of the ongoing ilfe of the orga-
nization. It Is Important to note that the storles need to be retold of those
who were instrumental In developing the organization and Its core values, |.e.,
the heroes should be celebrated. And organizations wishing to have a "strong
culture" are taught to Instlitutlionallize thelr "rlites and rituals." The pos!-
tive recognition and reinforcement that rites and rltuals bring to a culture,
creates a climate of mutual support that enhances both Individual and organiza-
tlonat growth.

What would an organization culture scholar discover In doing a cuitural
assessment of Pl Kappa Delta? oOur Initlation rltual relnforces our shared
values. Our rltuals have not changed significantly since our founders put them
Into words almost 80 years ago. The rhetorical standards we value continue to
be reflned and enhanced by research, but the baslc rhetorical standards we




apply to our activity fount from those that Arlistotle developed. The members
of the Pl Kappa Delta Hall of Fame are our heroes and thelr Inspiration |l|ves
on In our anecdotes, our records, and the excellent volume of history that has
been complled by our historlan, La-ry Norton.

What changes does the next century hold for Pl Kappa Delta and forenslics?
Where Is our "place"? I refer to our "place" In the manner that Joshua
Meyrowitz deflines |It. In 1984 hls book, No Sense of Place: The Impact of
Electronic Media on Social Behavior, won the Speech Communlication Assoclatlon
Golden Anniversary Book Award. He says that "soclal roles (l.e., soclal ‘place’)
can be understood only In terms of soclal sltuations," and we should strlve to
understand how the "ways we transmit and recelve soclal Information" are
changing. How wlll soclety’s rhetorical practlces change and now should foren-
slc education confront those changes?

We as communicatlion scholars and practitioners llving in an Information age may
confront challenges and pressures on forensic education that we are unable to
envislon today. Enroliment trends Indicate more students deslire to study com-
munication. Roger Alles, communication consultant and debate coach for Presl|-
dents Reagan and Bush, preaches that "You are speakling the message," and
asplring pollticlans see value In refining thelr speaking skllls. The rela-
tlionship of communicatlion skill| to personal success Is atoplc of frequent discu-
sslon. Thus, we know that there will be a demand for education and actlivity
designed to Increase oral communicatlion skills.

In No Sense of Place, .. .#l1tZ envislions computers "democratlizing Informatlon
access." A frlend who Is a management scholar recently related simllar
thoughts, and | think a paraphrase of his comments |llustrates how change may
affect our concerns. In the past Information has always been power. But wlth
the Increasing universallity of computers in management, all organizatlional
leaders wlll have access to the Information they need to declde and suppor:«
thelr decislons. Power wlll Increasingly be held by those who can communicate
the Information. Those Individuals who stand out above the crowd, who truly
become successful |eaders, wlll be those who have developed the outstanding

oral communication skllls to be able to persuade others to act on the shared
Informat |on.

| am not a futurist, and | tend to be amazed by the pace of change In our
soclety. So | am not going to attempt to play futurist, but | can wonder ,
express hope, and ralse questlions.

| wonder--what «~I11 our concerns be at the PI Kappa Delta Conventlion In 2001?

| wonder--will our misslon and our tournament procedures be the same? It will
be Intriguing to look back over the 12 years since thls developmental con-
ference and discuss the Innovations that have occurred. | hope that In 2001 we

take stock and see that PI Kappa Delta has asserted a leadership role and Is a
successful advocate for forenslics wlith groups |lke the ACA, Assoclation of
Communication Administrators, and !s showing the way for programs malintaining
forensics as a co-currlcular actlvity on a majority of American campuses. In
2001, | hope that we find Pl Kappa Delta has a significant relatlonship with
forensic education services to secondary schools. And as the flne secondary




school programs view the Pi Kappa Delta model, they strive to maintaln a strong
relatlonship to the currlculum rather than functlioning as just another club or
extra-curricular activity. In 2001, | hope we experlence enormous pressure
from our alumnl| chapters for Increased Interaction with them. | hope that we
find our alumnl are not only eager Jjudges of our competition but that our old
alums are welcomed as judges by our student competitors. But most of all, |
hope at our convention In 2001, we are all still finding enlightenment, the
thrills of competition, and the warmth of the support of our Pl Kappa Delta
brothers and sisters.

But the future may well be framed by some of the general questions | have
ralsed today. When you consider your perspective, my questlons may or may not
be on target for you, but my guess Is that some of them stir a reactlon. What
If we abandon the misslon of providing functlonal leadershlp tralning? Wwhat If
we fall to Innovate and challenge the process? What If we fall to share our
vision of forensics? What If we fal! to work to strengthen all elements of the
forensic community? what If we fall to Intervene with our values and know | edge
when we functlon as critic/judges? What if we fall to malintaln the unlque
culture of P| Kappa Delta? What If we create an ellte group of people whose
key sklll Is to talk "forenslics" to each other? What If we allenate the very
people whose support we most need?

If we do not answer the nagging questlions about our activity, we cannot expect
those outside of the forensic community to |lIsten, respect or support foren-
sics. What If we do not address these questlons?
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ETHICAL PRINCIPLE IN THE FORENS!C ORGANIZATION

Don Brownlee
CSU Northrldge
Northridge, Callfornla

This paper explores the ethica! princip'es that should ground the structure

of any educatlional organlzation. Compar Isons are made to the organlzation
documents of other academic organlizatlions.

The above statement establishes the founding princliples upon which Pl Kappa
Delta currently Is structured and operates. Any proposed changes In organlza-
tional structure Imply that elther current structure falls to meet these prin-
clples or additlonal princliples for the organlization are warranted. The
following pages estab!lIsh <he general ethical principles that serve .as the
foundation for academic assoclatlons and organlzations.

Beyond questlons, P| Kappa Delta Is an academic organization. The purpose
Identifles Intercolleglate activity as central to Pl Kappa Delta. Article III,
detalling the organlzational structure, only provides for undergraduate chapters

at colleges and unliversities. Pl Kappa Delta would not exist outside of this
academic environment.

The Role of Ethics

Ethics has become a vital concern In Amerlcan soclety. The ethlcal stan-
dards of government |eaders have recelved conslderabie coverage by this
natlion's mass media. Equally Important to the Amer|can publlc are corporate

ethles. From truth In advertising to concerns for envlironmental degradatlon,
businesses coiifront ethical dllemmas.

Educational Instlitutions have not been overlooked In thls growlng awareness

of ethlics. Storles In the medla have reported on problems with athletlc
recrulting, raclsm on campus, fraud In sclentlific research, as well as
questionable faculty conduct. "Educatlonal Institutions are finding themselves

In the position of beling challenged to Jevelop guldellines for thelr members
along varlous fronts, all falling under the rubric of ethlcs," clalms Rachelle

Hol lander of the Natlonal Sclence Foundation.! These ethlcal concerns apply to
faculty, administrators and students allke.

Educatlional organizatlions demonstrate thelr concern for ethics in a variety

of ways. Most academic organizatlons have adopted formal codes of ethics.
Willlam Howel| describes the evoliutlion of these codes:

Prescribed standards evolve from the exper |ence of many,
many people over conslderable perlods of time and hence tend
to be uniform and stable, at |east as compared to Indlvidual
Interpretations. Prescribed ethics In a community can be
consolldated In a list of "shouid" and "should not" state.-

ments that Jefline approved ways of llving for members of
that collective.?
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These codes are not necessarlly recent reactions to the ethical dllemmas
confronted In academla, as the Natlonal Educatlon Assoclatlion’s first code was
adopted In 1929. Since that time, dozens of other organlzations have
constructed thelr own codes to Identify the standards of conduct they belleve
approprlate to their discipline.

Ethical concerns of an organlzatlion are not excluslvely located within such
codes. Articles |l of the Constitution embodles P| Kappa Delta‘s ethlcal stan-
dards as much as would any code. Are these ethlcal s*andards adequate for
grounding the structure of PI Kappa Delta? A conslideration of the ethlcal
principles of other organlizations wll| address thls question.

Ethicai Principles
What valuses should educatlonal organlzatlions promote? Robert Brown and

LuAnn Krager suggest flve: autonomy, nonmaleflicence, beneflicence, justice and
fidellty. These principles are heavily based on the work of Tom Beauchamp

and James Chlldress In the development of blomedical ethics.4

Autonomy refers to freedom of cholce and actlon. Beauchamp and Chlldress
explain:

The autonomous person determines his or her course of action
In accordance with a plan chosen by himself or herself.
Such a person dellberates about and chooses plans and Is
capable of acting on the basls of such dellberations . . . .5

Educators should alm to develop students capable of establishing thelr own
goals and acting to accomplish those objectives. Academlc assoclation gulde-
Ilnes that promote student autonomy are consistent wlth these wsethical
princliples.

The max:m prlmum non nocere - “above all, do no harm" - well describes the
concept of nonmaleficence. Educators must avoid Intentlionally doing Injury to
students or placing students In sltuations that create substantlal risk of
harm. Such consliderations Include the need “to know the personal and pro-
fesslonal demands on the student‘s ||fe" and "to be sensitlve to the student's
time and competency |imltat!lons.*8

While closely related to nonmaleflicence, beneflcence requires that Indlvi-
duals contribute to each other's well-being. Nonmaleflcence |s negatlvs,
avolding actlon. Beneflcence, on the other hand, Is a positive duty placed on
those Involved In educatlion to enhance each Indlvidual’‘s worth. This principle
Is consistently found In almost all ethical codes of the education profession.

Justice, In the view of John Rawls, Is oest equated with fairness,
rewarding each person wlth what they are due.” In other words, equals should
be treated equally, regardless of concerns for race, gender, or socloeconomlc
status. This ethlcal princlple Is embodled In the vast number of statutes pro-
moting educational equlity In our schools and across the nation.




The final principle of fidellty Involves falthfulness or loyalty. Fldellty
demands that the concerns of educatlonal! particlpants for each other'’s
well-being extend beyond the conflnes of the classroom or campus. All educa-
tlonal particlpants are to remaln falthful to each other outslde the Instruc-
tional context.

Princliples for Pl Kappa Delta
Does Pl Kappa Delta's Constitution promote these principles? Wlthout exa-

mining the entlire document, we can conslder the organizatlion's purpose state-
ment for an answer. Autonomous students appea to be a clear objective of Pi

Kappa Delta. The purpose Indicates that PpPKD WwIll| "provide functlonal
leadership tralning for Iife.* Beyond the conflnes of the universlity, PKD gra-
duates wlll be capable of Independent actlon, even leadershlip. The purpose

statement specifically speaks of "beneflclal competition” and provides for
fldelity through Its emphasis on "fellowshlp" and "brotherly cooperation."

The one ethlical principle that Is Ignored In the purpose statement Is
Justice. Article || falls to expliclitly mentlon efforts to promote equallity
or faliness elther among Individual members or chapters, though that may be
implled from statements In other articles of the Pl Kappa Delta Constitution.

Should there be changes In the Constltution? |f 8O, and |f Pl Kappa Delta
views |Itself as an educatlonal assoclatlon, then those changes should be
grounded In fostering one or more of the above mentloned principles. The
rational selectlon among varlous courses of organlizational actlon can best be
made only when conslderatlion of the ethlcal standards that serve as a foun-
datlon for our actlvity are Included In the del |berations. If proposed revi-
sions In the structure of Pl Kappa Delta have no sound educatlonal
listification, then they should be suspect.

By no means should these ethical principles be the only factors Involved In
the evaluation of Constitutlional change. The pragmatlic concerns for whether
changes wlll function as proposed or whether the obJective of the changes will
be negated by other Ignored aspects of the organlzational structure or culture
must, |lkewise, be elements In our calculatlons. We cannot adopt changes In PI
Kappa Delta‘s structure merely because they appear consistent with certaln
higher standards that we endorse.

Nevertheless, we should begin with a firm ethlical foundatlion In any modIfl|-
catlon of PKD. No matter how sma!l the change, we send a message when we
elther endorse or contradict Important ethlcal principles of educatlion. We may
be about other objectives than educating our students, but that goal should
never be far from our deliberatlions.
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ORGANIZAT IONAL STRUCTURE AND PROCESS:
ARE CHANGES NEEDED TO CARRY P| KAPPA DELTA INTO THE FUTURE?

Robert A. Ridley
Southwest State University
Marshalil, Minnesota

The paper wlll review three articles of the Pl Kappa Delta Constitution:
Article Il relating to leadershlp, expendltures, and correspondence; Article
IV relating %o admisslion and retention of members and chapters; and Article X
relating to amendments. Following a review of the articles, the paper wlll
recommend speciflic changes, from which the work group will draft resolutlions to
be presented to the Natlonal Conventlon for ratification at a busliness meeting.

The Development Conference on the future role of Pl Kappa Delta In the
Forensic Community Is to be held on Wednesday, March 22, 1989, In St. Louls,
Missourl. Papers will be presented In various work groups, Including Organli-
lzatlon Structure and Process, Competlitive and Noncompetitive Qutliets, Forensic
Pedagogy and Research, and Interforensic trganizational Cooperation. Thls posi-
tion paper wll| be part of the work group conslidering Organlizational Structure
and Process and wlll focus primarily on leadershilp as stated In Article Il of
the Pl Kappa Delta Constlitution. To a lesser extent, the paper will address
Article 11l - expendltures and correspondence, and Article X - amendments.
Following a review of the articles, the paper wlll recommend speciflc propo-

sals, from wihlch the work group may draft resolutions to be presented to the
Natlonal Convention for ratlificatlion at a business -meeting.

.

Article 11l - Organlzation Is composed of three divislons: the Local
Chapter, the Province 0 ganlizatlion, and the Natlonal Organlzation. For the
purpose of this paper, only selected articles dealing with the Natlonal

Organlzation wlll be considered. A brlef review of the articles Is provlided
and have been edlited to conserve space.

Article 352 states:

The elective offlicers . . . shall be a President Elect and
flve general councll members. Of the flve general members,
two shall be student representat|ve, one man and one woman.

Article 353 states:

The elective officers shall be chosen as follows: at one of
the first business sesslons of the National Convention, the
three general councl| members . . . shall be placed on a
preferential ballot and submitted to a vote of the

Conventlon. The highest candidate shall be deemed elected
Preslident-Elect.




Article 353.1 states:

The elective offlcers . . . other than the Preslident-Elect,
shall bDe chosen at a later meeting of the Natlonal
Convention In the following manner: the Nominating

Committee shall submit as candldates the names of flve or
moreé persons, three of whom at least have not previously
served on the Natlonal Councll. Other nominations may be

made from the floor, . . . the three candidates with the
highest ranking shall be deemed elected to the Natlonal
Councl |

Article 355 states:

The Natlonal Secretary-Treasurer shall be nomlinated by the
Natlional Convention and shall serve a term of four years and
shal | be ellglble for an additional term of four years. A
third term of two years Is possible upon the unanimous
recommendat lon of the Natlonal Councl| and a two-thirds vote
of the Natlonal Conventlon.

Article 359 states:

The Natlonal Councll shall be composed of the Natlonal
President, the Preslident-Elect, the flve general council
members, and the Immedlate Past-President, and the Natlonal
Secretary-Treasurer, each of whom shall be a vot ing member.

In a modern organization, meet Ing the needs of the membership by select Ing
the most qualified candidates for office should be a priority. The PKD
Constlitutlion no longer provides thls opportunity In the most efflicient manner,
and more thought should be glven to the selectlon and electlon of final can-
didates. Article 353 Is relatively new and Is desligned to accommodate a smooth
transition to the Offlice of the President. The leadership scenarlo anticlipated
for St. Louis, however, Is Ilkely to challenge the very basls of this article.
At the time of this writing, one councl| member chose not to seek re-election to
the Natlonal Councl! and one councl| member has wlthdrawn as a Presldent-Elect
candldate. The result projects the third and flnal councl| member,
President-Elect by defauit. The Issue Is not the quallfications of any one
counci| member, but rather PKD membership not having the opportunity to make a
cholce. A proposed constlitutional amendment regarding Article 353 willl be pre-

sented for membership approval at a busliness meeting In St. Louls. It states
that the Preslident-Elect shall be chosen as follows: “The nominees for the
office . . . shall be three councl| members, excluding any member who notlfles
the President . . . of the person‘s desire to be excluded . . . ; the slectlon
shall be by mall ballot . . . ; the electlon process shall be completed thirty
(30) days prior to the Natlonal Conventlion . . . ." This amendment Includes
two separate |ssues. | support electing offlicers prlor to the Natlonal

Convention, however, the amendment does not address the |ssue of a possible
election by default. The first criterla allows one or all three councl! mem-
bers to exclude themselves from the process. In short, the problem anticlipated -
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for the President-Elect election In St. Louls can contlnue to occur under the
proposed amencdment. The amendment simply wlll not solve the problems of the

President-Elect process and should be rejected In favor of a more workable
proposal.

Article 353 presents a secondary Issue regarding electlons: ". . .the
three general councll members . . . shall be placed on a preferential ballot
and submitted to a vote of the Convention. The hlighest candldate shall be
deemed elected President-Elect.” Hereln Illes the problem. Past natlonal

conventlons have found nominating commlttees hastlly constructing candlidate
slates for the Natlonal Councll, nominatlions sl Ipped under doors at the ele-
venth hour, etc. At a busliness meeting each candidate Is glven a short amount
of time to "sell themselves," and the Convention, within a matter of hours, Is

forced to make leadership decislons that will affect the organlzation for years
to come.

Article 353.1 Identifles a final area of concern by statling, ". . .shall
serve for two years or untll| thelr successors are elected." This Issue wlll be
addressed later In the paper. The ieadership Issue then Is threefold: elec-
tion by default; preferentlial ballot submitted to a vote of the Conventlon; and
two year terms of offlice. | propose several possible solutlions. Flrst, the
President-Elect ard the Natlonal Councl!! should not be elected at the Natlonal
Conventlion. Amend the constlitution for election of offlicers to be simllar to
that of the Speech Communicatlion Assoclation, for <xample. The Nomlinating
Committee would generate a slate of candldates for the Natlional Councll,
possibly retalning the preferentla' process. Once the slate Is establ Ished,
each candlidate would be asked to address thelr quallficatlions, PKD phllosophy,
etc., to be published In The Forensic. Prlor to the Natlional Convention, each
chapter would be provided with an officlal ballot. Returns could be tabulated
and announced at the Conventlon. To help Insure no election be declded by
default, whlile also providing better representation, | also propose the
Natlonal Councl!| be enlarged by two members, for a total of seven, of which two
might be student representatives. The flve councl| members would be elected
for staggered terms, two members wlth two year terms and three members wlth
four year terms or vice versa. As an additlional beneflit, this optlon would also
ensure continulty of councll business regardless of electlion outcome. It Is
possible under the current constltution to elect three new counci| members
resuiting In chaos to ongoing business.

Perhaps a more controverslal option would be to enlarge the Councl| by two
and shift student representation to ex offlclo status. Student Input Is
important and highly desirable, however, long term commltments are not
possible. A Past-President sald It best, ". . .we have had so many come and
go, I'm not even sure who the student representatives are at the present time."
if student representation Is Impertant, then, | propose they be elected the same
as other councl! members for the same term of offlce. Article 354 specifles

election timelines plus one representative Is to be from, ". . .the
Undergraduate Chapter which Iis to be host to the Natlonal Convention. . ." and
one from, ". . .one of the other Undergraduate Chapters In the host province."

It would seem that Artli<le 354 Is designed to utlllze student representation
for the sole purpose of providing asslistance In hosting the National
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Convention. | propose elither making student representatives ex offliclo members
or equal partners on the Councll. Finalliy, If the latter |s adopted, the
Convent ion needs to rethink the host school, host province requirement. While
it might be an administrative convenlence to have two student representatives
selected from the province hosting the Conventlicn, It might be more Important
to have quallty student representatives, regardiess of province. A final
optlion could retaln student representation, |Imited to one vote, while moving a
current Councll position to ex offlclo status. One of the more troublling
leadership articles Is contalned In Article 355, which allows the Natlonal
Secretary-Treasurer to serve up to twelve years, with full voting privlieges,
while the normal term of office for other Councl| members Is |Imlted to two
years. If student representation were to be |Imited to one vote, then the
Natlonal Secretary-Treasurer to ex officlo status, might prove to be warranted
especlally |If the Secretary-Treasurer and another Councl| member, both from
the same school, would serve offlce simultaneously. |t might not be deslirable
for any one school to have two votes on business Issues and this sltuation
could occur following the upcoming elections. At the very least, | propose the
reduction In the possible length of offlice for the Natlonal Secretary-Treasurer.
The key elements to the most workable proposal would Include: elections prlor
to the Natlional Convention; Increasing the slize of the Natlonal Councl]
Including staggered terms; re-evaluation of student representation roles;
better balance In terms of offlice; and moving the Natlonal Secretary-Treasurer
to ex officlo status.

Restructuring Article 11l - |eadership, Is the most. Important |Issue
addressed In thls position paper. Of somswhat |esser Importance, but stlll In
need of evaluation, Is Article 11l - expendltures and correspondence, and
Article X - amendments. These articles wlll be revlewed brlefly, followed by

possible recommendations for change.

Article 351.3 enables the Natlonal Councl! to “. . .have the power to vote
expenditures from the Natlonal Treasury." Conslderable discusslion has taken
place within the last few years regarding the treasury balance, which | have
been told, Is dangerously |ow. It would seem the reason for the current
balance Is due to a large computer purchase. | support the need to computerize
PKD, but to do so to the extent that day-to-day operations become threatened
ralses serlous questions. Some of the questions | recentiy posed to current
Councl| members were: Is there a check and balance system to Insure the
treasury does not become depleted? Wwhat expertise did the Council rely upon to
make the computer purchase? was an outside agency consulted to Insure the
correct type of equipment was purchased? Could the purchase have been made
over a three year perlod to avold such a drastic draln on financlal resources?
While some of these questlons may have been raised, | am left with the
impression the Councl| acted on I|Imited Internal advice. |If thls was the case,
| am not confldent the Councl| acted In the best Interests of the membership by
threatening the financlal stablilty of the organlzation.

To alleviate crisis financlal management, | propose that a limit or percen-
tage be established which the treasury could not fall below without a vote of
tie membership. It might be wise to formulate some sort of check and balance
system to allow for payment of necessary expenditures while at the same t!me
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maintalning flnanctal stablllty. The Issue of flnances Is dellcate because |
have not had the opportunity to Investigate the financlal records of the organl|-
zation. I also do not wish to sound |lke the Councl] del Iberately took
action to jeopardize flinanclal stablllty. On major equlpment purchases,
Fowever, the Councll| could have taken more time, consulted outslde expertise,
and spread the purchase over a number of years.

Article 362 presents an Interesting dllemma for PKD membership. |t states,
“. . .the Natlonal Councl| and the Governors of the several provinces shall
have power to compel correspondence from Undergraduate Chapters by the
assessment of a flne. . . ." The article proposes a flne for fallure to
comply, however, there Is no enivorcement possible. Also the Irony of thils
article Is that while chapters may bs flned for lack of correspondence, the
Councl| and/or Governors cannot. In ¢ne province, In a Natlonal Conventlon
year, the Governor has not sent any correspondence to the membership. | pro-
pose strilking any and all articles, such as 362, which cannot be enforced.
Secondly, correspondence from the Councli and Governors, as well as the
Undergraduate Chapters should be strongly encouraged.

Article X addresses amendments to the PKD Constltution. It states, ". . .may
be amended at a regular Natlonal Conventlon by a two-third's affirmative vote,
. Oor by a three-fourth‘s affirmative vote In the referendum. O YN

proposed Amendments to the Constltution must be In the hands o? the Chalrman of
the Constitution Revislon Commlttee by May 1 of the year preceding the Natlona!

Convention." I fully support the concept of a PKD Development Conference,
however, If work groups are to draft resolutlions to be presented to the entire
conventlion for ratlification, Article X will be a major obstacle. While careful

conslderation should be glven to any and all amendments, |t seems Inapproprlate
to spend consliderable time and effort to host a PKD Development Conference only
to have ratification delayed two years. Because the Natlonal Conventlion only
convenes every two years and If the Development Conference concept should con-

tinue, | propose the membership serliousiy conslder changing Article X to better
faclllitate draft resolutions.

This paper has attempted to evaluate several Important articles In order to
answer the question, "Are changes needed to carry Pl Kappa Delta Into the
future?" While the current Constlitution has effectively served the membershlip
In the past, changing times and clrcumstances contlnue to remind us that eva-
luations and changes are necessary to better meet the needs of Pl Kappa Delta.
| encourage free and full debate on the proposals contained In thls paper. |
sincerely hope the results of the Development Conference are beneficial and the

Ideas presented, debated and ratifled, strengthen P| Kappa Delta for the
future.
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A PROPOSAL TO CHANGE THE PROCEDURES FOR GAINING
MEMBERSHIP IN PI KAPPA DELTA

James E. Norwig
Louisiana Technical Unliversity
Ruston, Louisiana

It Is argued that a ratlonale exlIsts to 1) modIfy the membershlip rltuals,
2) abollsh or discourage pledge perlods, and 3) change those provisions of the
constlitution which make membership dependent on an afflrmative vote of members
of the local chapter. Speclfic suggestions for such changes are advanced.

The Loulslana Delta Chapter of P| Kappa Delta held Its pledge ceremony on a
recent Thursday night. The classroom where we hold our meetings was sultably
darkened, |It only by the prescribed three candlss. Our chapter offlcers - not
In black robes, but formally dressed - stood at the front of the room. A
representation of the Key was beside them. At a signal from the chapter presl|-
dent, | led the perspective members Into the room and then sat down to watch
and llsten to what | consider to be a rather charming |ittle ceremony. This
particular enactment, however, proved to be unique (In my experlence): one of
the candldates sald "no." No, he had not expressed a wlllingness to accept the
Invitation to membership; No, he was not wiliing to submit "to all reasonable
behests of the Order" during a pledge perlod.

It saddened me to hear one of my students reject membership In thls organi-
zatlon, but | was proud of him for doling so. After having worked with him for
almost an entlire forensic’'s season, | knew that there was no more passlonate
practitioner of "the art of persuasion, beautiful and Just.” Yet, | belleve
that It was his adherence to values Inherent In that principle which led him to
decline membership In an organization, the name of whlch signifles those very
words. No, he was not certaln that he deslred membershlp which, from hls
perspective, might do nothing more than confer a "superlor" status; No, he
would not agree to submit to "tests of fidellty, Inteiligence, disposition, and
Character.” He was not wrong for hesitating to accept membership; | think that
we were wror - for askling of him what we did.

This Incldent has stimulated me to examine the procedures by which we admlit
new members to Pl Kappa Delta. Thls examlnatlion has led me to conclude that
serlous consideration should be glven by the natlonal organlization to 1)
modifylng the rituals related to galning membershlip, 2) abollshing or
discouraging pledge perlods, and 3) changing those provisions of the const|tu-
tion which make membershlip dependent on an affirmative vote of members of the
local chapter.

Before dlscussing each of the changes ment loned above, | feel that the sub-
Ject of Pl Kappa Delta traditlon should be addressed. Tradltion ls Important
to the spirit of Pl Kappa Delta, together with a shared Interest In speech
actlivities, It Is what binds us together. Yet, an Important part of that tra-
ditlon has been change. Our natlonal tournament I's the most obvious example of
that. At one time there were debate ellimination rounds; then there were none;

20




now they are back. Once there were three Indlividuai events, Including
discussion. Now there are ten, but discussion Is gone. Once there was no
announcement of "place" as awards were distributed, but now that |Is done. As
each of these changes were made, there were those (Including myssif) who thought
"Pl Kap wlll never be the same," but It Is.

Ritual of Membership
Article IV, paragraph 414, of the current Pl Kappa Delta Constlitution states:

It shall be the obllgation of each Undergraduate Chapter to
require all new members to take the Initlatory pledge. A
ritual Initlation approved by the Natlonal Organlizatilon
shall be glven to each new member, but such Initlatlon shall
not be secret.

| do not question the reasonableness of this requirement, but of the means
which are avallavie to Implement |t.

Those means are found In "Rltuals and Ceremonles of Pl Kappa Delta" whlich
Includes both a short form and a long form "Initlation of new members" ceremony.
Elther form apparentiy meets the constitutional requirement, although the long
form does so In a more long-winrded manner. Both forms require the Inltiates to
hear a commentary on the purposes and |deals of Pl Kappa Del .. and explanation
of the symbolism of the triangle and the key, and a "charge” from the presi-
dent. Both require an affirmation of the new members’ allegiance to P| Kappa
Delta, although the gravity of that afflirmation Is considerably greater In the
long form (In which the candlidates swear an oath of alleglance "Ir, the pfesence
of Jod and these witnesses") than In the short form (In which the candldates
“promise" alleglance).

Those of us who have been a part of Pl Kappa Delta for several years have
probably developed a sense of reverence for the symbo's of the Order and, espe-
clally, for the phrase "The Art of Persuasion, Beau:lful and Just." It Is, |
think, a mistake to assume that same reverence to be present In nineteen year
old college students for whom participation/excellence In forensics Is prirary,
and membership In thls (or any other) forenslic traternity Is secondary. ‘. n
any coach at thils development conference deny knowing of students who be..me
members of P| Kappa Delta so that they could attend {.e natlonal tournament or
In order to bulld their resumes?) Yet, both versions of the Initlatlion empha-
Size that reverence at the expense of actually communic=ting/Inculcating the
phllosophy underpinning them. | suggest that ti’'s can have at l|east iwo nega-
tive outcomes: 1Y the new member can deduce t..at thls Is rather a sllly orga-
nizatlon, thoroughly enjoy the natlonal tournament, record the membership on
his/her resume, and then forget It or - the organization can miss a golden
opportunity to focus the new member’s conrritment toward pPrinciples, rather than
toward artifacts.

Elther of these outcomes might follow from any or all of the foilowing
“perceptions” of the present Initlatlion ceremcnles (Note: These perceptions
are not the result of a survey, although several are based on remarks | have
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heard over the years, no. do they necessarlly reflect my bellefs. They are
meant to suggest plauslibie Inferences which might b. drawn by perspective mem-
bers with a less than perfect understanding of Pl Kappa Delta.):

1) The overall tone Is pompous and self congratulatory. (“Upon you rests
the responsibllity of forensics at this college. . . ." *, . .the trlangle
Indlcates the strength and endurance of our order, the beauty of our
fellowship, and the accuracy with which we pursue truth and justice.")

2) The dliscussions of the motto and symbols approaches mysticism and
suggest an emphasis on Icons. The emphaslis on slogan and symbol can
suggest a "not of this world" orlentatlion.

3) Both ceremonles Identify P| Kappa Delta as an organizatlion concerned
with “"persuaslion."” Many persons quallfy for membershlp wlthout ever par-
ticlpating In events commonly percelved as persuasive; the ceremonles fall
to recognize their place In the organlzation.

4) Both ceremonles are examples of obfuscatlion (a lovely word, meaning "to
make obscure," the use of which usually exemplifles Its meaning). Perhaps
the most obscure portion of elther ceremony Is the charge glven to the Ini-
tlates at the very end of the ceremony:

Whatever things ar~ true, whatever things are honest, what-
ever things are Just, whatever things are pure, whatever
things are lovely, whatever things are of good report; |If
there be any virture, and If there be any pralse, think on
these things.

Nelther speaks dlirectly to what It Is that the organlizatlion does for the
student or what the student can do within PI Kappa Ds.ta.

§) In elther ceremony the Inltlates pled_: thelr "alleglance" to Pl Kappa
Delta. My Webster's defines alleglance as “devotion or loyalty to a per-
son, group or cause." Glven that the Initlates’ knowledge of the organlza-
tion Is Imperfect at best, and that much of what we do In forensics
promotes skepticism, such a pledge - as a meaningful commitment - may be
premature.

6) Fraternlty handshakes are seen by many as anachronlistic. It Is easy to
view such a handshake as qualint, sllly, or as an irdlcatlion that Pl Kappa
Delta Is a "secret" and/or “"soclal" organization. Ending the ceremony In
such a way can triviallize the experlence for the Inltlates. (We teach our
students of the Importance of not "break!ng mood" at the end of a speech,
but that Is often the effect of all that two-handed handshakling.)

7) The long term Initlation, If Implemented as written, glves strong Indl-
catlons that ours Is a secret and perhaps quasl-rellglous order. (There
are guards at the door. The Inltlates are admltted ~rnly after one guard
has knocked three times. If possible, the active members wear black robes;
each of the Initlating offlcers holds a Ilghted candle and elther a gavel,
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a trlangle, or a representation of the Pl Kappa Delta key. The Inltlates
must swear an oath and then knee! to hear “the charge.*)

Suggestions for revision:

The

1) Replace the two Inltlation forms with a single ritual so that all new
Pl Kappa Deltans are Inducted Into the Order In exactly the same manner.

2) The new ritual shoul!d be written with communication In mind, rather
than ceremony. The message should be almed primarlly at the persons who are
jolning.

3) The rlitual should address the relatlionship between the organlization and
the Individual member, and the relationship between Pl Kappa Delta and foren-
sics. Rather than emphasizing abstractions and the "“awesome" respon-
sibilitles of being a Pl Kappa Deltan, It ought to convey that hlis/her
membership willl have positive benefits for both the member and forensics.

4) Emphasls on (but not the mentlion of) symbols - the key and the trlangle
- should be avolded. Theo symbols could well be used as explanatory devi-
ces, rather than - as |Is currently the case - major organlzational
elements.

S) It should be conveyed In the ceremony that all those who engage In oral
communicatlion are persuaders, |.e., that poetry readers and after dinner
speakers belong In Pl Kappa Delta just as much as orators and debaters.

6) The new member should be required to pledge her/hls alleglance to the
Ideals Inherent In “The Act of Persuasion, Beautlful and Just," rather than
to the organlization Itself. He/she might also express that his/her purpose
In jolning Is the furtherance of those Ideals.

7) The fraternlity handshake should not be used as a part of the ceremony.

8) The new ritual should avold any suggestion of secrecy, elltism, or
quasli-relligion.

9) The old rituals should remaln avallable (l.s., should be perlodically
published); thelr use for purposes of historical continulty (tradition)
and/or optlonal reaffirmation of membership should be permitted. It may be
approprlate to allow thelr use In addition to the new ceremony, but it
should be made clear that they cannot be used In |leu of It.

Pledge Period and Ceremony

Aithough not constitutlonally required, “Rltual and Ceremonles of P! Kappa

Delta" recommends that perspective members be required by the local chapter to
participate In a pledge ceremony (the one described In the Introduction to this
paper). That publication suggests that they be required to “pass a credlitable
examination on the history, purpose, and constitution of Pl Kappa Delta

which places emphasis on . . . the requirements for the different degrees and
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orders in the society and the different jewels In the key." During the pledge
ceremony, the perspective members are requirea to Indicate their wlilingness to
accept the invitation to membership and to "do the bldding of members of our
Order and to submit to tests of fidellty, Intellligence, disposition and charac-
ter."

The procedures can be viewed as objectlonable for the followlng reasons:

1) The examination over ralatively specific material which Is not of Imme-
dlate concern to the new n nber (except for the purpose of passing the
examination), Is an unnecessary annoyance and, for many students, may
equate that Information with the "useless Information" which they are so

often required to memorize for classes which the university Imposes upon
them.

2) Taken |lterally, If a pledge examination Is required, a member
qualified by experlence and disposition, may fall to become a member of Pl
Kappa Deita because they "can‘t get thelr Jewels stralght." (If new mem-
bers are "expected to pass a credlitable examination," the possiblliity of
fallure must exlist).

3) The suggested procedure In which the candldates are quest loned about
thelr errors and possibly required to Iook up the answers In the presence
of the actlive members, and the aforementloned pledge to "do the bldding,"
etc., have at least the potential to be demeaning to the Individual.

4) If the candldate Is, In fact, "required to do the bldding . ., . (etc.),"
the potentlal for abuse exIsts even though the pledge requlres submission
to only "reasonable behests." Who, after all, Is to determine what const |-
tutes a "reasonable behest."

§) Tests of "fidellty, Intelllgence, disposition, and character" are, in
almost all cases, unnecessary and |lkely to strike the candlidate as such.
Usually the members have worked with or around the Indlvidual for several
months, and probably have spent many long hours In the conflnes of a van

with that person. |If such exposure does not reveal a person’'s qualltles,
nothing will.

Based on the above, | make the following suggestions:

1) That the use of a formal pledge perlod would be discouraged, and that

a candldate’s membership In Pl Kappa Delta should be In no way dependent on
participation In such . perlod.

2) The present pledge ceremony should be abolished. In |ts place might be
substituted an "Invitation" ceremony, during which the perspective members
are Informed about the purpose of P| Kappa Delta, and thelr Interest In the
organization |s acknowledged with a formal Invitation to membershlip.

3) The use of formal examlinatlons should be abolished. However , perspec-
tive members should be required to faml!larize themselves with the organli-




zatlon, by reading, viewing, or |lIstening to materlals about Its history,
purpose, and organlzation. They should also discuss the organlization with
one or more persons who has been a membe- for a significant period of time.
(Thelr coach will, It Is hoped, be such a person.) We should seek to st Imu-
late sincere Interest, rather than "memorlzation."

Approval by the Undergraduate Chapter
The constitution, Article |V, paragraph 401, provides:

Each candidate for membership In thls fraternity shall make
appllication In writing on the officlal form. The Undergraduate
Chapter shall then make an Investigation of the eliglibllity of
the candidate, and, after a two-thirds zffirmative vote of the
active members of the Undergraduate Chapter, shall recommend the
candldate for membership."

In practice, it Is rarely necessary for the chapter to Investligate the ell-
giblllty of the candlidate, other than to verify that she/he Is "In good stan-
ding" at the college where enrolled. The student's record of forenslc
participation will normally be a matter of common knowledge, which In the case
of persons minimally qualliflied, can be verlfled by team records. In any case,
the candlidate’'s elliglbllity Is a question of fact - the person Is elther ell-
gible or not eligible, and no vote (other than one which changes the constltu-
tional definlitlon of eligibllity) can change that.

What valld purpose does requirement of a two-thirds affirmative
vote serve? | submit that the answer Is "none."

There are, however, two other purposes served by such a vo a, one
Innocuous and the other Insidious. The first Is to make the axtenslion of mem-
bership an honor and psychologlcally satisfyling. Belng "elected" signifles
that the "electors" approve of the candlidate. Certainly there Is nothing wrong
with conveyling such approval. There are, however, Instances In which the can-
didate Is diIsllked by several members because of personal c.aracteristics,
I1festyle, pollitical bellef, or other such factors which are perfectly valld crli-
terla for selecting frlends, but have no bearing on the person’s quallficatlion
to be a member. We would Ilke to think that no Pl Kappa Deltan would vote on
such a basls, but we ought not to forget that our members are people - and
people sometimes cast votes for Irrelevant reasons.

If there Is no legltimate purpose served by the vote, there Is no reason to
create a situation In which membership can be denled for Irrelevant reasons. |
suggest that the requirement for a vote by the undergraduate chapter be removed
from the constltution.

There may, of course, be cases In which an appllicant has shown by her/his
behavior that he/she Is not In sympathy with It or Its philosophy. An Indlvi-
dual who has repeatedly fabricated debate evidence or habltually trles to
distract opponents during competition would be such a person. In such cases,
It should be made possible to present, debate (ideally hearing from the
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ipplication), and vote on a resolution of disapproval of the appllication. Such a
provision would provide a mechanism for excluding persons of "bad character"
from membership, while allowing them a "day In court" wlthout permitting exclu-
e'on on Irrelevant grounds.

Conciuslion

| am under no deluslion that the changes | have suggested would alter the
fundamental nature of Pl Kappa Delta (something which does not need doing) or
even bring In a significant number of new members. | do belleve that these
changes would modernize the Order, help to make It more attractive to new mem-
bers (perhaps stimulating some to a greater Involvement In It), assure that all
members are required to meet the same standards for membershp, and would more
clearly reflect the purpose for which It exiIsts. They will, | suggest, make

the Order more clearly “Beautliful and Just" to those on whom Its future
depends.
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A PROPOSAL TO INCREASE STUDENT PARTICIPATION
WITHIN THE RANKS OF Pl KAPPA DELTA

Susan Miskelly
Br ldgewater State College
Brldgewater, Massachusetts

This paper addresses the need to Increase the students’ role wlithin the
organizational processes of P| Kappa Delta. Suggestions for broadening the
levels of student Involvement are offered.

Intercolleglate forensics Is an actlvity with a high level of student
Involvement. They are Involived In debating, glving speeches, and helping to
administer Intercolleglate tournaments. However, they are not Invoived In the
governance of forensic organlizations. As members of the college forenslic com-
munity, Pl Kappa Deltans are proud of a history of student Invoivement In the
organlzation. In fact the element whiech makes PI Kappa Delta unique among
honorary forensic fraternities Is early Initlation of students Into the organi-
zatlon. However, the fraternity falls to capltalize on the early entry for the
beneflt of elther the organlization or the student. Thls paper wlll suggest the
advantages of |Increasing the length and depth of student Involvement In Pl
Kappa Delta by altering the governance structure of the organlzatlion.

Pl Kappa Delta Is one of hundreus of academlc assoclations. These asso-
clations "have a primary role In seif-ldentity, communlcation, and bonding of
members of the professlion," according to Burton Clark In his book, The Academic
Life (p. 249). The attltude within PI Kappa Delta has been to emphaslize the
bonding through the “spirit of fraternity." Although our attlitude Is one of
respect, the structure of the organization does not reinforce the concept of
bonding. The constlitution of Pl Kappa Delta creates a Natlonal Councll In
Article V. The Councl| has ten members, but only two, or twenty percent, are
students. Even these students are not representat!ve of the entire student
population, since they are elected from the province whlch Is hosting the con-
vention. On a reglonal level, only one constltutlional offlcer of four |Is
required to be a student. The structure seems to Imply some classes of mem-
bership are more equal than othars.

Does the structural shortchanging of Pl Kappa Delta‘s student members have
an effect? The organlzation and the students suffer a loss.

Louls Benezet, a research professor In Human Development and Educatlional
Pollcy at SUNY Stony Brook, polnts out that cognltive psychologlists accept that
students can become a dynamic factor In college governance. However, Pl Kappa
Delta seems to have reacted as many academlc organizations by advocating stu-
dent Involvement "but not In my discipline® (ChickeriIng, p. 711).

A review of the Ilterature on the Impact of college on students shows that
a majorlty of researchers In the fleld concur that a high level of student
Involvement Is a positive factor In educatlion (Korn, p. 9). As an academlic
organization, Pi Kappa Delta has the abllity to alter Its structure to Increase
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student Involvement. The Increased student participation can be a key to
learning (Stark, p. 22). Students wlll not be the only beneficlarlies of thls
Increased Involvement. Researchers suggest that the effectlveness of organlza-
tional pollicy Is positively Impacted (Alexander, p. 24). By Increasing stu-
dent Involvement, Pl Kappa Delta could Improve the educatlion of Its students and
have positive Impact on policy.

What should some of the conslderations be In attempting to Increase the
level of student particlpation? First, a system of representation should be
developed which would guarantee a national student perspective. Second, students
at all organizational levels should be represented. Many colleges have commlt-
tee systems which have membership rotated over a several year perlod. The pur-
pose Is to Insure historlical continulty and provide Input from new members. |If
students were allowed a several year perlod of membership on natlonal and
reglonal leveis, they would learn the systems of the organization and be able
to make stronger suggestions for change. Pl wWappa Delta Installs students
early In thelr academic careers and a system of early service should be
feaslible.

In order to keep Pl Kappa Delta functloning well, we will need to rely on a
bullt-In hlerarchy which acknowledges to ongoing commltment of faculty. But we
should not miss the wisdom to be galned from listening fully to all constltuen-
cles.
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EXPAND ING THE AUDIENCE-CENTERED NATURE OF DEBATE:
AN ANALYSIS OF NCN-COMPETITIVE OUTLETS

Rita Kirk wWhillock
University of Alabama - Huntsville
Huntsvilie, Alabama

This paper Investigates optlons for expanding debate opportunitles beyond
the competitive arena. The argument |s advanced that by dolng so, we can
Increase the presence of the organization, as well as the prestige of the actl-
vity among the publlic at large.

Over the last few years, debate has undergone tremendous change. Not over
ten years ago, coaches openly denounced the advocates of CEDA/value debate for
thelr concerns over what was thought to be trivial matters such as dellvery
style, audlence Involvement, two toplics per year, and natlonal ranking systems.
Yet the coaches, who felt denled a falr hearing by the "power-brokers" of NDT over
these and a host of other Issues, found a receptive audlence wlith a newly
formed group, the Cross Examination Debate Assoclatlion. We all know the
results of thelr wlllingness to accept and Incorporate new ldeas. CEDA Is now
a preeminent forenslic organization with one of the largest active membershlips
of the debate communitles.

Today the debate community faces a simllar challenge. There are a host of
concerns which are not belng addressed by any major forenslc organlization—-
concerns which have long been expressed but have yet to galn a hearing wlth any
of the major assoclatlons that could assure thelr success. These Issues center
around the need for teaching debate as an audlence-centered activity.

Perhaps one reason for the neglect of these Issues Is that they do not
center on debate as an excluslve!y forensic event. Instead, debate Is vlewed
as a vehicle for Instructing the public on the key Issues of the day. Such
debate does not require speaker polints or large forensic budgets. And yet,
such publlc debates permit high visibllity for a small forensic team within
thelr own academic and soclal communitles.

Of course, any team could host a public debate and gain the visibllity
beneflits without the support of a forensic organizatlion. But such squads would
not be made to feel a part of the debate community at large and would also be
denled natlonal recognition for the work they accomplish. The fact that no
other gr- » Is addressing these concerns provides an opportunity for Pl Kappa
Delta to reassert Itself as a premier organlzatilon.

Frankiy, there Is another reason why we should conslder responding to these
challenges. PI Kappa Delta now faces an Identity crisls unparallieled In our
history. We do not provide the sort of rigorous competition sponsored by the
other organizations. For those schools who want such competition, there are a
host of other tournaments avallable which not only provide competlition but do
so at much more reasonable rates. Nor does Pl Kappa Delta have a unlque, posl|-
tive Identity among the forenslc community. We are not competitively-based on
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natlional rankings. But nelther do we have the clout a natlonal honorary
should possess. It has been a long time since | have seen students wear thelr
Pl Kap pins when not at our own tournaments. The honor of our fraternity must
be restored.

By this point, some of you are probably disturbed at my Indictments. |
hope you are. But moreover, | hope you wlll spend a few minutes consldering
both the veraclty of these claims and the opportunities that willl Inevitably
result as we address these vital Issues.

Our first challenge must be to restore the non-competitive outl!ets for
debate which have become virtually extinct. Thie Is not a new proposal but
rather a return to our foundations. PI| Kappa Delta was formed because of the
desire to promote Intercolleglate debate activities. Yet with the exception of
tournaments, there Is no formal mechanism for arranging debate contests.

To address thls concern, | suggest we Institute a debate-match schemata.
Using our provinces as competitive districts, participating schools could be
matched against one another In a serlies of publlic debates. The schemata might
be simllar to those employed by the athletlic conferences. Inltlally we would
need to Identify the schools who would like to participate. Then, wlth the
help of the province governors, matches would be scheduled. At the end of the
season, the "FlInal Four" (those schools with the best records) would meet one
another for the province champlonship. Should we find It one day to be deslir-
able, this could eventually result In a national tournament as w |1I.

Llke any new |dea, there are a number of potentlal problems (llke how do we
certify Judges for these contests, what hanpens |f too many schools want to
particlpate, how do we Involve unlversities wlth large numbers of debaters,
would we use the CEDA, NDT or other toplics). Bu* these can be resolved through
developmental conferences such as these. For example, we might finally be able
to use that army of Pl Kappa Delta alumnl who reslde In or nearby the host
campus as Judges. This might be an opportunity for us to re-involve them In
the forensic community and simultaneously bulld up support for our activities.
Other Issues might simllarly be resolved.

The advantages to such a system are numsrous. To begin, 1t offers schools
with limited travel budgets a way to compete more frequently. Since presumably
half of the time, teams would compete at thelr home campus, travel and the
related fiscal pressures would be reduced. Second, schools could schedule the
debates around other campus activities such as athletle ccntests, breaks, or
exams |nstead of having to miss Important activitles bacause the only close
tournament was arblitrarlly scheduled In conflict with other academic evente.
Third, the publlic and the university community could become more Involved with
the debate program. Not only would they be provided an arena to support thelr
home team, they would also become more educated on the Issues beling debated.
Fourth, thls would promote the "good" publlc debate style CEDA Inltlally sought
to encourage since It forces debaters to talk to people Instead of hurl clta-
tions past them. Fifth, It can serve as an educatlional tool for students In

basic classes. As one of my students over this term remarked, "I feel | have
become more competent as a speaker over thls term but | would still feel Inse-
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cure If | met someone I|lke Morton Downey." Thls was Interesting In |light of
the fact that as a judge, | have already become so conditioned to the dead
bodles on the flow that they no longer move me. Such publlic debate would
encourage us to teach our students how to deal wlth the complex emotional
Issues which accompany our rational discourse--and wlth audlence members who
feel passionately about the toplc. SIxth, schools could proflt from such actli-
vitles regardless of the size of thelr teams. Since thls Is a school match,
the Indlividuals who debate for Alabama-Huntsviile In one tournament might be
different from the team who represent us In the next. It would not matter,
then, whether | have one team or ssventeen. | only need to front one team for
the competition. Larger programs have more optlons. They could rotate the
teams Involved. They could use It as a reward system. Or they could deslignate
one team for thls type of debate whlle maintalning other teams for travel on
the CEDA or NDT clrcults. VYet regardless of the slze of the team, students
would have the opportunity to recelve reglonal, and perhaps even natlonal
recognition for thelr efforts. Finally, such debates could encourage
fellowship among members of our organlzation. Visiting students could te acco-
modated In one of the dorms, facilltating Interactlon with the other squad.
Vislting coaches might enjcy the hospitality of one of the faculty at the host
university helping us to form academic alllances as weil.

Should PI Kappa Delta pursue the adoptlion of such a proposal, we could
begin to once agalin assert ourselves as an honorary organlization. instead of
deferring to other organizations for the rules under which we conduct our con-
tests, we wlll be setting the standards. Thls organization has prided Itself
on the fact that our national and provinCe tourn.ments are not Ilke all the
others--that we are dlfferent. And vet In debate, there Is no difference bet-
ween our tournaments and other competitive outlets. Whlile recognlzing thls
actlivity would not preclude us from conducting our usual tournament activitles,
the Incluslon of these publlic debates would provide our tournaments wlth an
unliqueness we have somehow lost.

Imagine for a moment that at this tournament In St. Louls the province
champlons were to engage In competition. Perhaps the St. Louls civic groups
would sponsor the debates. The contests might be judged by prominent lawyers,
polliticlans, and business executlives. Glven the jevel of community Involve-
ment, there would aimost certalnly be media coverage of the events. The toplc
for the debate wouid be timely-~-perhaps on tne proper role of labor unlons, the
proprlety of Import restrictions, or the feaslibllity of a "mommy track." !ssues
such as speaker responsibilitlies and declislon rules would become strategies
debaters choose not Issues within the contest. Debaters would not yell "Hasty
G!" But would expialn how the opponent committed a loglcal fallacy by jumpling
to an urwarranted concluslon. Who knows? Maybe people would start Ilstening
to college debaters agalin because the detaters would be usling arguments to per-
suade audlences, not to offend thelr sensibllitles.

Our membership brochure contends that "for over half a century, Pl Kappa
Delta members through research, leadership, and service have nurtured,
encouraged, and promoted hlgher ethlics and Increased proficlency In the use of
the spoken word as the means of clarifying, gulding, and protecting the
democratic processes of our Amerlcan heritage." In order to accompllish those
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objJectives more fully, the time has come to restore public debate to Its
rightful place within our organization.
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PKA ~ OPPORTUNITIES FOR CAMPUS AND COMMUNITY ENHANCEMENT

Margaret Greynoids
Georgetown College
Georgetown, Kentucky

Since 1912, Kentucky Alpha Chapter of PKA has worked to support and enhance
communication development for Its members through structured campus and com-
munity Involvement In an expanded speaker‘s forum/program. This paper wlll
review the conceptlion and expansion of such a program, Its beneflts to par-
ticipants In promoting communicatlion excellence, as well as Its long range func-
tlon to promote networking for future professional contact for employment
and/or references.

According to Peterson, Godhaber, and Pace, "Through communlicatlon, people
find, establish, and foster close relatlionships; world powers negotlate
treaties and make declsions that affect mllllons of people; Industriallsts
coordinate the efforts of thousands to produce goods and services; protests are
expressed; clubs are formed and sustalned; clvilization Is created; wars are
waged and clvllizations are destroyed; people are hurt and helped; and love Is
created and crushed. Clearly, communicatlion--especlally effective com-
munication matters.®! Obvicusly these authors had In mind exactly the same
kind of communication which our founders envisloned when they spoke of “the art
of persuaslion, beautlful and Just" and when they formed an organlization which
allowed |ts members the opportunities to test themselves In a multitude of ways
In order to dliscover their strengths and to Improve thelr weaknesses. Since
many of our members over the years have developed the skllls which were pol Ished
through P Kappa Delta particlipation Into world renown communicatlion ablllitles
In busliness, government, educatlion, community service, and church actlvities,
this paper wlll explore some of the noncompetitive outlets whlich have been
established hlstorically and contlinued and expanded at Georgetown Col lege
within the Kentucky Alpha Chapter of PI Kappa Delta In order to suggest oppor-
tunities for enhancing communication to the degree suggested by the authors of
Communicat/on Probes,

In order to provide a clear understanding of the climate which has produced
a very productive Interaction betwaen the college and community at Georgetown,
a brlef background of the type of competitive environment from which PI Kappa
Delta was formed In 1922 |Is impor tant, Georgetown College had a long and
strong tradltlon of group Interaction for the enhancement of communlicatlion
skllls: Two literary socletles, Tau Theta Kagpa and the Clceronian were both
founded In 1839. The first was Incorporate the same year, and the latter, the
following year, In 1840.2 These two groups rlvaled each other for members.
Each had a large, well-furnished hall wiih a selected |lbrary of about four
thousand volumes which served as an Important adjunct to the college
itbrary.3 My students certalnly would have envled thelr early counterparts
these facllltles and thelr source materials which were so readlly avallable.
They would have been amazed also at the membership of each soclety which averaged
around eighty members.4 In the mid-1800‘s, there were fewer opportunities for
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exclting activities, and the weekly meetings held by the socletles featured
programs which Included oratlion, declamatlon, debate, reading, and criticism.5
Remember, thls was prlor to the distractlions of television and motlion plctures,
and audlences were tralned to IIsten and enjoy two to three hour speeches.
Because thls organlzation was prior to the Clvi| War, and speakers were featured
entertalners.

The memberships of the early socletles were IImited to the male students. It
was near the end of the 1800's when some of the colleges began to admit female
students; some of the socletles became coeducational and new socletles were
organized for the female students. Undoubtedly, because Georgetown /s
Baptist, and hoped to keep the men and women separate as long as possible, It
was one of the first schools to organize a soclety solely for woman called the
Euphlan Soclety which was formed In 1871.6

The |lterary socletles were founded primarily to enhance the soclal,
Il1terary and speech offerings at the early colleges. These groups Initlated
many speech actlivities and set up the framework for academic debate. These
socletles were organized to glve students opportunities which were not avallable
In the curriculum. For almost one hundred years, the llterary socletles fur-
nished the major part of tralning In communication In colleges, and, In fact,
these organlizations provided the baslis for many of the speech and theatre
programs which were developed In many of the Kentucky colleges and
universities.’

As you can see, very early In the tradition of Georgetown was establ Ished
the Importance of group membership for the enhancement of communicatlion skllls
and expansion of opportunities for using those skills. In order to test those
abllitles even further, Georgetown jolned with three other Kentucky colleges to
form the Kentucky Intercolleglate Oratorical Assoclation In 1887. This asso-
clatlon staged an annual contest to select the best orator In the state.®

Group support from outslide aualences encouraged the development of these
assoclations because they providea large groups of people to attend the com-
petition. In 1891, the annual contest was held In Georgetown, In the Scott
County Courthouse. A student from each school sought to outspeak the entry
from the other, and |lke athletic contests today, the event drew many students
from both campuses. According to the press, the audlence, wrought-up by the
contest, |lterally took the town apart. The member Institutions were so con-
cerned about the "evlIs" surrounding the oratorical contest that there was a
danger that this contest might be the last of Its kind. The faculty of
Kentucky Unlversity took the lead In punishing Its students by announcing the
withdrawal of that Institution from the assoclation. The reasons glven were
that the contest Interfered with the regular studies and caused a tendency
toward dissapation and drunkenness. The faculty also feared the students would
gamble on the outcome of the contest.? Apparently, some things about col tege
administrations and thelr oplinlon of student behavior have not changed over the
years. Although a rellglous Instlitutlon, Georgetown did not withdraw Its mem-
bership even temporarily; apparently, Its administration was as long-suffering
as It Is today.




Debate as a competitive event began later than oratory, although the early
orators certalnly appear to have been debaters of a sort. In 1906, Georgetown
College jolned with three other colleges and unlversities to form the Kentucky
Intercolleglate Debating Assoclatlion In order to "discuss In publlc leadin
questions of the day, and In this way develop ready and r'seful speakers."!
Later thls state organlzation Jolned with other states to form a larger group
to offer stronger competition and the development of more communicatlve oppor-
tunities for sklll enhancement.

In some of the colleges and unliversitles of Kentucky, |lterary socletles
contlinued during the early years of the twentleth cent.ry. In most cases,
these socletles served as a supplement to classroom Instructlon rather than
functioning as the total speech program as they had In the nineteenth century.
The nature of the socletles changed as the purpose was enlarged to Include dlf-
ferent types of dramatic activities. In some cases, the toplcs of debate were
not of the serlous nature they had once been. In 1906, two socletles debated
the toplc “"Resolved: That there |Is more pleasure In pursult than In
Dossessjfn.” The school paper reported that the negative side wn the
debate. !

“hese early socletles usuall!y met once a week with a program that conslistec
of a debate, a dramatlc readiny, and sometimes a discussion. No wonder that
the members of our groups are so versatlle today, they were |lke those earller
members who set the standard: for Interest _.id particlpation In a wide variety
of events and contests designed to Improve comnu:lcation and to develop more
fully the exchange of I|deas among Intellectuals The founding of our chapter
of Pl Kappa Delta preceded the recrganization of the speech program by seven
years. MIss Rena ~alhoun, a graduate of the college In 1910, was employec In
1929 to develop the currlicular and extracurricular activities In accordznce
with what she had experlenced at Georgetown and what she had learned while
completing her graduate work at Columbla University.2 ynder her direction
and with her encouragement, the chapter flourished untl| she turned over Its
direction to others In the mid-1950°‘s. She preserved, for our current members,
records of meetings and coplas of all The Forensic which the college recelved

as a _part of lt& mamhersh lp- . Wh Lia a Aumbar. of t’h’&“;ﬁ ,:s..s:.é.s_.h_aﬁvé Seen _i_ak,en,or e

destroyed over the years, she lovingly placed all that remalned In my care when
| was first employed by the college In 1970, put In charge of the competitive
speech activitles, and made the sponsor of the Kentucky Alpha Chapter of Pl
Kappa Delta. She remained near the campus and was Involved actively In our
activities, as well as those of "the dramatic organlzation, the Maskrafters,
untl! sha |-, Georgetown at the age of 92 to return home tc take care of her
older brothei and sister. Apparently, forensic and teaching burnout was not a
part of her generation’s response to the many hours of trave! and student
‘nvolvement which Is part of our actilvitlies.

Because MIss Calhoun remalned wlth the scnool for such a long perlod of
time, she offered a continulty which many programs do not enjoy. Whlle she dld
not remalin the sponsor of our chapter throughout her entire tenure, she offered
those Individuals who were Immedlately Involved with the competitive activil-
tles the stablilty and support needed to sustaln a strong base for flnanclal
and emotloral needs. She also encouraged the same kind of community Involve-
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ment which the older |Ilterary socletles had stimulated. She understood the
need to allow students to come Into contact wlith those Individuals who are
involved In dally communication tasks. Her encouragement and frequent
suggestions alded me In developing a large network of opportunitlies for members
of our chapter to practice thelr communicatlon skllls In reallstic sltuatlions
and to debate lIdeas wlth Individuals who have the power to make changes wlthin
the system and within soclety.

As a result of the l|ong-established trzJiitlon of excellence through com-
petitive and non-competitive ou.lets, Georgetown Col lege students today have easy
access to opportunitles for structured campus and community Involvement In an
expanded speaker's forum. Whlle we do not have an establIshed speaker ‘s bureau
as It exlsts In many colleges and unlversitles operated by the department or the
Institution, we have an excellent shared relatlionship with the organlizatlons
within our community and on our campus wh'4h affords members of our forenslc
team many opportunities to share Interpretive and persuasive or |Informatlve
materlals with people outside our discipline. Thls program which was developed
and expanded Inltially as a community se;. ce proJect has grown from having as
Its major benefit for students, the promotion of communication exce!lence, to a
seccndary and perhaps more beneflclal aspect, the establIshment of a network of
professional contacts for employment, references, and future personal and pro-
fesslonal Involvement.

As an |Indlvidual who had been reared In Georgetown, a community of ten
thousand, | had a distinct advantage with regard to the development of these
outlets f~r non-compet!tive enhancement opportunities. As a Junlor high and high
school student, | had been actlvely Involved In speech actlivitlies, both com-
petitive and non-competitive. I had attended Georgetown Co'iege as an
undergraduate, and had entered both debate and speech competicions. | had
enjoyed a measure of success In those actlvities, whlle having a large number
of opportunitlies to speak to !ocal clvic groups and to take t4e message of the
speech team to mar, other campus organlizations; therefore, It was somewhat
easler for me to make Initlal contacts than It might have been for a person
beglinning such a program In z new town or on a new campus. However, It was ten

.years from the time of my firs:i emnlovment to my_ratirn to. the Geargetown cam.

pus, so | can lIdentliy readlly with the needs of the person beglinning such a
program.

Virgll L. Baker, who was a professor of speech at the Unlversity of
Arkansas, deli.. .3 a speech to the Communlcatlons Seminar sponsored by the
General Extensinr Service for Red Cross Volunteer Workers In 1965 In which he
dlscussed the role of human values In communlication. As he sald, "Values are
the goods of Ilfe, without which we cannot be human beings."!'3 His speech
reminded the audlence members that “our value systems differ according to the
particular daily roles we take as afforded by our functlonal Instlitutlions: the

home, school, church, Ilbrary, hospltal, occupations, soclal Institutlions, and
the Ilke."'4 If we are to be able to adapt our set of values to those of
others w"» wlll surely differ from us In selectlon of those prioritles which

fuel our c<holces, then we must have the opportunity to Interact wlth others
and to examline thelr Ideas. What better forum can be found for the exchange
of ldeas than a clvic club, community or church group, or the chapter develop-
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ment of a fraternity or sorority. Baker pointed out In his address that people
with highly speclallzed value clusters find It difflcult to communicate with
those whose set of values differ. “For example, teachers may communlicate at
thelr best only wlth teachers, executives with executives, sclentists with
sclentists, doctors wlth doctors, lawyers wlith lawyers, and archlite ts with
archltects."1® ¢ we accept his premise as true, then we can see why It Is so
very Important for members of our chapters to be Involved with multiple groups
In order to enable them to have ample opportunities for audlence adaptation
which they may use later In thelr business, soclal, and professlional contacts.
Former students have written often to express thelr appreclation for the oppor-
tunitlies which they had In college to speak to a varlety of gro4ps and to learn
that the same value cannot be communicated to the members of Kappa Alpha fra-
ternity, offlcers of the Baptist Student Unlon, delegates to the Jewlsh Women's
Lea Irship Conference, and comblned members from the Rotary, Klwanls, and
Georgetown Garden Club. Whether the subject Is gun control, ozone depletion,
government overspending, need for the expansion of college scholarships, a the-
matically developed Interpretative examination of child abuse, acceptance of
death, or simply ways to use laughter for health and heallng. Any student or
group of students can beneflit from the opportunity to take thelr researched,
practiced, and pollshed performance Into the arena of the busliness luncheon or
obllgatory club program In order to see whether they can hold the attention of
the audlence and to discover whether they have analyzed thelr audlence members
well and adapted to thelr needs and values. A program that does not take Into
conslderation Its Iisteners dles more quickly than a weak after-dinner speak Ing
round, and often Is more convincing than any ballot ever written that the stu-
dent needs to rework hls or her approach to the subject. Whlle the students
might Ilke to blame the Judge or competitors In a round for hils scores, they
have no one to turn to but themselves when the audlence at a banquet or meet Ing
becomes restless or merely nods off.

Kim GIffln and Botby R. Patton In Fundamentals of Interpersonal Commun/ca-
t/ion discuss the Importance of our search for self-Identlty through our Inter-
action with others, suggesting In agreement wlth Mead and Er lkson that we form
our Idenilty largely as a reflection of the perception of ourselves by others.
As GIffIn and Patton point out, your self-concept develops through contact with

T oGtheT §,7 @na aisiionesty with seif and others undermines the self-concept.!6

Therefore, any opportunity to assist young people In finding who and what they
are, as well as what they might hope to become, Is a worthwhlle mission. A
speech forum which brings students Into contact with people from varlous walks
of life who possess differing values and goals for thelr Ilves offers the stu-
dents the avenues through which to develop and malntalin thelr self-esteem. As
the authors say, "Esfective malintenance of self-ssteem requires the same klind
of behavior that developed It In the flirst place -- exposure, feedback, and
honest attempts at deslirabie change."!” seldom do we get as many competl!tlve
and non-competlitive chances to express our Ideas and to seek open and honest
responses to them than we get while competing In college forenslcs and while
pollshing our communlicatlon skllls as student speakers. Therefore, a program
which |Is designed to take Ideas to those Individuals who have the power and the
money to Implement them Is a wonderful way to teach students how to operate as
effective members of thelr business or profession and as meaningful citlzens In
our pollitical process.
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The values of a community and campus speaker forum for the members of PI
Kappa Delta have obvious Interpersonal benefits. Such group actlvities also
promote the development of leadership qualities by providing opportunities for
creative and critical thinking, while also fostering healthy Interpersonal
relationships. As members expand thelr contacts, particularly on campus, they
serve as channels for other members to become knowiedgeable about total campus
organizations, activities, and Interests which they might never have explored
wlithout the stimulus of the Initlal contact. Independents and Greeks learn to
respect each other; the performers come to appreclate the athletes; and the
scholars l|earn the value of those Involved In student covernment or publica-
tlons and many other worthwhile campus actlvitles. Likewise, students who
have never heard of AAUW, AAUP, Kliwanls, Rotary, 4-H, Amerlcan Leglon, Junlor
League, ACLU, or WMU wlll expand thelr awareness of the klind of networking
which Is so valuable both personally and professionally through the contacts
made wlith others Involved In community and church causes, and In the soclal
Interaction that takes place in regular meetings of groups that both form our
soclety’s goais and Implement thelr achlevement.

In order to expand simllar actlivities on your campus, you might wish to
follow some of the procedures which we have found effective. First, contact
your dean of student ilfe or whatever |ndlvidual on your campus who Is admi-
nistratively responsible for student activities. The offlice of such an Indlvi-
dual will have 2 IIst of ali the offlcers for all campus organizations. Beglin
your contacts by writing, co''Ing, or directly approaching the preslident of
those groups on campus who seem most ilkely to have an Interest In the subjects
or programs which your students have prepared or which they have researched for
class projects. Request an opportunity for presenting a program to these

groups for thelr banquets, chapter development, or speclal programs for
recrultment, holldays, or speclal Interest. Once these Inltlal campus contacts
are Implemented, your chapter may find It necessary to recrult speech team mem-
bers Just for the non-competitive activities In order to meet the needs of the
campus requests.

Regardless of the volume of campus requests, you should within the first

year of your program be able to offer a simllar service for communlty groups.

Tne ‘ioedi Lnamoer of Commerce will furnish you with the names of the presldents
of all the organlizations In your communlity. Agaln, evaluate your resources and
subjects for programs, and then contact the presidents with a request sim!jar to
that one extended to campus groups. You wlll find that some clvic groups seem
especlally anxlous to Involve you In thelr program planning since they must
furnish a program for cach week. Once your Inltlal contacts are made elther
personally or through some means of formal communicatlion, be sure that you have
a sheet of program possiniiities which you can offer to the president or pro-
gram plerner for hls or her conslderation. Eventually, you may be able to pro-
vide a formal program outiine which would be avallable for distribution, but
you may want to maintaln a lower proflle untll you have a strong organization
and multiple programs avallable, as well as the flnances to support the
printing of such a document. Within a very short ¢ime, you wlll find your
reputation welli-established as an excellent communlication resource for
programs and your college or university will reap the beneflits of such con-
tacts. OQur development offlce has reported having gotten contributions to the




general fundralsing campalgns from people who sald that their Initlal awareness
of the college and Its programs was stimulated by a student program. I wish
that | could report that the forensic activitlies had been dlirectly alded In
the college budget as a result, but while that Is not the case, our funding Is
stable and our programs are encouraged by the administration, probably In part
as a result of these campus and community contacts.

One of the major reasons that many members of P Kappa Desltz have bene-
fitted from thelr Involvement In the actlivity has been the chance to put thelir
communication skllls Into competitive sltuztions In preparation for equally
compet|tive sltuations In thelr professional careers. However, as an organlza-
tion dedicated from Its Inception to the promotlon of persuasion In all Its
forms In everyday Interpersonal sltuatlons, as well as professional and voca-
tional, Pl Kappa Delta Is the perfect group to support exchange of Ideas and
Information In a non-competitive setting.

Charles Larson reminds us, "Whether a message goes from government to
governed, pollitical candidate to voter, news medla to cltizen, or advertiser to
consumer, mutual confidence and trust are desirable for complete communlica-
tion."18 He goes on to say that: “"Democratic declslon-makIng through vigorous
and free debate of Issues assumes access to accurate and trustworthy Informa-
tion."19  what better way to traln an effectlve cltizenry than to offer them
well concelved and constructed l|deas developed by young people who willl assist
them In the future In making wise declslons based on the best kind of per-
suaslon. Certalnly our students tralned much more effectively than most In
both speaking and |lIstening, will enable our disclipline to Ilve up to Its ultl-
mate responsibliity to our soclal herltage and our future survival.

Linkugel, Allen, and Johannesen establish clearly why our activity at this
Developmental Conference and our ex:.stence as an organization Is so Impor tant.
Regardless of where we |lve, or what Job we pursue, our communication activi-
tles, Indeed “speech alone Is a unliversal fact of man’'s soclal herltage. .
Man‘s social exlIstence glves rise to forces within every man that compe! him to
speak. He may read, he may observe, he may IlIsten, he may feel, he may
experlence a multlitude of internai and external forces that communicate meaning

~to_him, but _he will speak. He may. sneak tn he samn_and 10 ha heard__te imnrase
others and to Impress himself, to question and to answer, to teach and to
learn. Hls subject may be grand or mundane, Important or trivial, simple or
complex, but he wiil speak."?® |f we as human belngs are so compelled, then we
as teachers of the disclipline have the unique and rewarding task of offering as
many opportunities as possible for every student to engage In and to Improve
his or her use of "the art of persuasion, beautiful and just" In every com-
petitive and non-competitive sltuation possible.
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A DISCUSSION OF AWARDS AT THE NATIONAL TOURNAMENT :
DO WE NEED TO CHANGE?

Pamela S. Joraanstad
North Dakota State Unlversity
Fargo, North Dakota

This paper poses discussion questlions regarding the determination of awards
for contestants at the Natlonal Pl Kappa Delta Tournament. The hlistory of
awards for speech and debate at the Natlonal Tournament over the |ast 75 years
Is examined. Posslible avenues for change are explored.

David A. Thomas (1974) wrote: "Our departments do not disllke forenslics
but, at the same time, do not understand how forenslcs programs fit thelr alms
and purposes. Therefore, the cruclal task for forensics programs Is to articulate
them to the departments, and demonstrate how forensics programs can be signifl-
cant In the achlevement of departmental objectlves" (p. 239). Indeed, forensic
directors and forenslc organizations have attempted to meet the challenges and
d~mands of changing times. Once again, It Is time for Pl Kappa Delta to reeval-
uate many aspects of Its organlization to meet the growing needs of Its mem-
bership. The natlonal tournament and conventlon constltules a major part of our
membershlp In the organlzation. Therefore, It is necessary to examine relevant
Issues wlth respect to the natlonal tournament. Specliflcally, do we want to
suggest some changes In the format In determining awards? To offer some
discusslon questions with respect to thls Issue, a history of events followed
by potentlal areas of discussion will be addressed.

History of Pl Kappa Delta Events

Historlcally, debate has playsd a key role In Pl Kappa Delta. The original
constitution of Pl Kappa Delta Included an Order of Debate (Norton, p. 130).
In 1922, provinces were allowed to try debate wlth eliminatlion rounds at thelr
provinclal tournaments. By the 1926 convention, particlipation had doubled In
the tournament. Each team competed unt!!| defeated twice, and gold, sllver and

_bronze medals were awarded tn tha tan thres 2sams RS, p. 13i). 1ne depate
tournament format seemed to follow this method until approximately 1938.
Norton wrote that “"all debate teams particlpated In eight rounds of debate wlth

no winners declared. All teams winning six debates were awarded an ‘'ex-
cellent’ ranking” (Norton, p. 132). PI Kappa Delita had evolved from elimination
rounds to double ellmination to declaring no winners at all. Thils phllosophy

and practice continued through the conventlon of 1947. The number of wins
determined awards. "All teams debated 8 rounds with no elimination rounds.
Teams winning 7 or 8 debates were rated Superlor. Teams winning 6 debates were
rated excellent and teams winning 5§ debates were rated good" (Norton, p. 133).
The only change In thls system came In 1951 when the number of wins was
replaced by percentages of contestants (10% - superlor; 20% - excellent; 30% -
good).

The sixties brought a varlety of changes to debate Inciuding the Introduc-
tion of mixed-team debating. In 1965, due to the growing popularity of cross-
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examination debate, It replaced mlxed-team debate. An overall winner of the
debate division was declared. “Power matching was used In later rounds wlth
hidden quarter-finals and seml-finals. The final debate determined a cham-
plonship team" (Norton, p. 134). The flnal major change to the debate divi-
sions Involved the adoption of CEDA debate of 1981. NDT and CEDA remaln a part
of the current convention with Open and Junlor divisions of each. At the 1287
Conventlion In LaCrosse, Wisconsin, both dlvisions of CEDA debate began el linlna-
tlon rounds with octo-flnals.

Indlvidual events at the natlonal conventlon centered around a few events
for many years. Specifically, oratory and extempore were the only events

offered. "During the fcrty-flve years from 1924-1969, no new Individual events
had been added to the Natlonal Conventlon program. Then the flood gates were
opened and for the next seven conventions, six Indlvidual events were added"
(Norton, p. 146). The trend for awards for indlvidual events has remalned
relatively the same as for debate. The type of award has shlifted from medals
to certificates to plaques; however, the method for determining awards has con-
tinued to follow the 10-20-30 percent formula.

The history of debate and Indlvidual events has evolved over the l|ast 75
years. As we assess the future of P| Kappa Delta and the course which we wish
to pursue, some dlscussion questions merlt our attention.

Discussion Questions
As Pl Kappa Delta plans for the year 2000, an evaluatlion of the phllosophy

of award-glving Is essentlal. Three majJor questlions arise out of the history
of awards at Pl Kappa Delta Conventlons:

(1) Does Pl Kappa Delta wish to continue the practice of elimination
rounds for debate at the Natlonal Tournament?

(2) Does Pl Kappa Delta wish to contlnue the practice of not having a
final round for Individuai events?

is consisiency petween depbate and individual events In determining
awards desliable?

-~
(2]
-

A brief examination of these three questions should provide a basis for our
discussion.

The Questions

Question 1: Does Pi Kappa Delta wish to continue the practice of elimina-
tion rounds for debate at the Natlonal Tournament?

Throughout the history of debats at the Natlonal Tournament, the philosophy
of awards has not been conslstent. The early tournaments declared winners.
Thls seemed to be the practice until 1938 when teams were awarded superlor,
excelient, and good ratings depanding on wins recorded. Norton reports that
Secretary Finley "relterated the basic pPhllosophy of Pl Kappa Delta when he
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made the following statement: ‘We need to decrease the emphaslis we have for-
mer |y placed upon winning. We need to take a deflinlte stand In favor of exten-
slve rather than the Intensive program of forensics In all our colleges’"
(Norton, p. 132). We have returned to ellmination rounds In debate and have
declared winners for each divislon of debate. Several questions whlich come to
mind Include: Does Pl Kappa Delta wish to contlinue the practice of elimli a-
tlon rounds? |Is our membershlp supportive of this practice or do they wish to
have a tournament which Is different from CEDA Natlonals In format? Woulc a
tournament which offered six-elght rounds/powered with a super lor-excel lett-
good awards on the 10-20-30 percent be attractive to our membership? Should
the tournament utilize a random draw with the previous awards structure?

The membershlp of Pl Kappa Delta appears to desire the current practice of
elimination rounds. The nature of debate (win-loss as opposed to ranks) lends
Itself to having ellmination rounds. The practice of elimination rounds Is an
accepted format for most !nvitatlional tournaments which leads me to suggest that
the current practices be retalned.

Question 2: Does Pl Nappa Delta wish to continue the practice of rot
having a final round for Indlvidual events?

Indlvidual events awards have fluctuated throughout the 75 year hlistory of
Pl Kappa Delta. The type of award glven (e.g., certificate or plaque) has
changed; however, the method determining award winners had remalned relatively
consistent (10-20-30 percent). Some questlons with respect to Indlvidual
events Include: Since place winners are determined to count as qualifying legs
for the AFA-NIET, does Pl Kappa Delta wish to advance contestants to a final
round to more accurately determine placs winners? Does Pl Kappa Delta wish to
keep the awards structure Intact so that as one coach stated, "there exlists a
refreshing alternative to the other Indlvidual events natlonal tournaments"?
These questions concerning Individual events mer |t discussion.

The membership of P| Kappa Delta has overwhelmingly voted to malntaln the
present system of no final rounds (Estes Park, CO). One possible alternatlve
would be to have a fourth round with the top 10 percent of the category par-

~ticipating At _the Natinnal Gnanvantion In LaCrosse. the_ largest category was }
prose where 14 contestants recelved superlor awards. These fourteen contestants
would compete In fourth round which would be used to determine placing for the

event. | support the contlnuation of present practices with the possibliity of
adding a fourth round.

Question 3: Is consistency between debate and Indlvidual events In deter-
mining awards deslirable?

The remalning dliscusslion question centers around the deslirabll ity of con-
sistency In awards between debate and Indlvidual events. In debate, some would
say that we have recognized the competitive nature of the event and have
responded accordingly. Others would argue that by declaring winners, we have
lost the fundamental phllosophy of fraternity as emphas i zed by Pl Kappa Delta.
Individual events declare winners but do not determinc these winners on the
basis of final round competition. Should flnalists be declared In Indlvidual
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events? Should awards be determined consistently for debate and indlvidual
events?

The nature of the two categorles makes the lack of consistency manageable.
In debate, the only way to judge a round Is to determine a winner and loser. In
Individual events, rankings are utlllzead among six contestants. No wlinner or
loser Is really determined. Because of thls reason, | find no real Incon-
sistency to exlIst. We should treat each as separate categor les.

Conclusion

By brlefly examining the history of debate and Indlvidual events at the
Natlonal Tournament, some areas of potentlal dliscussion have been Identifled.
Perhaps, we wlll declde that we wish to malntaln our present format of awards.
Even |f that Is the case, dliscusslon by the membership of Pl Kappa Delta wlll
have determined the course for our future.
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KEY ISSUES IN FORENSIC PEDAGOGY AND RESEARCH

Caroliyn Keefe
West Chester Unlversity
West Chester, Pennsyivania

Whenever forensics takes on the adjective cocurrlcular--as opposed to
extracurrlcular—-those assoclated with the program have a responslibllity to
conslider the Issues pertalning to pedagogy and research. This paper will lden-
tlhy the key Issues, as well as report on a recent survey regarding preparation
for the role of director of forenslics.

“Behind every strong PI Kappa Delta chapter Is a strong sponsor." This Is
the oft-stated claim by PKD Hall of Fame member Theodore O.H. Kar| who by vir-
tue of mental aculty and many years of service was a highly quallifled
observer. If, as Ted Kar| suggested, the sponsor holds the critical poslition
within the chapter, and If we further acknowledge that solld chapters form the
basls of natlonal strength, then we on the Forensic Pedagogy and Research Task
Force should examine the elements that contrlibute to aklng the sponsor an
outstanding educator and thus enhance the entire honorary.

In an attempt to generate both Informatlion and recommendat lons that would
be useful In our dlscussion, | conducted a survey among PKD schools on tralning
for the position of director of forenslics. The assumption was made that In
most cases the person In charge of forensics would also be the chapter sponsor.
In mid-January 1989, a flve-part, two-page questionnalre was malled to the
sponsors of the 218 undergraduate chapters |isted In the 1988 Pi Kappa Delta
Directory. Sixty-one questionnalres were returned, providing a 28 percent
response rate from both the active and Inactlve chapters clalmed by the
honorary.!

In this paper, | will first report on the survey by stating each questlion
and summarlzing che responses. Second, | will Identify some of the important
. pedaqeqical and.reeearch 153Ucs that-cmergs fromthis slduy .~ . T

Report and Summary of the Survey on Training
for the Position of Director of Forensics

Components of Training

The first question Is a relatively open one, almed at discovering what the
subjects consider preparation for thelr directorships:

1. What tralning, If any, have you had for your role as
director of forenslcs? This question Includes formal
tralning such as courses and semlinars and Informal
training such as workIng In an assoclate capaclty under
a director of forensics. Please descrlbe the training
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and Indicate Its length. If you took one or more cour-
ses In forenslcs, provide the name(s) of the course(s)
and the school(s).

The Inltlal question achleved Its purpose In generating categorles.2 Shown
below Is a summary of the experlences (exclusive of tournament competlition)
that In the minds of the subjects constlituted thelr training for dlrecting
forensics:

High School Level
Taking courses related to forensics
CoachIng as a peer
CoachlIng as a professlonal

Undergraduate Level
Taking courses related to forenslics
Taking courses In directing forenslics
Teaching courses related to forenslcs
Coaching as a peer
Coaching as a professlional
Serving as an assistant director of forenslcs
Serving as an assoclate director of forensics
Assisting with tournament management as a peer

Graduate Level
TakIng courses related to forensics
Taking courses In dlirecting forenslics
Serving as a graduate assistant Ip forenslics

Miscellaneous Actlvities
Attending workshops/conferences on forensics
Particlpating In workshops/conferences on forenslcs
Directing workshops/conferances on forenslcs
Attending convention programs on forensics
Particlipating In conventlon programs on iorensics
Practlicing |aw

Calculating the number of subjects wlithin each traiiving Satsgery -was-not 2 .
goal of the study, but belng able to discover how many sub)ects consldered
themselves untralned when they accepted the position was anticlipated. Flve out
of the 61 subjects, or 8.2 percent clalmed no formal or Informal tralning. One
sald the Job came as "a pleasant surprise”; another who had "no tralning what-
soever" has been a director and coach for over *hirty years.

FInding out which undergraduate and graduate schools provided PKD forenslic
directors with thelr tralning was unreallzed. Many respondents falled to pro-
vide this Information or used Indiscernible abbrevliations. Rather than glving
a skewed IIst of institutions, no names wll| be repo ted.
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Adequacy of Training

The second question hinges on the first one and was to be omlitted by the
subjects without training:

2. Provided you had some tralning, was It adequate for under-
taking the role of director of forenslics? Yes No.
If no, In what areas were you underprepared?
The responses from the 56 subjects with some tralning are summarized be!low:
TABLE 1

Was Tralning Adequate?

Number of Respondents Percentages of Respondents
Yes 33 58.9
No 16 28.6
Yes/No 5 8.9
Omits 2 3.6

Of partlicular note Is the 28.6 percent of the subjects who do not feel that
thelr tralning was adequate and the 8.9 percent that are amblvalent about It.
The areas mentloned as weak are: formulating program phllosophy and goals;
administrating the program Including budgeting, fund-alsing, recrulting, and
handling publlc relatlons; dedling with the school administration; managing a
tournament; coaching debate and Indlvidual events, especlally oral Interpreta-

tion; motivating students; counseling students; and developling organlzational
skills.

Roles of Forensic Participation

The third question pertains to forenslc competition itself as a tralning
ground:

3. As a student or alumnus(a) have you ever competed In

forenslics? Yes No. If yes, please reply

further:
- o "HIgh séhool 7 " Lol iegé/uriiversiiy Tt
I.E. onty
Debate only
|.E. and debate
Total number of years

Alumnl|

Events

1

Approximate number of tournaments




Has this competition helped you In your role as director of forenslcs?
Yes No. Please explain your reply.

Thirty-nine of the 61 respondents (63.9 percent) were In forenslcs dur Ing
high school and 49 (80.3 percent) were colleglate participants. Thirty-slx
(59.0 percent) of the subjects were Involved In forensic actlivity on both
levels. For only 7 Indlviduals (11.5 percent) has the competitive component
been absent from thelr training. Two amblguous responses had to be declared
Invalld.

Table 2 below presents the data relevant to experience In high school and
undergraduate competition. The Informatlion regarding alumnl| participation Is
Inconclusive and therefore Is not shown. That part of the questlionnalre seemed
to confuse some respondents, apparently those from provinces where alumnl
events are nonexistent or uncommon. WIith the misunderstanding of the alumnl
sectlion came the collapse of the cruclal quest!on about the value of forensic
competition. Evidently, some subjects concluded that the value question
referred only to alumnl events. Of the 30 who dld respond, 29 (96.7 percent)
clalmed that their competitive exper lence has been helpful to thelr work. Some
of the benefits that have accrued from forensic particlipation are: 1) the
transfer of learning--know-how, Insight, and empathy, 2) career dlrection-
setting, and 3) faclliitatlon of the shift from student competitor to forensic
professional. The strong endorsement of forensics by the participants who
completed the value Item glves Justificatlion for assuming that a high propor-
tlon of the 22 omits and the 2 Individuals would also have been poslitive had
the question been stated more clearly.

TABLE 2

High School Experlences In Forensics

Number of Percentage of Number
Respondents Respondents of Years
Indlvidual
Events Oniy 6 15.4 10
Debate Only 3 7.7 7
Both |.E.
and Debate 30 76.9 85
- T Loiiegesutiiversitly cXperiencde In rorensics
Individual
Events Only 9 18.4 25
Debate Only 4 8.2 13
Both | .E.
and Debate 36 73.5 119.5

As can be calcuiated from the above data, the 39 respondents wlth high
school forensic tralning have an average of 2.6 years of experlence on that
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tevel, whereas the 49 respondents whc participated as undergraduates can ciaim
an even higher average of 3.2 years. Examination of the raw data further
roveals that 36 (59.0 percent) of the subjects were In both high school and
college/university forensics.

Role of Forensic Literature

The fourth question Inquired about the tralning usefulness of wrltten
materials:

4. Has the |lterature on forensics provided training for
your role as director ot forenslics? Yes No. If
yes, what particular sources have been of most value?

Eighteen (29.5 percent) of those polled denled that forensic |lterature had
contr lbuted to thelr role tralning. But most of the remalning 43 subjects (70.5
percer.) who responded positiveiy mentloned specific titles and/or general
categories. the most frequently clted sources are Argumentat/on and Advocacy:
The Journal of the Amerl/can Forensic Assocl/ation, The Forensic, CEDA Yearbook,
and the Natl/onal Forensic Journal. Numerous books on debate, coachling, foren-
slc orogram administration, and *curnament management have also broven to be
he. ‘ul to the respondents.3 Aaultlionally, conventlon papers and publIshed
oratlion. serve In a tralning capaclty.

Recommendations for Training

The flfth and last question is open-ended, although the thrust of the sur-
vey may have suggested certaln directions for resi:onse:

5. What recommendations, |If any, do you make for the
training of the director of forenslcs?

When the numerous Ideas that came from this question were combined and
distilled, the following recommendatlons emerged:

Tralning for the dlirector of forenslics should inciude,

*a strong background In forensic competition
(both Indlvidual events and debate)

*undergraduate opportunities for learning
varlous programmatic tasks

*attendance at a graduate schoo! that places
strong emphasis on forensics

*a graduate assistantship In forensics
*a course In directing forensics that provides

grounding and experlence In administratina
the program, coaching, judging, glving
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ethical decislons, priloritizing domestlic

and professional oblligatlions, and counseling
students
*courses relevant to forensics such as rhetorlical
theory, argumentation and debate, publlc speaking,
oral Interpretation, and speech methods

*service as an asslstant/assoclate dlirector of
forensics

*the development of a coaching phllosophy
*the development of a judging phllosophy

*concentration on being a good teacher with a
clear educatloral phllosophy

*the reading and use of torensic |lterature

*regular counsel from veteran coaches about
all aspects of the program

*famillarlzation with the phllosophles as well
as the history and future prospects of the var lous
forensic organlzations

*attendance at professional conventlons on the state,
reglonal, and natlonal levels

Forensic educators should ’

*establlish a forensic track In a few strong
Ph.D. communication programs across the country

*offer directing forenslc workshops and
short courses at professional conventlons

*place greater emphasis on coaching as an
educational opportunity

Impor tant Pedagogical and Research Issues

The curvey has contributed to our understanding of what PKD directors cf
forensics regard as their tralning for their multi-faceted role. [t Includes
acqulsition of both theory and practlical experlence on three educational level:r
(high school. undergraduate, and graduate), In scholarly organizations, and In
related professlons. For one subject, thils tralning harked back to the
earllest derlivation of the word forensic--iegal argumentatlion.

As dlverse and extensive as the training of the subjects has been, a
sizable number of respondents Indicated that their preparation was absent or
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present but Inadequate. This finding polints to an important issue for our task
force discusslion: What steps should be taken to Improve the tralning of foren-
sic professlionals?

Almost 90 percent of the subjects first entered the world of forensics
through the challenge and risks of competition. Those who expressed thelr opi-
nion on how forensics had equipped them for thelr professional role were almost
unanimous In pralse of It as a teacher.

In light of this strong endorsement of forensics, we might well wonder If
the directors whose education has not Included rounds In debate or speech
should be offered the opportunity by making alumnl| events accesslible throughout
the country. The task force might want to consider thls suggestion, which, If
recommended as policy, would have to revise the current PKD rule that permlts
entry only to former undergraduate members of the fraternity.

Although thls survey establ|ishes the tralning value of forensic |iterature
for many PKD educators, the fact that almost 30 percent of the group takes the
opposite position ralses a question about the relevance of the corpus.
Inasmuch as P| Kappa Delta publishes The Forensic, the task force could well
address the place It plays In forensic pedagogy. Already acknowledged through
the survey as useful for tralning, the journal might run a symposlium on some of
the areas that subjects Indicated were deficlent In thelr backgrounds.

Within the recommendation sectlion of thls paper, the PKD directors have
provided enough generative |deas to keep researchers busy untll the next blen-
ntal convention. Questions such as these can be Investigated:

Which schools now offer courses In directing forensics?

Are the existing courses In directing forensics meeting the
needs of the forenslc professional? If not, what changes
should be made?

Which schocis provide the best opportunity for graduate
assistantsnips In forenslcs?

Is there a relationshlp between any of the components of
training and program success, however that may be defined?

What Is meant by a coaching phllosophy? What approaches
can It take? Do these varlous approaches produce dlfferent
resuits in a forensic program?

By what standards should the teaching of the forenslic educa-
tor be measured?

How can the resources of veteran coaches be utlllzed to pro-
mote forensic tralning?

Can a theoretical basls be bullt for the Judgling of Indivi-
dual events such as has been constructed by Cross and Matlon
(1978) for debate?
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The Issues and research questlions specifled In thils paper have taken their
orientation from the forenslc tralning survey that focuses on the PKD forensic
director. But beyond these Inquirles are the numernus pedagoglical concerns
that revolve around the educatlonal needs of the studentv. Thus any progress we
might make today In penetr-ating the assigned task force area must bs consldered
merely spadework, that done with a handheld Implement, not by an earthmover.

But spadework has Its place In our honorary. As Is amply evident In Larry
Norton’s (1988) The History of Pl Kappa Delta 1913-1987, growth has come in
Incremental changes that were Initlated and carrled out by those who cared
deeply about forenslcs and the fraternlty. |If each of us makes a commltment to
turning over a single pedagoglical and research question, the comblined effort
wlll provide material for a second edltion of The History. The account wlll
reiate how forensic research has brought the strength of enllightenment to spon-
sors and a helghtened sense of professionallism to everyone In Pl Kappa Delta.

NOTES

| personal Interview with Harold Wlidvey, PKD Natlonal Secretary-Treasurer,
March 23, 1989. The actual number of actlive chapters Is always less than those
listed In the dlrectory; therefore, some of the questionnalres went to schocls
from which a reply could not be expected. Approximately 170 chapters were con-
sldered active at the time of the survey. On thls basls, the questlionnaire
return rate was 35.8 percent.

2 The fact that the first question Is relatively open-ended makes It use-
less as a measure of how many subjects actually particlpated In the categor|zed
activities. sSome subjects may have falled to mentlion certaln of thelir tralning
experlences. In a preliminary study such as thls one, however, the open-ended
question can eliclt replles the researcher might not have antlicipated. See
R.L. Ebel, Encyclopedia of Educational Research, 4th ed., 1969, p. 1401.

3 Two bibllographles useful to the director of forenslics are W.L. Benolt,
Argumentati/on Theory, 1985 and D. Brownlee, Coaching Debate and Forenslics,
1988. Slingle free coples are avallable from Speech Communlicatlon Assoclatlon,
5105 Backllck Road, Sulte E, Annandale, VA 22003. Many of the sources regarded
as helpful by the survey subjects are listed In these bibllographles. For a
phllosophical, educatlonal, and professlional orlentation to forensics. see

J.H. McBath, Forensics as Communlication: The Argumentative Perspective.
(Skokle, IL: Natlonal Textbook Co., 1975) and D.W. Parson, Amer/can Forenslcs
In Perspective: Papers from the Second Nat/onal Conference on Forenslcs.

(Annandale, VA: Speech Communicatlon Associatlon, 1984). Nelther was mentloned
by the subjects.
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DOCUMENT ING INNOVATION AND TRADITION:
RESEARCH OPPORTUNITIES FOR FORENSIC EDUCATORS

Kristine Bartanen
University of Puget Sound
Tacoma, Washington

This paper will discuss research needs both within and outside the tour-
nament setting. Preliminary results of research at a Northwest Forensic
Conference tournament wlll be among the |Illustrations. Proposals wlll be

offered based on both the opportunitles and constraints faclng educators
interested In forensic research.

Near ly one hundred years ago, Booker T. Washington spoke to the Cotton
States Exposlition of 1895, and through the use of an extended metaphor, urged
hls audlence to “Cast down your bucket where you are" (Reld, 1988, p. 523).
Winlle there are many reasons why our sltuation |Is analogous nelther to that
faced by the ship lost at sea nor to that of the Southern audience to whom
Washington spoke, hls advice provides a sound theme for a discussion of research
opportunities for forensic educators. Unlike the crew of the distressed ship,
we recognize the fresh water on which we sall; we have deflned forenslcs as
scholarship, and we speak of the tournament as laboratory (McBath, 1984, p. 5).
But perhaps we can today discuss some means for making our buckets |ess leaky
and thelr |1fting less of a straln.

I will Identify three general areas of renewed research attentlon and pro-
pose some resolutions (which you may or may not choose to discuss later thls
afternoon) that may help to facllltate research work.

Documenting innovations In the Tournament Setting

The forensic community does not lack for Innovators or |nnovatlions, and |
wiil not attempt to chronicle those contributlions or thelr creators. Perhaps
because our rhetorical roots make us sensitive to exlgencles needing remedy, and
probably because we function In a competitive setting, we frequentiy try new
speaking strategles and educational methods. Theodore Walwlk (1969, p. 44) has
explalned how an "activity program® Perspective has made our research on stra-
tegic innovations less than systematic:

[Sluppose a director of debate concelves of a new or reflned
argumentative technique. The Idea is attractive so he tests
it by persuading hls teams to use It and, ultimately, his
teams are successful. in a sense, that process of Idea for-
mulation and testing through trlal and error Is research.
There |Is less need, however, to report the findings In a
systematic fashlon through a Journal artlicle or conventlon
paper. If the Innovation Is worthy It will be notlced and
Soon copled by hls colleagues throughout the Iand.
Admittedly this process Is Imprecise and not systematic, but
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the fact remains that forensics people do not depend upon
published reports for Inteliectual cross-fertillzation.

I think that we ought to take Issue with the flnal portion of Walwlk‘s explana-
tion to an even greater degree than has occurred over the past decade. We
ought to research and document our Innovations. In particular, we ought to
Study more systematically and to share with others more regularly our Innova-
tions In forensic pedagogy.

As a case study, | wlll discuss Innovatlons undertaken by directors of
forensics In the Province of the Northwest to |llustrate both research oppor-
tunitles taken and research opportunities mlssed. In the late summer of each

year since 1982, the Northwest Forenslics Conference has held a coaches meet Ing
as a vehicle for alring concerns, orlenting new coaches, and getting organlzed
for the upcoming competlitiv season. Among the |ssues dlscussed thls past
fall, was ballot format anc scoring. Both of these concerns were addressed via
exper Imentation at the fall NFC tournament, which this year took place at Puget
Sound.

To test ballot format, we used a different ballot form for each of the
three preliminary rounds In the twenty Indlvidual events offered at the tour-
nament . In round one, we used a ballot with no criterla; In round two, we
used a ballot with the criterla proposed by the 1984 Natlonal Developmental
Conference on Forenslics (Murphy, 1984, p. 90); and In round three, we used the
criterla plus a "reason for declslon" space. Ballots were printed on two-part
NCR paper so that duplicate coples of all ballots were avallable for content
analysls; In all, 1111 ballots are being analyzed In thls study. Research
questions Include: 1) Does ballot form Influence Jjudge responses; 2) are par-
ticular criterla used more, or more useful, than others? Thls was a research
opportunity taken. What would have made this a better study--the research
opportunlty missed--would have been a two-wave fol low-up survey. We should
have asked Judges at the concliuslon of the tournament for feedback regarding
thelr use of the varlous ballot forms. Questlons about ease of completion;
relative value of the criterla In rankling, rating, and critiquing student pre-
sentatlons; and use of “"reason for decislon" would have been both approprlate
and helpful. In additlon, we sh~u|d have malled a short survey to coaches
shortly after the tournament io galn Input regarding thelr perceptions of the
usefulness of the varlous ballot forms In coachling thelr students.

Since the ballot Is our primary means of communlication In the tournament
setting, we ought to be conducting more research on thls pedagoglcal too. As
the NDCF proceedings note (Murphy, 1984, p. 88): "If one area of tournament
directlon has been !gnored, It has been ballot constructlion. Quite often, the
configuration of the baliot seems to match the paper available.”

The Puget Sound tournament also experimented with a 1-5 rather than a 1-4
ranking system for Indlvidual events. The primary ratlonale for using the 1-5
scale was reduction of ties In advancliny students to eliminatlion rounds and in
determining places In finals. Comparisons of results using the 1-5 system ver-
sus results of a 1-4 system had been used to show the following: In advancing
to elimination rounds, 18 breaks were "clean" and two were tied using the 5
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polnt system; 14 breaks would have been clean and 6 tied using a 4 polint system.
In determining places In flnals, the 5 point syster: did not impact 10 tles,
helped a potentlal tle sltuation In 6 Instances, and created a tle sltuation In
§ instances. Four students advanced to elimination rounds under the § point
scheme who would not have done so had the lowest rank been a 4; elght students

did not advance who would have If a 1-4 system had been used. In final rounds,
4 students took 4th place who would have been 3rd place winners under a 1-4
system, So we learned that the 1-5 systam sasss tabiuiation procedures in

advancing students to elimination rounds but Is not sufficient to reduce tle-
breaking In determining awards. What did we not learn? What Is the Impact on
competitors of a 1-4, 1-5, or 1-6 rankling system? How do judges respond to the
use of a wider or narrower scoring range? Which scor ing system better promotes
the educational process of competitive forenslics? Professors Littlefield
(1986, 1987) and Hanson (1987) have recently published helpfu! I~nformation on
tabulatlion procedures at our natlonal tournaments; the opportunity for further
research in thls area remalns. As Robert Welss (1984, p. 9) has noted: "“"These
methods are not completely arbitrary: they are derived from specific declislon
rules and values. Perhaps It makes a dlIfference to us whether we subscribe to
somé value such as majorlity rule and perhaps It doesn’t, but In each case we
should explore the value Implications of the procedure we use."

A third, and final, case in polint: since Its (nceptlion, the Northwest
Forensics Conference has had a successful history of educatlional seminars at
tournaments. A varlety of formats has been tried, Including a day-long
"Interpretation festival" ruyn opposite debate rounds at the Unliversity of
Oregon; multiple, concurrent Indlvidual events seminars run during a debate
round at Paclflc Lutheran University; and several “pre-awards-lag-time" forums.
We have heard expert commentary on CEDA toplcs early In their season, students
forensic criticism speeches, advice on preparation for natlonal tournament,
suggestions for adapting speeches to entertaln “real" audlences from a success-
ful member of the "knife and fork" clrcult-—-just to name a few. We have had
student-faculty discusslions on the state of CEDA debate and on Issues such as
sthics, multiple entries, collapsing divisions, and Sunday tournaments. This
year, the Puget Sound tournament experimented wlth a serles of oral-critiqued
final round seminars. Have we ever: sought feedback on the strengths and
weaknesses of var|lous approaches, studled the |mpact of a semlinar on Its
audlence, or shared our experimental lusights with col leagues In other parts »f
the country? We have another research opportunlity missed.

Clearly, we have opportunities as forenslic educators to pay greater and
more systematlic attention to our teaching methods. The suggestion Is not a new
one; our llterature contalns recurring catls for study of tournament format,
events, and practices (Zleglemueller and Parson, 1984, pp. 43-44). We are
Inventors; we need also to document our Innovat ions.

Documenting Innovations In the Rhetorical Tradition
The Sedalla Conference bld forensic educators to reaffirm "our roots in and
our close ties wlth academlc departments of speech communlicatlon" (Nobles,

1974, p.75). There are many ways In which that reaffirmation occurs. Or area
In which we might do better is In bridging rhetoricai and forenslc scholarship.
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We could do a better job of "translating’ Innovatlions In rhetorlcal theory for
forensic students, many of whom are not speech communicatlion majors and many of
whom do not enroll In formal coursework where they might be exposad to good
textbooks In the fleld. We could do a better Job of bringing results of critl-
cal studles of "real-world" communicatlion events to the forensic setting. For
example: In 1985, the Journal of the American Forensic Assoclation publIshed a
speclal Issue to honor the memory of Chalm Perleman In which scholars dlscussed
Pereiman’s theories of anaiogy, dissociation, and universal audlence. Where
Is the scholarship by a forensic educator which brings, for example Perelman’'s
Insights on values iIn the Rea/m of Rhetoric (1982) to CEDA debaters? Rlchard
Weavers’ Ethics of Rhetoric (1953) Incluces his articulation of a hlerarcy of
argument forms. Where Is %»e scholarship by a forensic educator which makes
the Implications of argument from genus, simllltude, and circumstance useful
for debaters? Many of us do rhetorlical criticism of contemporary publlc
dlscourse. For example, PI Kappa Delta sponsored a panel at a Speech
Communicatlion Assoclatlon Conventlon of the not too distant past on which a
group of forensic educators presented case studles of argument In contemporary
controversies. With no denligration of the authors Intended--some of them are my
closest frlends——would It not have been Insightful to Include, on the panel or
In the papers, Implications of critical findings for competitive speakers and
debaters?

My point Is thls: We tend to write our research In rhetorlical theory and
rhetorical criticlsm for other theorist and critics. We tend to emphaslze
historlical, effects, soclal, and theory-developing orlentations (Andrews,
1983). Could we not emphaslize aiso, when appropr late, pedogoglical appllicatlions
for forensic students? Forensics Is attacked at times as too remote from the
“real" world sltuations. Perhaps we could do a better job not only of mak Ing
forensics more applicable to the real world, but also of making our studles of
the real worid more applicahle to forensic students. We have a research oppor-
tunity, then, In documenting rhetorical Insights for forensic students and
teachers.

Documenting our Forensic Tradition

In 1979, Lee Polk (p. 39) argued forcefully for research on the tradltion
of forersics Itself. He noted:

By understanding the reasons for the relevance of debate and
forensic tralning In previous times, teachers of forensics
can develop the perspective necessary for evaluating the
relevance of the present forensic establ|shment to the needs
and Interests of the contemporary student. Johann Hulzinga,
the great Dutch cultural hlistorlan, warned many years ago
that later generations often Inherit only the forms of thelr
ancestors’ Institutions wlthout urderstanding or feeling the
spirlt which made those Institutions relevant and meaningful
at the time they were Invented or created. Hulzlinga’'s
warning that what Is vital In one generatlion can become
sterile In another, and his Insistence that we retain the
spirit as well as the form of our Instlitutlions, serves as
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persuasive justificatlon for studying the evolution of the
forensic establishment In American educatlon.

Polk’s call for research on forensic history Is as relevant today as |: was
nearly twenty years ago. Perhaps It Is even more compelling as we watch the
dlamond annlversarles of professional assoclatlons and forens|c honcrarles
approach and pass. Larry Norton (1987) has made an outstanding contributlion In
documenting the history of Pl Kappa Delta. The videotape Interview wlith Homer
veatch for the last PKD conventlon was also an Important, albelt smaller,
undertaking. There are several opportunitles for substantlai research In thlis
area. We need to contlinue the history of PKD. We can bulld province historles
as well. Part of this effort will Include a commltment to proper archlving of
matarlals. We also need to take advantage of audlo, video, and transcribling
technology In formulating an oral history of our activity. There are many
wonder ful teachers—-"glants" of our fleld-—-from whom we could learn a great deal
If we but took mure time to ask.

Proposals for Forensics Res3arch

More time . . . perhaps that Is the constraint which Impacts forenslc edu-
cators most profoundly. It would be a redundant waste of the preclous resource
to expand on the problem hers. Other difficultles we face In conducting

research In forensics Include a scarclty of approprlate vehicles for dlissemina-
tlon of research, a lack of flnanclal resources, and a problem wlth
“respectablilty." In thils final sectlion of the paper, | will offer some reso-
lutions which may assist those Interested In forensic research to overcome
constralnts they face.

1. Pl Kappa Delita shouid urge each province to elect a province research
offlicer and/or province historian. These Indlviduals could be charged with
malntaining hlstorical records, as well as coordlinating study, recording, and
dissemination of Innovatlive forensic practices In thelr area. Waiwlk (19869, p.
45) offers a helpful Insight In this regard:

The current definitlon of a ‘forensics person’ centers
essentlally upon the question of whether the person s
active as a forensics coach. WIth some notable exceptlions,
to leave coaching Is to leave forensics. A strong comml t-
ment to and Interest In research by the forenslics commun!ty
would provide another means of academlc expression for those
no longer Interested In actlve coaching. Moreoever, the
experlence and Insight of these men [and women] applled to
research whille unfettered by the demands of coaching and
travel could produce much of real significance for our whole
disclipline.

In other word, In seekIng prov.nce research offlcers or province
historians, PI Kappa Delta could tap Its .eservolr of former chapter sponsors
or "alumnl coaches" who still are very supportive of the organlzation.

2. P| Kappa Deita should Investigate the possiblilty of a summer research
seminar for forensic educators. Summers often provide the only opportunities
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that actlive coaches have for conducting research. In |leu of summer teaching
or work at summer forensic Instlitutes, perhaps coaches could have the oppor-
tunity to apply for participation In a summer research seminar In forenslcs.
PKD ought to contact the Natlonal Endowment for the Humanl!tles regarding thelir
“Summer Seminars for College Teachers" program and If approprilate, recrult an
approprlate seminar |eader to apply for thls program.

3. The Forensic should Include a “"Research Notes" feature on a regular
basls. Some of the reports of Innovative practices or tournament related
research projects will not be of article length, nor may they be of Interest to
the wider audlence of Speech Communication Teacher. A regular, refereed sec-
tion of the journal for shorter research pleces would support research efforts
and offer a means of disseminating results to a natlonal audlence. This sec-
tion of the Forensic might be seen as a parallel to the Western Speech Com-
munication Assoclation’s new Communication Reports.

4, Pl Kappa Delta snould sponsor, at SCA or PKD conventlons, “poster"
programs for the disseminatlion of forensic research. These programs, used by
the elementary and secondary school Interest groups of SCA, as well as by our
colleagues In the natural sclences and pPsychology, allow for dissemination of
Information on teaching methodology and research projects, as well as extended
discusslion with particular researchers If one Is so Inclined. Such sesslons
might be a more frultful way of bringing together persons Interested In par-
ticular aspects of forenslc research than are more formal panels that draw an
audlence of only three or four.

S. Pl Kappa Delta should establish a permanent home and iing for Its
national archives. Commltment of time and resources to this endeavor Is essen-
tlal If we are to maintaln the documentation of our history and traditlions for
future teachers and students.

6. Pl Kappa Delta should urge the Councl! on Forenslic Organlizations to
publish a gulde to resources for research on forenslics. At the present time,
PKD does not have the flnanclal resources to establish a research fund of Its
own. Such funds do exlIst, however, at |east among several of the reglonal
assoclatlons. Who Is responsible for administration of funds In any glven
year, what the applicatlion procedures are, what dead! Ines exlist, etc., are mat-
ters not widely known among forenslic educators. A resource gulde would be a
helpful publicatlion for forenslc researchers.

7. Pl Kappa Delta should present at |east one oral history Interview at
each natlonal convention. Commitment to such a project would be one means of
building an oral history collection and of honoring key contrlbutors to the
organlzation.

The final resolutlions of thls paper address the problem of "respectabli|ty"
for forensic research. Many of us have read about or experlenced personally,
charges that forenslc research Is "less respectable" than other scholarship.
Department colleagues or evaluation commlttees may tell us that we lack a
coherent research program If we attempt to do work both In forensic research
and, say, rhetorlical criticism. We may denigrate our own forensic-related work
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as we talk about dolng our "reai" scholarship In summers or other breaks from
the competitive season. Prolliferation of formal conventlon programs may give
the Impression we seek quantity over quallity scholarship. | belleve that we
could Improve the respectabllity of forenslic research In two ways: 1) we need
to provide approprlate vehicles for dissemination of smaller studles, work-in-
progress, etc., (see resolutlions 3 and 4); and 2) we need to recognize and reward
excellent research efforts. Toward the |atter end, | propose:

8. Pl Kappa Delta should Institute a research award, to be presented at
each blennlal convention, to honor the best forensic scholarship of that two-—
year period. The reciplent(s) of this award could be chosen by the Natlonal
Counclt or a speclally appcinted subcommittee. Nomination procedures could be
publilshed In The Forensi/c, along with a fol low-up plece honoring the winner(s).

9. Pl Kappa Delta shoud Instltute a "President’'s Panel” o~ a “Competitive
Panel" among Its SCA allotted programs to highlight the best of the forensic
research submitted for conventlion presontation.

While urging his audlence ‘o take advantage of opportunitles exlsting In
thelr midst, washington also clalmed that “there Is as much dignity In till.ng
a fleld as In writing a poem" (Reld, 1988, p. 523). Whlle we need not fall
victim to Washington's flaw of denylng tlllers the chance to become poets, we
can support fully and proudly the “tillers," those forensic educators who--as
soclal sclentists, rhetorical theorists and critics, or historlans--choose to
document the traditlions and Innovatlons of our fleld by conducting quallity
research In forensics.
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STRENGTHENING THE TOURNAMENT EXPERIENCE:
DEVELOPING A MORE EXPLICIT SET OF EXPECTATIONS FOR OUR JUDGES

Colan T. Hanson
North Dakota State University
Fargo, North Dakota

This article explores what standards might be used to help strengthen the
critic-judge component In the forensic tournament. The argument |s made that
expectations of the critlic-judge are not always clear to the judge; that Judge
training Is sometimes a neglected areas of forensic education; and that certain
practices of unschooled judges are counterproductive to the educationa! objec-
tives of the forensic experlence. Addlitlonally, this paper argues that judge
expectations need to be communicated more effectively to judges.

Tournaments are traditlonally represented as a learning experience for the
particlpants (Parson, p. 9). As professionals In the forensl|-~ community, we
have devoted a Iot of attentlon to Issues related to the development of the
student performer but much |ess attention to the development of the critic-
judge. In some s|tuations we have presumed that the critic-judge Is an all-
knowing person capable of functloning as a peak performer wlith a set of judging
criterla which are not explicltly articulated, nor In some Instances are those
criterla actually communicated on the ballot. We can and should be doing more
to assist In the development of schooled critic-judges for use In our forensic
tournaments. | would |lke to recommend that Pi Kappa Delta taka the Ini.lative
in deveioping a tralning program to assist forensic programs with the task of
strengthening thel- Indlividual Judge tralning efforts. Several |ssues need to
be addressed In thls call for developing a program which wil| help strengther
the critic-judge component In the tournament setting: what are the attributes
that we attach to a good Judge; how can we develcp those attributes Iin a
critic-Jjudge training program; and what can we do to cultivate the presence of
those attrlbutes among critic-judges In context of the administration of the
forensic tournament.

In characterizing the problem of a critic-judge’s behavior In the tour-
nament setting, it Is Important to emphasl|ze that the problem Is a problem only
Insofar as we have chosen to label some behavlors as being contrary to the
values we endorse as educators. For example, If a Judge should appear to exhi-
bit an attltude of favoritism toward competitors from a particular school, the
behavior constitutes a problem only Insofar as educators have chosen to embrace
fairness as a positive vaiue in the tournament setting. There are a number of
positive judge attributes which migh. be regarded as outcome objectives of a
judge training program. The literature discussing judge behavior in forensics
encompasses suggestions from forensic educators and forensic compet|tors. In
exploring some of those ideas, Holloway, Keefe, and Cowles (1989) note:

Replies In this category [Judging] further conflirm that stu-
dents perceived the ballot as Instrumental to learning.
Ninety-one percent of the subjects agreed or strongly agreed
that ballots help them Improve In forensics. This hligh
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affirmation for the ballot does not negate the fact that
some students did not think that judging is fair, e!ther iIn
Indlvidual events or debate. Over a third of the subjects
took a neutral position on both Items related to this matter.

One goal we might want to reallze from a tralining program Is that of creating a
perspective that the judge wlll need to functlon as learning facllltator.
Hanson (1984) In remarks shared at the Natlonai Developmental Conference on
Forenslcs underscored the Importance of viewing the judge as a learning
facllltator:

Often forgotten In the scurry to obtaln the necessary number
of Judges needed to make the tournament run Is the fact that
the judge has a princlpal role to play, that of an educator
In the evaluative setting. WIth no academlc preparation, Is
It reasonable to assume that the critic turned loose on the
competitors Is a competent critic? Creating a condlition of
competency In a critic necesslitates as much If not more edu-
catlonal tralning than does creating a condition of com-
petency In the forenslc competitor.

If the tournament setting constlituted an Ideal construct, we would pe safe |n
assuming that all judges were also competent educators. Unfortunately, tour-
nament administrators know only too well that not all Judges are capable of
beling characterized as educators. Some Judges, whlle capable of rendering an
Impartlal rating and serving as rater so that a tournament can be held, are
not schooled to functlion as educators In the learning sltuatlon.

The judge that adopts that attribute of educator-critic must be comfortable
serving In that capacity. Rogers (1983) suggests that there needs to be a
dimension of realness In the educatlional setting:

When the facllltator Is a real person, belng what she Is,
entering Into a relatlonship with the learner wlthout pre-
senting a front or a facade, she Is much more llkely to be
effectlive. This means that the feelings that she |Is
experlencing are avallable to her, avallable to her aware-
ness, that she Is able to Ilve these fee:Ings, be them, and

able to communicate them If appropria‘e. It means that she
comes Into a direct personal encountsr with the learner,
meeting her on a person-to-person baslis. It means that she

is belng herself, not denying herself (pp. 121-122).

As a goai of a tralning program, we might attempt to develop a judge that is
capable and comfortable of functioning as a genulne educator. Rogers goes on
to note that because the educator is a real person with thoughts and feelings,

"students grow by being In contact with someone who really and openly is" (p.
122).

What other attributes do we seek to develop in the individual judge?
Swanson and Zeuschner (1983) suggest that the critic ought to be a person who
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focuses criticism on the process and product of the student’s performance, and
not on the student as a person. The perspective that Swanscn and Zeuschner
attach to the Jjudge’s evaluatlon, In part, characterlzes an attribute which we
might label as maturlity. Implilclt In the process of jJudging, is the need to
offer criticism In a manner which Is not antagonistic but constructive to the
learner. Judges capable of offering criticism In a manner which focuses or, the
outcomes of the student’s cholces In performance rather than seelng those out-
comes as the nature of the student as a person, may help bring a level of
maturity to the Judging scene which Is more healthy for the contestant.
Swanson and Zeuschner also suggest that the criticlsms of a student’s perfor-
mance be geared toward presenting the student with options or "alternatl|ves
rather than absolutes" (p. 105). The mature judge wlll recognizs that the
students need feedback and direction on what they have attempted, not 4
prescription of what they must do to win. Maturity signals an ablllty to avold
the temptation to vicarlously substltute yourself for thoce actually compet Ing
In the tournament round. The mature Judge avolds dellneating how s/he would
perform or analyre a reading/speech and focuses on the process of responding to
the student’s actuai performance. The attribute of )Judge maturity Is closely
related to the notlon of being able to sustaln a measure of personal distance
from the actual process o’ competing. Students responding to a survey on
tralts of good and bad ‘udges (Hanson, 1988) seem to suggest that they expect
judges to be falr and to respond to the student In a manner which Is nelther
biased or prejudiced. A program designed to produce better judces, then, would
se-. to need to address the |ssue of J.dge maturity If we expect objectlivity
from the critic.

The top slix attributes assoclated with "good" Judges, according to the stu-
dent survey (Forensic, p. 20), were:

1 writes conclise, helpful, truthful comments In a sufficient
amount that you can learn from them.

2 pays attenticn, shows genulne interest In the speaker.

3 not preludiced, biased, or partlal agalnst a school or a
contestant bui gives fair treatment to all.

4 actlively Iisteas, looks at contestants, doesn‘t just write
but glves feedback.

5 makes contestant feel comfortable, smiles, Is po!lte.
6 knows the event and its rules.

The top six attributes associated with "bad" Judges, In that same survey
were:

1 seems inattentive, no eye contact, writing

2 looks bored, uninterested, not Iisteniny carefully
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3 appears uninvolved, doesn’t want to be there
4 Is rude, Impollite, insensitive, smug

5 seems biased agalnst contestant/school, show partlality

6 judging an event they don‘t know anything about (p. 21)

The student responses on the survey help clarlfy In a more focused manner,
what ought to be some of the expectations of judges In the forensic community.
Items appearing on the survsy which have not yet been dealt with relate to the
judge attrlibutes of decorum, climate setting, responsiveness, and ethical
integrity.

In an attempt to develop a tralning program which strengthens the quallty
of judges In the tournament settling, dealing with the Issue of decorum might
Seem unnecessary. Behavlior which Is usually attributed to young teenagers some-
times finds Its way Into the tournament setting. Apparently, In some rounds of
competition contestants engage In making faces at thelr opponents while those
Individuals are performing; some contestants seek to stack the audlence wlth
friends that respond only to thelr respectlive performances; some competltors
attempt to disrupt thelr opponents’ performances by talking loudly or creating
nonverbal distractlons; and some explolt thelr personal rapport with the judges
in the round by employing flattery and decelt In thelr conversations with a
Judge(s). Behavliors |ike those just descrlbed happen, In part, because judges
fail to take charge of the sltuation or are a party to those behavlors.
Obviously, some attentlon In a tralning program ought to Include dealling with
discipline and disruptions In the tournament env!ronment. Conflict In the tour-
nament setting occurs because we find, to borrow a phrase from Hocker and
Wilmont (1985), that the Individuals are competing for rewards and they choose
to interfere with each others effort to attaln a particular goai. A pos:tlve
Judge attribute would help the critic-judge manage the conflict in a manner
that protects the educational Integrity of the contest situatlion.

Understanding the process of creating a positive climate In the tournament
setting Is another attribute that oLjht to be Included In a judge trainirg
program. Goldhaber (1986) has suggested in the context of climate In an orga-
nlzation, that climate is a measure of peocie’s expectations of the way they
think things should be. The judge needs to be able to facllltate a positive
climate In the tournament setting, if we want to afford the contestant all that
a tournament experience has to offer. Part of the process of ciimate setting
might include things I|ike Introducing yourse ! as the judge, providing feedback
to the students’ performa. es, behaving Iin a manner which underscores the
notion of fairness and impa 1lity; and employing assertive behavior to manage
disruptions.

Contestants seem to be very concerned about the responsiveness of the
critic-judge in the round. They are obviously more Interested in the facial
responsiveness of the critic than they are in the number of hairs on the cri-
tic's head. Huw many times as a judge have we assumed that we were bheing
attentive and responsive to the contestant while we sat thers frantically
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trylng to record all of our sallent observations on the student’'s ballot.
Using Wolvin and Coakley's (1988) categorles of Ilstening behavliors, the critic-
judge can be described as Ilstening as a “critlical !istener” in the contest
setting~-listening with the task of having to make a declslon using a set of
criterla. As any judge would readlly testlify, Ilstening In the capaclty of a
person having to make a critical comparative judgment, can be energy-intensive
and exhausting. In preparing a judge to functlon as an educator-critic, some
tralning ought to be devoted to the Improving of one‘s l|isteriing abllities.

One flinal dimenslon of a tralning program for judges might Include a dialog
on sustalning the ethical Integrity of the tournament exper |ence. In some
Instances tournaments have been delayed In thelr schedule because some con-
testants have dellberatel!y arrived iate for rounds as a means of attempting to
galn some advantage from speaking last In the round. Should tournament judges
t32 Involved In monlitoring that type of behavior? Obviously, It Is difflcult
1. a tournament judge to be aware of contestant behavlors which border on the
unethical |If they are not aware that :uch practices take place. Should the
I" Jrs Intervene In a contest room, If s/he observes one student dellberately
trying to create distractlons for the person performing? Should the judge be
encouraged to take corrective actlon |f s/he discovers that a contestant has
fal* fled !nformation or distortad the storyline of a |lterary selectlion? Such
topics are ‘'ssues which are becoming more commonplace In a number of tour-
naments. To strengthen a judge's ablllty to deal with those Issues, an aware-
ness of those problems needs to be addressed In a tralnlng program.

While the |Ist Is not Intended to be exhaustive, the attrlibutes of a critic-
judge which should be addressed In a tralning program shculd Include: Creating
an educatlonal frame of reference; developing assessment competencies; culti-
vating a sense of comfort In serving as educator-critic; developing an abllity
to separate criticlsm of the process and product from criticism of the person;
cultivating a sense of maturlty; creating a sense of flexibllity In the process
of offering criticism; developing a sense of decorum for the judge; creating a
sensitivity to the process of climate setting; expanding upon the llstening com-
petencles of the crivic; and fostering a clear sense of ethlcal Integrity, as
well as expioring means that a judge might use to sustaln the Integr ity of the
contest experlence.

The next major Issue to he explored In this paper addresses the process we
might employ to develop a judge training program. The first sectlon of this
paper cuuld be taken as part of the design portlon of a tralning program. The
most fundamental step In the design phase of a tralning program Invoives a
focused identiflicatlion of the objectives of the program. Specifically, we need
to ask: what do we want this program to do for us? An additlonal step In the
design phase of the training program would Involve deciding on what kind of
training model we should employ. Once those objectives were In place, we could
then move forward with tne pre-ess of developling the tralning mode! and putting
it into use.

My initlal rezormendation |Is tha: P Kappa Delta establish a national

steering committec to pursue the objective of developing a judge tralning
program that could be used by ail its membership to help them strengthen thelr
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efforts at tralning judges. The Inlitlal tasks of the steerIng commiitee might
encompass |dentlfylng the sallent attributes of a well-trained forenslic judge,
and exploring what might be the most effective training model for thls program.
My general sense Is that a tralning model which makes use of a vldeotape
program might facilltate the potentlal for wldespread distribution of the

tralning program. In addition, the tralning program ought to be one which Is
more encompassing than a lecture of do‘'s and don’t’s. The program might encom-
pass formats which Include: A panel discussion; an Interview; Illustrations of

positive and negative tournament practices; opportunities for small group case
study dlscusslions; role-playlng experlences; and flnally, some type of
assessment of growth on the part of the tralnee-judge. The training model
ought to be produced In a manner which makes It avallable for a nominal cost to
Pi Kappa Delta chapters. Province gatherings might also seek to become
Involved In the process of tralning educator-judges by sponsoring programs
related to that Issue. The task of enhancing the qual ity of judging for our
students Is a responsiblilty which rests with all of those commltted to the
contlinuatlion of competitive forensics. Pl Kappa Delta's commitment to the
development of a judge tralning program would be another major act of leadershlip
on Its part, to carry forcth the recommendations of the 1984 Natlonal
Developmental Conference on Forensics.

The final Issue to be aduressed In thls paper, focuses on what can we do to
cultivate the presence of positive attrlibutes of/among Jjudges In the forenslic
tournament setting. One of the steps we can take as tournament participants is
to provide positive reinforcement for good judge behavior when we wlitness It.
Another actlon we can take when serving as a judge Is to engage ourselves In an
"active" state as a llistener. Third, we can experiment with the process of
trying to create a more positive ¢limate In the tournament room when serving as
judge. Fourth, we ought to crystallze the judging paradigm we employ In both
debate and In Indlvidual events. Fifth, as critics, we should make an effort
to focus on the positive and to be more instructional In the comments we make
on the ballot. As tournament dlrectors, we ought to continue to make use of
our ballots which provide criterla of evaluation for the critic-judge.
Additionally, we ought to contlnue our efforts to strengthen the ballot we
employ In both speech and debate activities. The Indlvidual cpeaking events
ballot might be further refined to add a polint system which might prove easler
for the critlic-judge to employ. Further, the Indlvidual speaking events ballot
might Include a space for reason for the declslon of comparative standing in
the round. Obviously, the possible steps that we might take to strengthen the
competitive tournament experiment could be endless. The Important thing Is
that we not lose faith ir our commltment to strengthen the educatlional
experience for our students. An open mind and a fraternal splrit can help us
accomplish great progress In the days ahead.

This paper has attempted to suggest that we can strengthen the tournament
experlence for our students by developing a more explicit set of expectations
for our critic-judges. The tournament experience can readily be diminished for
the student when s/he Is subjected to aberrant judge behavior. The task before
us Involves: Identifying positive Judge attributes which we wouid |lke to see
become a part of all judges; developing a tralning program which we can emp loy
to disseminate our standards to our membership and the forensic community; and
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perpetuate the standards which reinforce poslitive judge attributes wlithin our
current tournament setting.
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INTERFORENSIC ORGAN!ZATIONAL COOPERAT{ON:
THE INCREASING NEED

Sally A. Roden
Unlversity of Central Arkansas
Conway, Arkansas

If we in Pi Kappa Delta head the words of thinkers and scholars as truths,
then we have a responsiblity to promote, not only individual abilitles in com-
munlication, but also we have a responsibllity to promote ethics In young per-
formers. Direct instruction In Indlvidual ethlcs may also serve as a natural

springboard to Interforensic organizational ethics and cooperation. By
accomplishing this, we will provide an opportunity for young people to learn
and experlence personal growth while we fulfill some of the very ldeas and

ethics which Initially led us to teaching and coachling.

Ralph Wwaldo Emerson deflned eloquence as “the art of speaking what you

mean and are." Clcero taught hls students that "feelings of the hearers are
concillated by a person's dignity, by hls actlons, by the character of his
life. . e " Aristotle belleved that the Indlvidual man is a member of

society; In politics the good IIfe of the state exIsts only In the good |ives
of Its cltizens. As recently as 1974 a report from the Second Nationa! Develop-
ment Conference on Forensics stated, "For Forenslcs to promote educational
goals, the vitality of human interactlon, and socially responsible actlons,
communicatlion must be gulded by a robust moral vision. Such a vision Includes
not only minimum standards of conduct, but also higher goals to which people
should aspire." If In Pl Kappa Delta we heed the words of these thinkers and
scholars as truths, then we have a responsibliity to promote not only Indivi-
dual abllitles In communication but, as coaches, we have a responsibility to
promote ethics in young performers. This paper will examine the responsibility
of the Pi Kappa Delta educator to help young people sort, select and set into
priorities certain values that determine Individual ethics. This Instruction in
Individual ethics may serve as a nationai springboard to interforensic organi-
zational ethics and cooperation.

In helpling young people address ethical priorities, a forensic educator has
to deal sensitively with t.e issue of whether or not one value takes precedence
ove- another. Different values lead to different ethical Judgments. Who is to
decide whether one standard Is right or wrong or whether one standard of ethi-
cal behavior applies universally and for ail time? Before answer ing these ques-
tions, however, perhaps a common definition of “"ethlecs" is needed. According
to J. vernon Jensen, ethics address the "moral responsibility required in making
intentlonal and voluntary choices In oughtness in relation to such basic values
as rightnsss, Justice, goodness, truthfulness, and virture." William Morris
defines ethics as "the study of the general nature of morals and of the speci-
fic moral choices to be made by the indlvidual In his relationship with
others."

The Issue of teaching values and ethics may be sensitive, but possibiy not
as sensitive as one might at first Imagine. Instead of teaching right versus
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wrong or ethical versus unethical, ethlcal standards might be presented on a
continuum as Don Stewart suggests In his article, "A Standard of Ethlcs for
Argument." He suggests that ethlcal guality can be placed on a seven-scale
continuum that ranges from highly ethlical to highly unethlical. |If young people
are taught by Pl Kappa Delta educators that varyling degrees exliIst In judging
ethical standards, the |Ilkellhood of evaluating others with falrness may be
increased. A scale or continuum could provide a greater tolerance for dif-
ferences In ethlical behavior and more of a sensitivity to these differences.
Addition~!ly, young people may tend to experlence Ir-~reased respect for cthers
wlith differing talents, goals, and perspectives.

With Pl Kappa De.:a educators teaching ethics and encouragling greater

tolerance for dliffererces, interforensic organlizational cooperation wlll be
enhanced. A greater feelIng of cooperation among the organization will| benefit
the welfare of all students. Coaches wlll have Increased pride In striving to

help all students fulflll thelr potentlal. A true cooperative attltu-s developed
among chapters of the organization will fulflll Article Il of the PI Kappa Delta
Constitution which states that the purpose of Pi Kappa Delta Is "to encourage a
splrit of fellowshlp and brotherly cooperatlion.” By teachling degrees ¢f values,
we will provide the extrz Incentlive for acceptance and cooperation among the
organizations of this fraternity on a natlonal level.

As coaches of forensics, we have an additional opportunity to strengthen
and gulde young people In thelr formation of a set of values and to strengthen
their guldellnes for ethical behavior and the decislons of everyday |Ife. At
the fullest, forensics should help students establish life skllls and values
related to commitments and loyalties. As members of an honorary fraternity,
coaches and students should support each other In order to provide a total
growth experlence. To attain thls enhanced unlity, the activities of forensics
should oromote group values and soclally orlented values. Forenslcs as a per-
formance area serves as a curricular and co-curricular laboratory for Improving
the abllitles of students In research, analysls and oral communication. Forenslcs
also develops soclal and Interactlon skills. Coaches working In the area of
forensics have access to additlonal dimensions that most classrooms do not
afford. We coach young people for competitive events, and we travel wlth them
on weekend trips to tournaments and festivals. In our roles as Pl Kappa Deita
educators and as everyday practitionars of communication, we must acknowledge
our responsibilities for helping young people establish thelr own conslistent
ethical systems while chalienging each In his or her Individual pursuit of
excel lence.

Coaches should teach that all students and compet Itors must be recognized

as persons to be respected and not as objects to be explolited. If coaches con-
centrate on competition as the primary dimension of educatlon, they will leave
their students serlousiy deficient. A great deal of wisdom and care |s needed
as we nurture Inexperlenced young peop'e, many of whom are still highly Impres-

slonable. We should provide learning opportunitlies whereby value judgments and
ethical pehaviors are strengthened, and through Interforensic organlzatlional
cooperation we are workling together to achleve thls common goal.

An obvious response at this point Is to ask how might we accomplish ail
this and according to whose speclfic standards. First, our concerns should be
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for the educatlional misslion of the forenslc activity, and secondly, we should
be sensitive to the problems inherent In the often highly competitive forensic
area. It becomes the responsibillty of the forensic educator to maximlize the
opportunities for ethical and behavioral deveiopment among all particlpants.
We should emphasize learning even above competitive success. We should discour-
age actlons and competitive behaviors that serve only personal ambltion. Coaches
should not encourage or condone young people who may seek to rewrlte portlons
of an author's work, Invent definltlons Involving unwarranted shifts In the
Intent of the meaning of words, or fall to malntaln a respect for the Integrity
of the language or |Ilterature. Spoken words need to be gulded by a strong
sense of honesty. In a competitive situation, one could argue, situatlional
ethics may allow a certaln relaxation of baslic ethlcal guldelines because of
the unique competitive circumstances. However, the temptation to distort truth
or falslfy facts In order to win a competlitive event most definitely Is not
Jjustified by any standard of ethics. Students should be taught to accep*
maturely both winning and losing. It Is the duty of the coach to oversee the
preparation of the competitors to Insure that they participate falrly, honestly,
and In such a way as to avold behaviors which are deceptive, misleading or
dishonest. Responsible young competlitors should be discouraged from makIing
hasty generallzations and the resultant fallacles In argumentat ion. Instead,
young competitors In forenslics should be encouraged to use valld evidence to
explaln and support Ideas. Sources of Information should be objective and
quallfled. If these quallties are encouraged In student reasoning, Invalld
analogles may be avolded. As a baslc educatlonal practice, both sldes of an
Issue should be researched In order for students to learn the facts as well as
the abllity to state facts truthfully. Coaches have an obligation to see that
young competitors act responsibly In thelr desire to win. We need to encourage
self-discovery, soclal knowledge and the pursult of good for all. We should
support and reward young competitors who make ethlcal cholces and who avold any
unethlical behavior. Competition through forensic actlvities should be an
aesthetically and educatlonally enriching experlience. Consequently, a renewed
and significant commlitment of our time and energy I|s needed to teach values
vigorously and explicitly and to ensure that forenslc competition dlirectly
encourages these values. In the pursult of good for all, a useful alllance of
cooperation within the organlization will be formed.

Coaches also need to promote respect for others. Behaviors by students
which beilttle, degraue, demean or otherwise dehumanize other competltors
should not be allowed. More empirasis within the fraternity should be placed on
feliowship and on developing a feellng of shared enthuslasm. Coaches should
foster respect for opponents, Colleagues and critics. Attltudes can be analyzed
to evaluate the level of ethics of an entire forenslic program. Standards of
conduct toward others may refiect ths value statements of coaches and the
schools they represent, both as coaches and as Judges of competitive events.
Ve In PI Kappa Delta shouid place Increased vaiue on the time we spend together.
Because all students deserve the beneflts of each judge’s attentlon and efforts,
the educator as judge and coach must mode! fair treatment of all students. A
Judge/coach should act as a primary relnforcer of ethlcal behavior by applying
his or her expertise as judge In good falth, It Is the responsibllity of
Jjudges/coaches to be well Informed and, therefore, able to make approprlate
critical judgements of competitors who may misrepresent, distort or fabricate
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evidence. If Judges/coaches allow or Ignore unethical practices, concluslons
drawn by particlpants may be erroneous as to the ethlcal behavior which Is
acceptable. The Individua! actlons of Judges/coaches have a direct effect on
others. Whether as judge or coach, or In both capaclitles, these Individuals
function as role-models to peers and to students and have an Inherent respon-
sibllity to act professionally at all times.

As judges and coaches we cannot deny the Impact of our present actlons on
the future organlzation of Pl Kappa Delta. The success of a forensic program
Is usually due to the success of the coach. We have all known of chapters and
programs that ceased to exlst after a positlon has been vacated. Abandoned PI
Kappa Delta chapters have placed some administrators In posltions where budgets
are tight to direct funds to another area which has resulted, ultimately, In a
dead forenslc program. To assure that thls s|tuatlion rarely exlists, we must
prepare future coaches and judges. We must create a desire In our students
elther to jolIn our ranks or to take our places. We can do thls by sharing the
beneflts ari~rded one another from our Interforensic cooperation, by asslisting
our students In reallzing the Impcrtance of self-worth and by being of service
in the ethics of educatlion.

As we examine ethlcs and ethlical behaviors as the responsibllities of edu-
cators In forensic programs, It pecomes clear that the answer to how we must
accomplish the goals related to values and eth'cs Is by direct teaching. Just
as Emerson described eloquence as “"the art of speaking what you mean and are,"
forensics may be described as the laboratory for teaching the ethlics of com-
munlicating what you mean and for teaching the ethlical behavior of what you are.
Regardliess of the range of forensic actlvities and competition, Individual
coaches must emphaslze an overriding communicatlion ethlc which binds educators
and students In a bond of mutual respect and support. our misslon for the
future of P| Kappa Delta should be to develop good members and encourage com-
panlonship among chapters locally, regionally and natlonally. We should con-
tinue to cooperate and communicate as we define and redefine ethlcal obllgations
for each Indlvidual ccmpetitor and for forensic competition. We must create
the energy and commltment needed for davoting more time to promoting educa-
tlonal ethics. If we do thils, we will also meet the Increasing need for Inter-
forensic organizational cooperation. Our goal should be to foster wnat Aristotle
consldered so many years ago, the good |ife of the Individual and the state, or
the good life of the Indlvidual and Pi Kappa Delta, by assisting stiulents to
develop the capaclty for critical self-observation and analysis of motlive and
actlions so that they strive for the highest quallty of work and achlevement of
which they are capable. In order to accomplish thls, students must be provlded
opportunities to compete responsibly and effectively in an Intellectual environ-

ment. It Is through activities such as these that young people will develop
positive character tralts such as self-confidence and respect for dissenting
opinions, and this will directly prepare them for "life after forensics." The

forensic vision and the coach’s vislon should be a vision by which a forensic
student might wish to be known later in I1fe, such as that proclalmed by
Clcero: "By their dignity, by thelr actions and by thelr Character of life."
Let us then reenergize ourssives with a commlitment to address, not only the
subject matter of communication but the etnical Issues and concerns as well.
Let us purposefully commit ourselves to the goal of increasing Interforensic
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organlizational cooperation. |If we do thls, then we of P| Kappa Delta wlll have
provided an opportunity for young people to learn and to experience personal
growth, and we will be fulfliling some of the very ideas and ethics which led
us to teaching and coaching in the first place.
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ETHNIC AND CROSS-CULTURAL CHALLENGES
IN THE ROLE OF HONORARY IN THE FORENSICS COMMUN!TY

L. Crowder Churchll!
Rocky Mountaln Col luge
Blllings, Montana

This article looks at the emerging new majorlity throughout the United
States and addresses some of the cross-cultural Issues that Pl Kappa Delta wll|
need to resolve If the members of PKD want to llve up to the honor of
"honorary” - a sense of dolng what Is right and proper wlth Integrity. Are we
developing primarlly Euro-Amerlican whlte students for tomorrow's leadershlip
while sacrificing our emerging ethnlic majority students? Is what we teach
about the status quo, In fact, "In actual exlIstence"? How PKD meets these
ethnic and cultural challenges wlll determine Its visiblllty in academla, the
Polltical and corporate wor lds.

An important and too Infrequently dlscussed trend In our country Is our
rising raclal (herinafter calted ethnic) population.! This article looks at the
emerging new majority throughout the United States and some of the Iintra-
cultural Issues that Pl Kappa Delta needs to address If we want to contlnue our
rich legacy of belng progressive Ploneers within the forenslic COmmunIty.2

I quote EdIth Folb, Professor at San Franclsco St s University:

Sitaram and Cogdell (1976) have Ident!fled Intra-cultural
communication as ‘the type of communicatlion that takes place
between members of the same dominant culture, but wlith
slightly differing values’ (p. 28). They go on to explain
that there are groups (’'subcultures’) within the dominant
culture who hold a minimal number of values that differ from
the malnstream, as well as from other subgroups. These dif-
ferences are not sufficlent to IdentIfy them as separate
cuitures, but diverse enough to set them apart from each
other and the culture at large. ‘Communication between mem-
bers of such subcultures Is Intracultural communication. '3

Edith has written a brilllant articie, "Who's Got the Room at the Top?
Issues of Domlnance and Nondominance In Intracultural Communication." In
addressing hierarchy, power, dominance and nondomlinance, she asks: "Whose
social order is maintained? Whose bellefs and values are deemed appropriate?
Whose norms, mores, and folkways are Invoked?"

Her response Is as fol!ows:

In most socleties, as we know them, there Is a hierarchy of
status and power. By Its very nature, hierarchy implies an
ordering process, a sense of the evaluative marketing of
those being ordered.




Whatever the basis for determining the hlerarchy, the fact
of Its exlIstence In a soclety assures ths evolutlion and con-
tinued presence of a power ellte - those at the top of the
soclal hlerarchy who accrue and possess what the soclety

deems vaiuable or vital. And, In turn, the presence of a
power ellte ensures an asymmetrical relatlonship among the
members of the soclety. |In fact, power Is often deflned as

the ablllity to get others to dc what you want and the
resources to force them to do your bldding If they resist -
the asymmetrical relatlonship in Its extreme form.

But the perpetuation of the power el|te through force Is not
the most effective or efficlent way of ensuring one’s posl-

tion at the top of the hlerarchy. It Is conslderably more
effective to Institute, encourage, and/or perpetuate those
aspects of culturea - knowledge, exper lences, bellefs,
values, patterns of soclal organization, artlfacts - that

subtly and manifestly reinforce and ensure the contlnuatlion
of the power elite and Its asymmetrical relatlionship within
the soclety. Though we may dismiss Nazism as a mal lgnant
Ildeology, we should attend to the fact that Hitler well
understood the malntenance of the power ellte through the
manipulation and control of culture - culture as propaganda.

Though | would not Imply that all power ellites malntaln
themselves In such an overtly manlipulative way, | would at
least suggest that the powerful In many socletles - our

own Included - go to great lengths to malntaln their posl|-
tions of power and what those positlions bring them. And to
that end, they support, reinforce, and, Indeed, create those
partlicular cultural precepts and artifacts that are llkely
to guarantee thelr continued power. To the extent that the
culture reflucts Implicitly or expressly the needs and
d ires of of the power elite to sust.:.n Itself, It becomes
a vehicle for propaganda. Thus, cultural precepts and artl-
facts that govern such matters as soclal organlzation and
behavior, values, bellefs, and the Ilke can often be seen as
rules and Institutions that sustaln the few at the expense
of the many.4

Further, Folb tells us that a "domlinant culture signiflcantly reflacts the
precepts and artlifacts of those who dominate culture and Is not necessarily,

or even usually, a reference to numbers, but to power."

“Nondominant groups," Folb tells us, are:

.those constellatlons of people who have not histor|-
cally or tradltionally had contlnued access to or Inf luence
upon or wlthin the dom’nsant culture’s (that |s, those who
dominate culture) social, pollitical, legal, economic, and/or
rellgious structures and Institutions. Nondomlnant aroups
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inciude people of color, women, gays, the physlcally
challenged, and the aged, to name some of the most proml-
nent. . . .Within the United States, those most llkely to
hold and control positions of real - not token - power and
those who have the greatest potentlal ease of access to
power and high status are stl|! generally white, male, able-
bodled, heterosexual, and youthful In appearance If not In
agae.

As Porter and Samovar (1979) remind us ‘We (In the Unlted
States) have generally viewed raclai minoritles as less than
equal; they have been viewed as second class members of
coclety - not qulite as good as the white majority - and
treated as such. . . . Blacks, Mex|can-Amer Icans, Indlans,
and Orlentals are stlil subject to prejudics and dlscrimina-
tlon and treated In many respects as colonlzed subjects. '3

I have chosen to elaborate on these definitlions so we can have common, aca-
demically acceptable frame of reference.

Most of you wlll remember one or more of your ethnic students who were
outstanding In debate. Perhaps Thurgood Marshall was In your class. Or, you
remember someone who excelled In drama, prose, or Impromptu In Indlvidual
events. Most of us have an ethnlc success story to tell, but this paper is
meant to focus on the ethnlic majority, not the few superstars that can be our
comfortable tokens to reminisce about.

One of the Important |ssues we need to conslder Is our accepted and per-
vaslive use of the Western-European traditions of debate. Because, It is from
this tradition that we teach what the status quo Is, and | ask, Is our verslon
In actual exlistence? The status quo |s presumed to have wldespread acceptance,
or It would not contlnue to exl|st.6 The status quo '!s presumed to be "in
actual existence."’ |s what we teach really the greatest good for the greatest
number or Is It the greatest good for the Caucaslan population, a population
that has become accustomed to being in the majority and deflining what Is the
greatest good for the Caucaslan population, and forcing It on other ethnic
Populations? Are the propositions that wWeé have u<ed down through the years in
our forenslic tournaments consistent |y reflecting Caucaslan concerns, to the
excluslon of ethnic concerns?

Again, | quote from EdIth Folb:

Perhaps nowhere Is a dominant culture’s (those who dominate
culture) etnnocentr Ism more apparent than In the
misslonary-1|ke work carrlied on by Its members - whether |t
be to “clivilize" the natives (that |s, to Impose the
conquerors’ cultural baggage on them), to ’educate them In
the ways of the white man,’ or to ‘Amerlicanize’ them.
Indeed, the very term American Is a geopolltical 1abel as we
use |t. It presumes that those who Inhablt the United
States are the center of the Western hemisphere, Indeed Its
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only resldents. ldentifying ourselves as ‘Americans’ and
our geopollitical entlty as "Amer!can,’ In light of the
peoples who I|lve to the north and south of our borders
speaks to both our economic dominance In thls hemlsphere and
our ethnocentrism.

Identifying the Unlted States In geopolltlical terms I|s to
Identify It as a conqueror and controller of other peop les,
and suggests both the probablllity of nondominant groups of
people within that territory as well as a polarlized, even
hostlle relatlonship between these groups and those who
dominate culture. What Rich and Ogawa (1982) have polinted
out In thelr model of Interraclal communicatlon Is appl -
cable to most nondominant peoples: ‘As long as a power
relationship exists between cultures where one has subdued
and dominated the other . . . hostllity, tenslon and straln
are Introduced Into the communicative situation.’ Not only
were the Indlan natlons and parts of Mexlco conquered and
brought under the colonlal rule of the Unlted States, but In
Its Industrial expansionism, the Unlited States physlicaily
enslaved black Africans to work on the farms and plantations
of the South. It also economically enslaved large numbers
of East Europear Immigrants, Chinese, Irish, Hispanlcs (and
more recently, Southeast Aslans) In |Its factorles, on |Its
rallroads, In Its mines and flelds through low wages and long
work hours. It coopted the cottage Industries of the home
and brought women and chllidren Into the factorles under
abysmal condltions and the lowest of wages.

Indeed, many of the nondominant peoples In this country
today are the very same ones whom the powerful have historl-
cally colonized, enslaved, dlIsenfranchlsed, dlspossessed,
discounted, and relegated to poverty and low cast and class
status.®8

It is this gecpoiltical ethnocentric bias that | will be taking Into con-
slderatior In my proposal for Increasing our ethnic students In forensics,
while also advocating that we need to educate ourselves, aiong with our
Caucaslan students, about the positive beneflts of Incorporating non-western
European traditions of debate into our forenslic system.

As Car| Becker says:

There are tremendous barrlers . . . to the acceptance of
argumentation and debate as methods for the consideration
of new proposals . . . In East Asia.

Many Westerners may be convinced of the impor tance of
logic, and of Its superlority to emotlve Intuitlion. Yet we
need to be careful not to discard those areas of human life
and communication In which |Intultion may be extremely
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valuable, In our efforts to quantify and mathematlze. V-
may agree with Habermas that an ideal speech situatlion
requires equallty of participants, freedom from soclal
coerclon, suspension of privilege, and free expression of
feellng (ratbsr than self-censorship) c¢f. Burlesun and
Klilne. But we should reallze that this Is at best 4 vary
Vastern Ideal, both Impractical and even theoreticaily
Inconcslvabla to traditionally educated Chlnese and
Japane se.

We dsglre to understand our powerful East Aslan nelghbors,
to o so, we propose to communicate. It Is true that they
may have many ldeas to learn from our forms and modes of
argumentacic . 'nd debate. At the same time, we should not
forget the lo..y and relatlively peaceful historles they have
exserlenced, entirely without the beneflit of our methods of
discusslion and rhetoric. Before Imposing our own models of
communlication upon them In another gross display of Insen-
sitivity and cultural Imperlalism, let us remind ourselves
that ¢''r own presuppositlions about Ideal communlicatlons are
also culture-bound. In mutual respect, whlle we make our
communication methods and studles avallable to those In the
Far East, let us seek to understand thelr own respectlve
cultural rontexts.9

We are at ~ unique perlod of time, a time that most of us are not prepared
for. For too long, we have been thinking of the nondominant ethnic populatlions
as minorities, and now we are golng to have to re-educate ourselves because the
major ethnic populations are collectively becoming the majority.

if we do not develop our own awareness, and our student‘s awareness of our
geopolitical ethnocentricity, will wa unwittingly be developing our histori-
cally Euro-Amerlcan Caucaslan forenslc students to become the leaders of
tomorrow at the expense of our emerging ethnic majority - thus creating our own
apartheid?

Out of 50 states plus the District of Columbla, 36 state; are |isted as
having PKD chapters In the 1989 PKD DI ectory.!® of these chapters, how many of
our forensic teams have significant ethnic poputation Involved? How many of us
coaches wurk to develop the indlan, Asian, Hispa.:l¢c or black talent avallable
to use on our campuses? How many of us teach our Euro-Caucaslian students
about their feliow students’ cultures from the aforementloned group? How many
of us really know much about these cul iures ourselves?

In 1983, 42 percent of the Unlted States’ population was ethnic.!' The
ethnic groups iisted were: 1) black; 2) Hispanic; 3) American Indian, Aleut or
Eskimo; 4) Aslan; and 5) other, which Included Iranlan and ali other people not
fitting Into one of the four primary nonwhite ethnlc groups.

I was surprised to learn that there are only three states In our country
ti.at have |ess than a 10 percent ethnic population: Maine, 6.2 percent;
Vermont, 7.85 percent; and New Hampshire, 8.64 percent.‘2
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There Is evidence to suggest that the flgures | am using to represer »ur
ethnic population Is considerably low because the figures | am using were com-
piled In 1985; more recent and Isolated accounts reveal a much higher ethnic
percentage.

I will use Callfornia as an example because | think it is distinctive znd
notewor thy.13 In 1966, Callfornla‘'s Caucaslan educatlional enro!Iments K-12
totalled 75 percent; In 1985, 53 percent; In 1988, 49 percent; and by the year
2000, Callfornla‘’s Caucaslan enroliment Is projected to 43 percent.

In other words, demcgraphlic data show that 23 years ago cnly 25 percent of
California‘s poputation was ethnic; 6 years ago, 47 percont; ..d today, 51 -er-
cent. Within 17 years, California‘’s ethnlc population has rlsen by 25 per-.ent.

If you look at Table 1 In the Appendix, you wlll see that Callfornia has
the third highest Hispanic, second high:st Aslan, and elghth highest "other"
ethnic population.l4 Further, you will see that of the states having PKD chap-
ters, Callfornla becomes the state with the highest Hispan‘ . and Aslan popula-
tions. It also has twelve Pi Kappa Delta chapters. What a wonderful
opportunity for PKD to reach out and teach "functlonal leadership skllls for
Il1fe through debate and Individual events to these specific populations.!S
(See Table 2 In the Appendlix.)

Some of you wlll argue that you do not have very many ethnic students on
campus. That Is true, proportionately we do not have the number of ethnic
students at the college level as we do Caucaslan students. This Is a eritlcal
problem that we should address through our recrulting practices. Unfortunately,
the scope of this paper does not perm!t me to focus on recrulting. But, whlle
we acknowledge the need to recrult more ethnlc students to participate on our
teams, we also need to look at the number of chapters we have In each state and
at the states wlthout PKD chapters.

Unfortunately, In tue two places wlith the highest ethnic populations
(Hawail, 83.29 percent and the District of Coiumbla, 79.76 percent), there are
no Pl Kappa delta chapters. What a worderful contributior the debate team from
Howard Unlversity, and others, would make to our PKD tournaments, |ikewise,
wlith the Unlversity of Hawall.

In looking at all the states that appear to not have PKD chapters, we are
missing a significant number of potential ethnic members. In Table 3 of the
Appendix, you will see that New Mexlco has a 53 percent ethnic popuiation and
only 2 PKD chapters; New York show a 43 percent ethnic population with only 6
chapters; Texas, 42 percent with 18 chanters; Misslissippl, 40 percent and only
1 chapter; New Jersey, 38 percent with 3 chapters; and both North Carolina and
Florlda"rlth 37 percent ethnic population and only 4 and 3 chapters, respec-
tively.

Of these 10 states with the highest ethnlc populations, 8 states have a
total of 49 P| Kappa Delta chapters whlich comprises 21 percent of all our
PKDs. This means that almost one-fourth of our chapters already have an
opportunity to take a leadership role In tralning tomorrow’s ethnic leaders on
thelr forensic team.




Let me share some of my experlences In trying to Integrate my ethnlc stu-
dents into our forensic program.

In 'dlontana, where | teach, our state Is ranked as belng the sixth hlighest
American Indian populated state In the natlon, and our school has |ess than a
oneé percent Amerlican Indlan student population on campus. On the other hand,
Montana Is also one of the ten states with the lowest biack and Aslan
populations.!7 Ironically, | have two biack, two Hispanlc, three Aslan (two
Japanese and one Chlnese), and one Samoan students who are trying to par-
ticlpate !n the forenslic program.

Al'l of these students say they came to Montana because they dldn-t want to
be In an urban environment, and they wanted the wlide cpen spaces where they
thought they would be safe. All of these students are dlsappolinted In the
system. Many have changed from debating {o doing Indlvidual events because
they felt too Intimidated by thelr fel low-Caucaslan students.

At thils polint, It may be heipful to share some of the Insights | have
gleaned from teaching my ESL classes. In retrospect, | ca: see that | have been
too quick to put down the educatlional system In our country because | have been
disappointed In the lack of exposure to l|terature and history our students have
when they get to eollegs. It wae my expectaticpn that foreign students, par-
ticularly Aslan students, would have a far superlor grounding In these sub-
jects. Much to my surprise, my forelgn students are generally as
unknowledgeable about the history and |lterature of thelr cultures as are the
students from our culture. Perhaps thls can be attributed to the fact that at
the undergraduate level we general!y dc not get the forelgn students who are
the academic achlevers In thelr own system.

In my ESL class, we are looking at what constltutes Images and realitles In
each of our cultures, and trylng to analyze whether artists, authors and musl|-
cians present us wlth thelr Images, a culture-bound reailty, or a unlversai
reallty. In doing this, we have been lookIng at primarily writers from their
respective cultures.

Our first barrier was the inaccessiblllt, of Ilterat: from thelr
cultures, and second, was access to llterature that had been translated Into
Engl Ish.

If we are not at l|east attempting to expose our students and ourselves to
the Ilterary greats of other cultures, can we ethnlcally say that we are
contributing to our student's consclous awarensss of a cultural ly-dlverse
nation, and ultimately, a sense of belonging to a global wourid?

How many of us expose our Indlvidual events students to the Asian Iitera-
ture of Mishima Yukio?'® M!shima made his name In 1948 with the publication of
"Confesslons of a Mask," In which a lonely youth comes to recognize his for-
bidden sexuaiity and hls need to wear a mask before the world to conceal It.
How many of us ever heard of the famous Latin American poet, Derek Walcott,
from Santa Lucla? Most of my ESL students will be performing in the Aprll
forensic tournament we are hosting. And further, because of the fun we are

79




having In ESL with llterature from other cultures, as well as our culture, | am
requiring the students In my Oral Interpretation class to experiment wlth
literature from other cultures. Most of the students from this class are aiso
in Individual events on our forenslic team.

| would like to share a couple of sad experlences that my Aslan students
have had. Flirst, wy Chinese glirl placed fourth at a tournament In dramatic
interpretation and came and told me that a Caucaslan judge had asked her what
sha was doling trylng to particlpate In a language that she did not even
understand. What betier way to learn the language than dare to perform?
Second, one of my Japanese glrls, who Is working very hard at practicing the
English language and becoming more expressive with her nonverbal behavior says
that she Is caught In a catch-twenty-two: her fellow-Japanese students reject
her because she Is "trylng to be too American," (the Japanese mode Is to
stay In the clan) and her American fellow-students reject her because she i3
"not American" - I~ other words, not Caucaslan - but trying to be.

In my argumentation class, two of my black students asked If we could have
a separate class so they "could learn the materlal wlthout belng verbally
assaulted by the whites." Thils led me to Interviewing all of my ethnic stu-
dents who, | discovered, also felt Intimldated by the verbal aggresslveness of
Caucaslan students.

It has taken me a whole semester to reallze that | have to create speclal
classes for my ethnic students who want to particlpate In forenslics, especially
debate. Even though It Is rewarding, It also has Its challenges.

Problems across-the-cultures Include: 1) lack of basic knowledge about
debate; 2) lack of baslc “"general" knowledge and :.ore specifically, knowledge
about polltical sclence and the Amer|can Constititlon; and 3) the most potent
barrier seems to stem from the fact that four primary nonwhlte ethnlic groups -
blacks, Indlans, Aslans and Hlspanics - all come from cutturally different
attitudinal and communication stances than thelr Euro-Caucaslan counterparts.
For example, much Ilke the Asglans, the focus of argumentation in the African
culture and subsequently our black culture, Is on “compl Imentary duallsm"
where both slides are heard and both sides win. Wwould thls not bs a poslitive
and exciting new way to judge debate?

A common communicatlion stance that Is different from ours is that In the
Hispanlc, asian and Native Amerlican cultures, sl|lence is revered. And blacks,
though vocal on thelr own turf, are generally siisnt because they feei
overwnelimed In the white culture. Caucaslzns are taught from Infancy to be
verbal, and verbally artliculate In stardard English using mascullne logic -
that to succeed, they MUST be verbal!

As educators who purport the noble Ideals of democracy and the freedom for
the pursult of happlness, | wonder just how noble or honorable we are belng as
foronsic coaches and speech professors, or as an honorary forensic fraternity,
whenh we allow only our verbally aggressive Euro-Caucaslan students to be our
detaters. It Is because they bring home the trophles and trophles .sercede an
€sual educatlional experlence for ALL our students? May Dlllail 4, president of




Stanford’'s Black Student uUnlon, charged recently, "There’'s something wrong
with the best and brightest. There Is an appalling ignorance among many stu-
dents about other cultures, and that leads to troudle."!8 | would agree with
Mary.

"The overwhelming majorlity of Caucaslan col lege students graduate from
all-white high schools and I|lve In comparable nelghborhoods. Simllarly, very
few black students experience more than token raclal Integration before coming
to college. "

It Is thils kInd of fear and Isclatlon 'eading to blgotry and injustice that
Martin Luther King, Jr. fought during a career of preaching and protest.ma
Dr. King's legacy, however, works to obllterate hostllIty and fear with |ove
and understanding. It rejects separateness and preaches a coming together for
soclety. It provides a solld basls on which to rout raclsm.2!

As mentloned earller, the nonargumentative East Aslans have had a long and
relatively peaceful history.2 Likewlse, President Bush has talked about a
kinder, gentler America, and | belleve most Caucaslans could learn a lot about
being kinder and gentler from their counterparts of color - black, Indian,
Hispanlc and Aslan.

Some of you are probably saying thls is not falr, and | am saylng to you
that if we do not want to contribute to an aparthled attlitude, we have to
change our forensic requirements, especlally our debating requlrements. That
is, If we want to help our ethnlc students learn debating and have more solld
opportunity to move Into leadership roles. Politlcal leadership In our country
requires a fundamental knowledge of how to debate.

P| Kappa Delta could accompl Ish several things by creating a category
called Explorations Debate DIvision | and |1. Division | would have very spe-
ciflc guidelinas about the "baslc,"” minimal knowledge that could be displayed
in a tourname..:. A tournament could be two schools who choose to work together,
or ajalnst each other as Is the case In debats. Dlvislon | would be primarl|y
for ethnlc students and presumably other flrst-generation college students who
have not been exposed to forenslics. We could have the ethnic populations
debate each other for up to one year In thls category. After they have
experienced tournament debating thls way for a year, they could move Into the
Explorations Debate Di.islon Il for another year. In Division |1, Caucaslan
students who want to learn the debating styles from other cultures, or who
genulnely want to help students from other cultures learn the Westarn-European
style of debate, could be allowed to participate in this dlvision. Would not
our Caucaslan students have a great learning experience |If they were judged by
a panel of multl-cultural judges where the obJective was not winning or losing
the debate? After two years, ethnic students could then be required to enter
Novice debate and thrown into the den of wolves, as It were, to hold their own
during thelr third and fourth years of debate.

Members of ethn!c groups might be saying that this |dea Is partronlzing,

that It Is a two-tlered concept; that Is not my iIntention. What | am saying is
that to be pollitically successfui in thls country requlires Western-European
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debate skills. And | cannot think of another solution that allows all students
exposure to learning all forms of debate.

How Pi Kappa Delta meets these ethnlic and cultural challenges will determine
Its visibllity In academla, the corporate and polltical worlds.

In concluslon, | would Ilke to review some artlicles of the Pl Kappa Delta
Constitution. In Article I, It says that Pi Kappa Delta signifies “the Art of
persuas on, beautiful and just." In Article II, it says, “It shall be the pur-
pose of this fraternity to stimulate progress In and to further the Interects
of intercolleglate speech actlvities and communication In an effort to provide
functionai leadership tralning for I|lfe, to foster beneflicial competition In
Intercolleglate speech and communicatlon activities, and at the same time
encourages a splirit of fellowship, brotherly cooperation, and Incentive to
achievement." And, finally, In Articls XIIl, It states that, "Pi Kappa Delta is
organized exclusively for educatlonal purposes."23

I submlit that unless we forge ahead with great speed and attempt to incor-
porate our ethnic, soon-to-be majority, an? unless we teach ourselves and our
students about these cultures, we will not be fulfllling the Articles of our Pi
Kappa Delta Constlitution, or the Constltutlion of the Unlted States of Amerlca.
Pl Kappa Delta has aiways served as a forum for new Ideas and has made a name

for Itself In trying Innovative |deas. I hope this Is an Idea you will
embrace.

| would Iike to end by proposing a resolution. “Resolved: That Pi Kappa
Delta will earn greater visibllity In the ac:demlc community, corporate and

political worlds by providing functional ieadeiship In the art of persuasion to
a wider membershlp base that speclflically Inc’udes our Increasing ethnic popu-
fation In the United States. Specifically, Pl Kagpa Delta will open new divi-
slons within tournaments for pre-novice ethnic students to participate in for
two years before being required to participate as a standard novice in forensic
tournaments.*

By focusing more attentlon on our ethnlic stude. «#8 Will be opening more
doors of opportunity for interforensic organlzatlcnal cooperation. I have
enough pre-novice-standing ethnlc students who would ;ove to debzie with other
students at the same level from MSU In Bozeman or Car || Coilege in Helena,

Montana, that | belleve thls proposal Is workable. These students realiy want
to participate In forenslc tournaments, and the current system does not offer
them something meaningful.

A new Intra-cultural committee could be estabiished and operate under the
umbreila of the Forensics Assistance Program. As part of educating new judges

about forensics In general, we could also require some basic knowledge about
Intra-cultural forensics to receive natlonal cert!ficatlion for judges.
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APPEND IX

Table 1.24

Highest In descending order, and cerresponding number of PKDs In state:

Black PKDs Hispanic PKDs Am. Ind. PKDs Aslan PKDs Other PKDs

1. DC 0 SC 0 AK 0 HI 0 HI 0
2. MS 1 DC 0 0K 9 CA 12 NY 6
3. SsC 0 CA 12 NM 2 WA 8 NJ 3
4. LA 6 NY 6 AZ 0 NY 6 RI 0
5. GA 3 NC 4 sD 6 OR 5 MA 1
6. AL 3 FL 3 MT 2 VA 3 CcT 0
7. MD 2 HI 0 AK 8 AZ 0 PA 15
8. NC 4 NV 0 NV 0 MA 1 CA 12
9. VA 3 NJ 3 ND 3 MD 2 FL 1
10. AK 8 IL 12 MO 16_ NJ 3 NV '
30 40 46 40 40
Lowest In ascending order, and corras ,onding number of PKDs In stats:
Black PKDs Hispanic PKDs Am. Ind. PKDs Aslan* PKDs OQther PKDs
1. NH 0 ME 0 cT 0 vT 0 MS 1
2. ND 5 AL 3 PA 15 NH 0 TN 8
3. sD 13 NH 0 NJ 3 MN 4 Ky 5
4. |ID 3 AK 8 Ml 5 ND 13 sC 0
5. MT 2 n 13 HI 0 MT 2 NC 4
6. VT 0 ND 5 NY 6 uT 6] AK 8
7. ME 0 vT 0 RI 0 sD 6 AL 3
8. Wy 0 wy 3 DC 0 WYy 0 GA 3
9. UT 0 TN 8 L 11 ME 0 LA 6
10. MN 4 KA 9 KA 9 ID 3 VT 0
27 48 49 28 38
*all listed in the Aslan group had less than 1% Aslan population In the 10 states.
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APPEND I X

Tabie 2.25

| All states not l|Isted in the 1989 PKD Directory and their ethnic population:
]
I

i

|
| Malne S.2% Connecticut 22.64% |
| vermont 7.85% Delaware 27.37% |
| New Hampshire 8.64% Nevada 30.31% |
| Utah 14.87% Alaska 34.22% |
| Wyoming 19.06% South Carolina 34.9.% |
| Ar izona 20.26% Dist. of Col. 79.76% |
| Rhode islana 22.64% Hawal | 83.29% |
| |
| |
Table 3.7

| In descending order, the 8 highest ethnlc populated states with PKDs:
1

|
. |
| State Percent Number of PKDs !
| New Mexico 52.9 2 |
| Callfornia 47 .29 12 |
| New York 42 .53 6 |
| Texas a41.91 18 |
| MIsslissippl 40.28 1 |
| Nev Jersey 38.22 3 |
| North Carolina 37.26 4 !
| Florida 37.02 3 |

|
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NOTES

1 The word "ethnic" Is used in thls paper to avoid pejorative Interpreta-
tion of the terms minoritlies, pesople of color, nonwhltes, racial, etec.

2 This article and my Interest In the subject Is the direct result of the
inspiring administrators and professors | worked under during my tenure at
West Virginla State College: Dr. Thomas Cole, then President; Dr. Ancela
Bickley, then Academlic Vice President; Dr. James Russell, Acting President for
a year; Dr. Virginla Edwards, Chalr of my department; and Dr. Ic¢a Kramer,
History Professor. But, my specific Interest In the ethnlc demographic shift
arose from a speech | heard at W:st Virglinla State College on October 29, 1966,
by L. Eudora Pettigrew, Presiden: of The State University of New York at Old
Westbury.

| owe special thanks to JIml Cantrell, Professor at Carroll College, Helena,
MT: Larry Dawkins, Professor, Mt. Hood Community College, Mt. Hood, OR; Dr.
James Russell, \cting President, Southern west Virginla Community College; Dr.
Virginla Edwards, Professor-emer | tus, West Virginla State College; ard Dr. Joha
Bilorusky, Director, Western Instltute of Soclal Research, San Franclsco, CA,
for my revisions.

3 Larry A. Samovar and Richard E. Porter, Intercultural Communication: A
Reader, 5th ed. (Belmont, CA: Wadsworth Pub'‘'shing, 1988), pp. 121-122.
Edith A. Folb, "Who’'s Got the Room at the Top? Issues of Domlnance and
Nondominance In Intracultural Communlicatlion." This origlinal essay appeared in
print for the first time In the third edition. All rights reserved.
Permission to rep-int must be obtalned from the publisher and the author.
Professor Folb teaches at San Francisco State University.

4 Ibid., p. 123.
5 Ibid., pp. 125-126.

6 Jon M. Ericson and James J. Murphy with Raymond Bud zZeuschner, The
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8 Larry A. Samovar and Richard E. Porter, /ntercultural Communication: A
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Reprinted by permission 0¢ the pub!isher. Carl B. Becker !s Asslistant
Professor of Asian Currict.lum Research and Development at the Unlversity of
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FORENSIC ASSISTANCE PROGRAM

Willtam A. Yaremchuk
Monmouth Col lege
West Long Brancn, Naw Jersey

After a review of the 1954 Nat..nal Conference on Forensics, the author
Identifled two major areas of concern for Inter-Organizational Cooperation: 1)
assistance for new or declining forensics programs and 2) the quallty of

judgling. It Is recommended that a Forensics Assistance Program (FAP) be
established to provide Information and support for new and alling forenslcs
programs. Moreover, a National Certification for Judges (NCJ) program for

strengthening forenslcs Jjudging |s advocated. The conclusion Is drawn that Pl
Kappa Delta can provide the Initlal impetus towards the establlishment of a
forensics assistance program and natlional Jjudge certiflcatlon.

Tha Natlonal Developmental Conference on Forensics which convened In
Evanston, Illlnols, September 12-15, 1984, examined In depth the toplc of
Inter-Organlzational Cooperatlions.! Its focus was on 1) the varlety of organl-
zatlons, 2) a potentlal forensics merger, and 3) areas of cooperation Interest.2

The 1984 Conference adopted a resolution establishing a natlonal councl! of
forensics organlizations. Severa! of councl!|’'s proposed actions Included: 1)
The preparation of an annual calendar, a code of ethics, a results booklet, and
a directory; 2) coordination >f SCA conventlon programs a.d development of a
national forum for forenslcs; and 3) an asslistance program for forensic
directors.3

Of the major proposed tasks of a natlonal forensic councl!l, two major con-
siderations remain largely unaddressed: 1) Training for new dlirectors of
forenslics, and assistance to new, small, or struggling programs; and 2) judge
tralning and certiflication. -»

Flrst, greater emphasis needs to be provided by the established forens!c
organizations to assist new ulrectors of forensics. The new dlrector, unless
Inher Iting an established program, wlll face numerous obstacles In the opera-
tions of a program, the recrultment of students, and the coaching of student
performers. The new director may as well not percelve how to best develop sup-
port or funding for the program.

The new director may have some experlence In selected aspects of forensic
activity, but not In all aspects. For example, a new director with extensive
experlenge In debate may now be dlirecting an Individual events program. Or a
person with a =.rong public address background may be faced wlth coaching oral
interpretative or theatre-orlented events. This new director may need some
initlal assistance tc succeed In the eariy stages of one’'s career In coachling.

The new director also might be required to administer a program which

inctudes a debate tournament, a drama competition, a poetry contest, a speak-up
series, or a Model! Unlted Nations. The diverslity of these related forenslic
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activities may result In Inadequate urderstandin;, experlence, or skills in the
management of these special events.

A natlonal or reglonaliy establlished Forensics Assistance Program (FAP)
would serve to provide the necessary contacts and general information requlred
for the new dlirector. Moreover, the FAP would schedule workshops for skllls
development in tournament management, special events (drama competition, Model
United Nations, and others), fundralsing, recrultment, and coaching student
per formance.

Smaller program or programs struggling with reduced budgets, decllining stu-
dent Interest, or wavering administrative support also would find the FAP of
value. Suggestions for deallng with these types of probiems could be provided
by the FAP system. Forenslic programs which have decl!|ned may proflt from actl-
vitles sponsored by the FAP. Thc FAP Itself or any other Interested party might
assist with the re-Instlitution or resurgence of a faltering program. Overall,
a focal polnt of Information ard support, such as FAP actlvities, may signifl-
cantly advance forensic educatlon by assisting the new dlrector’s programs as
well as any establlished or declining program.

A second major concern of thle rsport deals wlth Judge tralning and cer-
tificatlon. Greater cooperation .s necessary In the area of Judgling debate and
indlvidual events contests. The single greutest complaint of students deals
with the quallity of judging. The FAP would sponsor Judging workshops to assist
the new, as weoll as, the established coaches wlith the Interpretation and
understanding of judging criterla, rules clarificatlon, consistency of judgment,
and methods of reporting results.

Moreover, the FAP «could take the flirst step towards a Natlonal
Certiflcation for Judges (NCJ). The common complaint of always having "bad
Judges" would be alleviated In large measure with a natlonal certiflcatlion
program. Each person seekIng to act as a forenslc Judge would flle an appll|-
catlon for judging certification with the FAP. The appllcation would Include 1)
credentlals, 2) past forensic exper lences, 3) speclal tralning In speech,
theatre, or debate events. Each major forensic activity, such as NDT debate,
LD debats, extemporaneous speaking, Model United Natlons, poetry, dramatlc
palrs, etc., would be IIsted. An Indlvidual would seek certification In one or
all of the following flve areas: 1) debate, 2) oral Interpretation, 3)

theatre-oriented, 4) public address, and 5) speclal events (student congress,
Mode! Unlited Natlons).

The FAP would schedule judging tralning werkshops to provide the necessary
background and observation for Judge certification. These workshops could be
scheduled as a part of a natlonal conventlon pProgram, preceding regularly sche-
duled tournaments, or as a speclal summer workshop program. During early
September, several toplc seminars and tralning programs could be established
without Interference with the traditlional forensic season, which commences In
September. After particlipation In varlous selected workshops or semlnars, an
Indlvidual would become certified to Judge .hose events In future forenslic con-
tests. The FAP would not only assist with the presentation of workshops, but
would also coordlinate the certificatlion Process. Over a two year perlod, the
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FAP wouid deveiop all the aspects of a national certification program for
forensic judges (NCJ). Within an additional two year perlod, the actual
training and certification would be Initiated. For example, If the FAP with
Its NCJ concept was approved this year, Its actlvities would be fully opera-
tional by 1991 and could begin the certification program. By 1993, all aspects
of the FAP/NCJ would be established.

In order ta assist new directors of forenslics, tc stimulate the small or
declining programs, and to assure quallty judging, the varlous forensic organl|-
zations need to unite In these common efforts. Inter-Organlizational
Cooperation Is called for to meet these needs. The Councl!l on Forenslics, as
proposed In 1984, ought to Inltlate a general forum to explore the feasiblllty
of a forensic asslistance program, such as FAP, and the Implementation of a
natlonal certiflication for judging (NCJ). As a first step, a conventlon program
should be scheduled to discuss and debate the merits of both programs, espe-
clally the subject of Jjudging certification. Moreover, a summer workshop or
seminar should be sponsored as a first effort rtor clarifylng Jjudging respon-
siblllitles, and developing effective evaiuative skllls.

if the major forensic organlizatlons are unable or unwllling to cooperate
In these endeavors, then P| Kappa Delta should undertake such a progrsan. Pl
Kappa Delta could establish a FAP to assiIst Its provinces and member organlza-
tions In each of the provinces. Moreover, PKD could establish a speclal com-
mittee for assessing the feaslIbillty and workabllity of a certification program
for ,udglng. In addition, with or without natlonal certification, PKD could
sponsor judging seminars or workshops as part of |Its natlional conventlon
program or as a speclal summer program.

Much has been accomplished by those worklng to create greater
Inter-Oranizational Cooperation. However, two major areas, assistance to
new/allling programs and quallty judging, need concer ted attention. The 1984 con-

ventlon served to Inltlate major cooperatlive change. Let the 1989 PKD Natlonal
Convention stimulate continued progress In these two endeavors.

NOTES

1 see American Forensics In Perspective, edited by Donn Parson.
(Annandale, Virginia: Speech Communicatlon Association), p. 3 and pp. 49-52.

Z chapter VI Inter-Organizational Cooperation, p. 49.

3 see P. 51 of report for listing of the nine specific actions recommen-
dations.
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10.

11.

12.

RECOMMENDAT | ONS
Offered by the Working Group on Organlzational Structure and Processes
Article X should be revised to allow for more expedient consideration of
proposed constltutional changes.

A mail ballot election should be conducted for all PKD leudership
positions.

The size of the National Council should be Increased.

Student particlpation on the Natlonal Council should be expanded and
limited to the host province.

The national secretary-treasurer shouid have ex-offlcio status on the
National Councll and be non-voting.

Non-enforceable sectlions of the Constitution should be deleted.

A limlt below which the treasury may not fall without the declaratlion of
an emergency should be set.

Standards for accepting and rejecting members by |ocal chapters should be
revised.

Piledging, as a concept in PKD, should be reviewed.

The language used In the inlitlation ceremony at the chapter level should
be revised.

A student task force to Identify tasks and roles for students to perform
In PKD governance should be created.

The possibllity of having two or more Natlonal Councl! members from the
same province should be reviewed.
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RECOMMENDAT 1ONS

Offered by the Working Group on Competitive and Noncompetitive Qut ets

1. PKD should showcase winners from each group of A, B, and € .vents at the
national banquet as entertainment. These could be rotated so that over a
perlod of conventlions, all events could be used.

2. PKD should Institute a publlc forum debate match within each province (on
an off toplc) to recognize the final four debate teams In each province.

3 PKD should encourage extemporaneous LIncoln-Douglas debate at tournaments
throughout the year.

4. PKD ciould encourage an educator-orlented ballot-critique. Judges should
be recognized for writing the best ballots at both province and natlonal
tournaments, as well as at Invitatlionals.

5. PKD should schedule a tralning meeting for coaches and judges over contest
rules and ballot writing orlor to the beginning of the tournament events
at the province and natlional tournaments.

6. PKD should establish consistency between debate and Indlvidual events con-
cerning elimination rounds and awards.

7. PKD should schedule a program (panel) designed to exchanged and develop an
Interest In non-competitivo speech activities at the next nationa; deve-
lopmental conference of PKD.

8. PKD should propose to SCA (or hold In conjunction with SCA) enrich.ent of
speech activities and forensic educatlion.

9. PKD should encourage Instlitutionals to develop a speech education currlcu-

lum and/or the activities of state professional assoclatlons of speech
involved In curriculum development.
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10.

11.

12.

13.

14.

15.

RECOMMENDAT {ONS

Offered by the Workling Group on Forenslc Pedagogy and Research

PKD should send a resolution to the Assoclation of Communication
Administrators encouraging communication .iministrators to cffer directing
forensics in thelr curricula.

PKD should develop a dlirectory of member schools offering courses and/or
programs In forensic education on the undergraduate and/or graduate level.

PKD should request SCA to include the deslignator "forensics" (or a form of
It) In Its graduate school dlrectory.

PKD should establish a national csteerino committee to develop a judge
tralning program almed at helpirg the Inexperlenced judge functlion more
effectively as an educator critlc.

Exper imentation with the criterla-referenced ballot be contlnued.

All ballots used al PKD tournaments should carry the words: "Reason for
Declslon."

PKD should disseminate a standard ballot to faclllitate the establ Ishment
of a data base for future forenslc research.

PKD should encourage students and coaches to embrace research as a dimen-
slon of the forensic experlence.

PKD should urge the Councll of Forenslc Organlizations to pubilsh a gulde
to resources for forensic research.

PKD dlisseminate guidellnes for conducting research at |Its natlonal
tournament.

PKD should Invastigate the possibllity of holding a summer rssearch seml-
nar for forenslc educators.

PKD should sponsor poster programs at SCA and PKD conventlons for the
dissemination of forenslc research and teaching methodology.

PKD should present and record at ieast one oral history interview at each
natlional conventlion.

The editor of The Forensic should be encouraged to Include a "Research
Notes" column on a regular basis.

PKD should present a oplennlal research award for the best forenslc

research published by one or more of Its memLers since the preceding
convention.
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RECOMMENDAT .ONS

Offered by the Worklng Group on interforensic Organlzational Cooperatlon

PKD should be committed to the goal of Increasing Interforensic organliza-
tional cooperation within Its own member schools and within the larger
forensic community.

All forensic programs of P| Kappa Deita should make a recommitment to edu-
catlon and the highest level of ethical standards as primary objectlves.

One of the programs sponsored by PKD at the SCA convention should deai
with one aspect of directing a forensic program. At the next PKD national
conventlion and tournament, a coaching clinlc should be sponsored (just as
the Developmental Conference was sponscred).

PKD should encourage the natlonal Councl! of Forenslc Organlizations to
take a stronger role In promoting and coordinating forenslc education In
the nation.

The Counc!l of Forensic Organlzations should organize, complie, and
pubilsh 2 1llIsting of all forensic organizations stating thelr phlilo-
sophies, goals, and a description of thelr activitles.

PKD should Investigate the Impact of Intercultural changes In and upon the
forensic communlty.
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